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Reading Philosophy 
 

We believe that reading is a critical skill central to learning- - in school, in 
the workplace, and in everyday life.  While there are many ways to teach 

reading, we believe in a balanced reading approach where reading instruction 
focuses on teaching each student rather than teaching a specific reading 

program.  In balanced reading instruction, students are taught how to use the 
structure of language, how to construct meaning from various texts, and  
phonics; the relative balance of instruction varies according to students�’ 

reading abilities and needs.  In order to accomplish this, a broad range of 
assessment methods must shape teachers�’ instructional decisions.  These 

assessments must allow teachers to intervene early and quickly with 
appropriate instructional strategies when students do not progress.  In 

addition, we believe reading instruction must be based on the most current 
research of how children learn to read.  In turn, this research-based approach 
must be the foundation for a continuous, quality reading staff development 

model within the district.  Finally, we believe the school, home, and 
community, including private businesses all play crucial roles in supporting 

literacy and providing balanced reading instruction.  By working in 
collaboration with the above parties, Tomball ISD will be a true community 

of readers who are committed to the quest of life-long learning.  
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 Continuous Assessment 
o Standardized (selected diagnostic assessments, statewide tests) 
o Initial exploratory (teacher observation, anecdotal records) 
o Ongoing (running records, portfolios) 

 

 Reading 
o Read-aloud 
o Shared Reading 
o Guided Reading 
o Literature Circles 
o Independent Reading 

 

 Writing 
o Modeled Writing 
o Shared Writing 
o Interactive Writing 
o Guided Writing 
o Independent Writing 

 

 Oral Language 
o Listening Activities 
o Speaking Activities 
o Phonemic Awareness Activities 

 

 Word Study 
o Vocabulary 
o Phonics  
o Word Building 
o Graphophonemic Knowledge 

 

 Home-School Connection 
o Take Home Readers 
o Conferences 
o Parent Awareness Sessions 

 

 Early Intervention 
o S.T.A.I.R.S. (targeted instruction for Selected Tomball Accelerated Intervention Reading 

Students) 
o Small, flexible groups 
o Dyslexia assessment and intervention 
o Extended year programs 
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ORAL LANGUAGE: LISTENING AND SPEAKING 
 
What is Oral Language (Semantics/Syntax)? 
Oral Language proficiency includes the ability to acquire information through the receptive process of listening, and to reveal 
thoughts, ideas, and feelings through the expressive process of speaking.  A child�’s oral language foundation influences his or her 
ability to communicate with others, and to read, write, and comprehend written text.  Motivation to communicate with others 
encourages children to begin very early to construct utterances that are effective in getting their needs met.  As children use oral 
language, they develop an understanding of the syntax (structure) of their native language, as well as comprehend and share meaning 
(semantics).  Talking with adults and other children is one of the best sources of new vocabulary and ideas for young children.  In 
addition, listening to a variety of stories aloud and participating in songs and rhymes help children internalize the structure and 
meaning of language. 
 
Why is Oral Language Important? 
Oral Language is the foundation of all literacy development.  Oral language development underlies the internalization of the three 
reading cue systems: semantic information (gaining meaning through experiences, vocabulary, etc.), structural aspects (syntax) of the 
language (use of sentences, words, punctuation, etc.) and graphophonic skills (phonological and phonemic awareness and the 
alphabetic principal.)  The importance of a strong oral language base cannot be overemphasized.  A child�’s receptive and expressive 
oral language skills are critical for communicating with others and for comprehension of information received from others.  Because 
oral language is so important, children who come to school without strong oral language skills are at a disadvantage.  Research 
consistently suggests that the more children know about language and literacy before they enter school, the better equipped they are 
to succeed in reading. 
 
How Do You Develop Oral Language? 

Teacher Behaviors Student Behaviors 
 Throughout the day, the teacher provides opportunities for children to 

actively initiate and participate in a variety of oral language experiences. 
 Each student has numerous opportunities to use and develop listening and 

speaking skills in the classroom. 
 Students have opportunities to take turns when conversing and to think about 

and respect alternative meanings and points of view. 
 The teacher engages in and encourages classroom talk, conversation, 

and interactions between individual or groups of children in whole 
group, small group, and individual activities and in learning centers. 

 Appropriate kinds of informal talk occur between children and adults, such as in 
centers or groups. 

 Students determine purposes for listening. 
 The teacher introduces new vocabulary and models appropriate 

sentence structure in discourse, and scaffolds children�’s spoken 
language to higher levels of complexity. 

 Students have daily opportunities to repeat, elaborate, restate and extend ideas 
and statements by self and others in child and teacher-initiated situations. 

 Students will learn to control grammar when speaking. 
 The teacher involves children in discussion during teacher-led 

instructional activities 
 Students explore concepts and construct meaning by talking among themselves 

and with the teacher.  
 Students ask and answer questions, make statements, respond to requests and 

offer explanations. 
 Students have daily opportunities to listen attentively and follow oral directions. 

 The daily or weekly routine includes planned activities for children to 
speak in front of the group, such as Planning and Recall times, Student 
of the Week, Show and Tell, and Morning Message 

 Students will listen attentively to others and will speak clearly to classmates. 

 The teacher provides a daily �‘Read-Aloud�’ and �‘Shared Reading�’ to 
expand expressive and receptive vocabulary and to build knowledge of 
book language. 

 The teacher uses resources, such as flannel and magnetic boards, to 
enhance story telling. 

 The teacher provides a listening center where children can hear new and 
favorite stories. 

 The teacher models and provides time for children to retell and 
dramatize favorite stories (role-play, puppets, and props). 

 Students will listen attentively for details of the story to comprehend what is 
read to them. 

 
 Children dramatize favorite stories read aloud. 

 The teacher leads the children in singing, poetry and/or finger plays 
each day. 

 Students enjoy and share in language play and learning through poetry, rhyme, 
rhythm, and song. 

 
What Classroom Resources Can Be Used to Support Oral Language Development? 
 Listening Center: tape recorder, headphones, multiple copies of favorite books, recording of books 
 Flannel Board/Magnetic Board Center: flannel board and/or magnetic board, felt story pieces or laminated story pieces with 

magnetic strips on back. 
 Favorite Books 
 Story Prop Boxes: dress-up clothes and props, storybooks, character puppets 
 Rhyming books 
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READING ALOUD 
 
What is Reading Aloud? 
The teacher selects a text rich in meaning or language and reads it to the children, modeling the intonation and tone, the fluency and 
expression that good readers use.  As the teacher reads, she/he also models how a good reader thinks through what is being read, 
incorporating reading strategies to find meaning.  Strategies include making connections, questioning, visualizing, predicting, 
inferring, and determining importance, as well as self-monitoring techniques.  Through discussion, the teacher leads the students to 
develop their own responses and interpretations. 
Note: �“Reading Aloud and Thinking Together�” should be balanced with straight-through readings that focus purely on listening for 
pleasure to ensure a balanced reading program. 
 
Why Is Reading Aloud Important? 
Listening to texts read aloud and thinking together provides a foundation for literacy framework.  As children are immersed in well-
chosen texts, they build a sense of story and text structures and learn about written language, building a repertoire of knowledge 
about text, language, and vocabulary that will support them as they read and write independently.   
Reading and thinking aloud should begin the first day of school and continue throughout the school year, for all grades.  From 
hearing a text read and having it immediately discussed, students develop in-depth knowledge of how reading strategies work 
together to understand text, of how to unravel characterization and complex plots, and of the techniques an author uses to develop a 
story or style.  Reading and thinking aloud involves two-way communication.  It allows the teacher to demonstrate ways to make 
personal connections and to analyze the author�’s techniques, and it allows the students to respond in like manner.  As a result, 
students explore the meaning of stories in a highly social manner, allowing them to accomplish tasks they could not complete without 
assistance. 
This interactive reading with a knowledgeable teacher builds a familiarity with rich literature similar to the way hiking a nature trail 
with an experienced trail guide encourages awareness.   
 
How Do You Implement Reading Aloud? 

Teacher Behaviors Student Behaviors 
 The teacher chooses a text with care, having developed criteria by which 

to judge its appropriateness and readability (absorbing literature with rich 
language, meaningful plots, fascinating characters; not overly familiar 
stories; ones he/she loves and he/she knows his/her students will love). 

 The teacher pre-reads it several times to determine the teaching points of 
the text.  Teaching points may include themes, importance of 
illustrations, vocabulary, literary and artistic elements.   

 The teacher then creates a systematic design to assist children in 
comprehending the text, paying particular attention to the precise 
phrasing of questions and comments that would promote story 
interaction. 

  

 

 The teacher presents the text to the students.  He/she briefly introduces 
the story to create interest. 

 The teacher reads with zest and enjoyment his/her chosen text, stopping 
at key places/interaction points to make comments and to ask questions.  
He/she notes how meaning is being constructed or how the author is 
using language, and he/she checks how the students are responding on a 
personal level and how they are building connections.  The goal of this 
�“thinking aloud�” is to assist the students�’ thinking, to help them to piece 
together systematically the meaning of the text, to have them construct a 
complex, shared understanding of the story. 

 The students are seated comfortably.  They show interest in the story that is to 
be read. 

 Students listen to the text being read, respond to the text by making comments, 
reflect on the meaning, and make predictions. 

 The teacher uses the text as a point of reference in subsequent lessons on 
reading strategies and writing techniques 

 The students learn to refer to the strategies presented in read-aloud texts as 
models for their own thinking as they read other stories and as they write.   
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SHARED READING 
 
What is Shared Reading? 
In shared reading, the teacher and children read together.  Used mainly in primary grades, carefully selected books are read and 
reread many times for multiple purposes.  On the first several readings, the teacher does most of the reading.  As the children become 
more familiar with the book, they join in and �“share�” the reading.  The teacher uses a large text that all children can see and read 
using a pointer to guide children in following along.  Shared reading allows children to participate in the joy of rereading and enables 
teachers to demonstrate early reading strategies such as directionality and one-to-one matching of spoken words to text.  It also 
provides children with a safe, non-threatening way to behave like readers because it supports children who are on the verge of 
reading so they can experience whole texts.  Shared reading often involves rereading of a familiar text several days in a row to teach 
children concepts about print and language in a familiar, meaningful context.  Shared reading is a very effective way to teach key 
concepts and skills such as letters, sounds, words, spaces, and the fact that print conveys the message, providing a bridge between 
phonemic awareness and phonics.  The best texts for shared reading are those that use rhyme, repetitive language patterns, and/or 
predictable language.  The texts can be commercial big books, charts, or class-made big books (often written using the pattern or 
story line of a published big book, fairy tale, or nursery rhyme, etc.)  Shared reading may be a large or small group activity. 
 
Why is Shared Reading Important? 
Through shared reading, children get the opportunity to behave like readers and learn the reading process.  The process creates a 
community of readers who enjoy participating in literacy events.  Shared reading: 
 Demonstrates early reading strategies, such as word-by-

word matching; 
 Models the process of reading extended text; 
 Builds a sense of story and the ability to predict; 
 Creates a body of known texts for students; 

 Provides a growing inventory of known letters and words; 
 Helps children link sounds with letters and letter clusters; 
 Enables children to use what they know about words to solve 

new words; 
 Provides language models and expands vocabulary; 
 Lays a foundation for guided and independent reading. 

 
How Do You Implement Shared Reading? 

Teacher Behaviors Student Behaviors 
 The teacher presents an appropriate text (a text that has rhyme, rhythm, 

repetition �– or an old favorite �– and one that can clearly be seen by all 
students in the class). 

 The teacher encourages the students to predict the story by examining its 
illustrations, and then, while she/he is reading, listen carefully to 
confirm their predictions. 

 Children gather in small or large groups with a �“big book�” set at their eye level 
(on a chart stand or easel, in the reading center, etc.). 

 
 Children predict the story. 

 The teacher reads the text, deliberately drawing attention to the print by 
pointing to words as the story is read. 

 Children follow along as the story is read, joining in at appropriate times. 

 The teacher demonstrates phrased, fluent reading and draws attention to 
critical concepts about print: one-to-one correspondence between the 
spoken and written word, left to right progression, spaces between 
words, sight vocabulary, and the conventions of print (capitalization and 
punctuation). 

 Children experience fluent reading and become familiar with print concepts. 
 Children may engage in pointing to words during the reading and give evidence 

of their growing knowledge through role-playing and �“pretend reading�” during 
the day. 

 The teacher leads a discussion about the book: its title, its illustrations, 
characterization, story elements, the mood, and connections to other 
stories.  The emphasis should be on higher-level questions: What do you 
think�…? Why�…?  These types of questions encourage multiple 
responses, deeper thinking, and the opportunity to respect varied 
responses. 

 Children participate in the discussion. 

 The teacher rereads the text for varied purposes, highlighting specific 
reading strategies or skills. 

 Children respond orally to questions concerning the text and to the strategies and 
skills being presented. 

 The teacher gives students the opportunity to respond to the text in a 
variety of ways, offering extensions to enrich the children�’s experience 
and allow for creative expression. 

 Children engage in activities such as dramatization, retelling the story, creating 
their own big books, etc. 

  Children �“read around the room�” (stories and other texts composed from 
extension activities to be read by the children independently or with a partner). 

  Children demonstrate increased understanding of language and exhibit language 
play based on rhyme, rhythm, and repetitive language. 

 
What Classroom Resources Can Be Used to Support Shared Reading? 
 Big books 
 Stories and texts on chart paper, overhead, or in multiple copies 
 Class-made big books 
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GUIDED READING 
 
What is Guided Reading? 
Guided reading is always teacher directed and occurs most often in small groups of 3-5 students.  Groups are formed based on 
common needs (strategy usage) and/or instructional reading level, but are flexible and change as the children�’s needs change.  
Students work at one of the following developmental reading levels: emergent, early, transitional, or self-extending.  These stages 
describe the reader and should not be equated to age or grade level.  Knowing students�’ abilities well is the first step to effective 
implementation of guided reading groups in the classroom. 
 

Emergent Readers Early Readers Transitional Readers Self-Extending Readers 
 Use mostly information 

from pictures 
 May attend to and use 

some features of print 
 May know some words 
 Use the introduced 

language pattern of 
books 

 Respond to texts by 
linking meaning with 
their own experiences 

 Are beginning to make 
links between their own 
oral language and print 

 Rely less on pictures and 
use more information 
from the print 

 Have increasing control 
of early reading strategies 

 Know several frequently 
used words automatically 

 Read familiar texts with 
phrasing and fluency 

 Exhibit behaviors 
indicating strategies such 
as monitoring, searching, 
cross-checking, and self-
correction 

 Have full control of early 
strategies 

 Use multiple sources of 
information while 
reading for meaning 

 Integrate the use of cues 
 Have a large core of 

frequently used words 
 Notice pictures but rely 

very little on pictures to 
read the text 

 For the most part, read 
fluently with phrasing 

 Read longer, more 
complex texts 

 Use all sources of information 
flexibly 

 Solve problems in an 
independent way 

 Read with phrasing and 
fluency 

 Extend their understanding by 
reading a wide range of texts 
for different purposes 

 Read for meaning, solving 
problems in an independent 
way 

 Continue to learn from reading 
 Read much longer, more 

complex texts 
 Read a variety of genre 

From: Guided Reading: Good First Teaching for All Children, 1996, by Irene C. Fountas and Gay Su Pinnell, p. 178 
 
The text selected for guided reading should be at an instructional level (children can read it with an accuracy rate of 90-94%).  As a 
teacher works with guided reading groups, he/she supports and interacts with children as needed as they apply strategies to read text.  
The purpose of guided reading is to enable children to use and develop strategies �“on the run.�”  Since there are fewer children, the 
teacher can monitor how well they are applying the strategies and provide appropriate coaching. 
 
Why is Guided Reading Important? 
Guided reading gives children the opportunity to apply strategies while participating in a small group instructional setting.  Children 
learn to problem solve while reading for meaning.  Through guided reading groups, teachers are better able to consistently monitor 
individual students�’ reading progress.  Students learn to monitor their own reading and develop into more independent readers.  
Guided reading is one of the most effective instructional practices for accelerating the progress of struggling readers. 
 
How Do You Implement Guided Reading? 

Teacher Behaviors Student Behaviors 
 The teacher determines students�’ reading levels and needs through the 

use of running records with miscue analysis and teacher observation. 
 

 The teacher forms groups of 3-5 students based on instructional reading 
level and/or common needs 

 Guided reading groups meet several times a week, or every day, based on 
student needs. 

 The teacher models and facilitates use of the following strategies: 
 creating meaning (making connections, questioning, visualizing, 

predicting, inferring, determining importance) 
 maintaining fluency 
 problem solving new words 
 self-monitoring and self-correcting 

 The teacher then schedules the groups to meet. 

 

 The teacher selects an appropriate text for each group; one that provides 
the right level of support but has a few challenges for the child�’s current 
processing ability. 

 

 The teacher briefly introduces the text while setting a purpose, keeping 
in mind the meaning, language in the text, and the knowledge and 
experience of the reader. 

 The teacher talks about the title of the story and the author, the 
characters, and the pictures. 

 Students listen, ask questions, and make comments during the introduction of 
the text. 
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Teacher Behaviors Student Behaviors 

 The teacher �“listens in�” and provides prompting for problem solving as 
each child reads the story at his/her own pace from his/her copy of the 
text.  This is NOT �“round robin�” reading in which each child takes a 
turn reading aloud. 

 Each child reads the story independently from his/her copy of the text. 
 Students read in a soft voice. 

 The teacher emphasizes the use of all three cueing systems. 
 �“Does it look right?�” (visual) 
 �“Does it sound right?�” (structure) 
 �“Does it make sense?�” (meaning) 

 Students strive to integrate all three cueing systems effectively while reading. 

 The teacher asks questions, discusses the children�’s personal responses 
to the text, points out successful problem-solving attempts, and/or has 
children retell the story in order to check/support students�’ 
comprehension and provide opportunities for oral language 
development. 

 Students respond to the story through re-telling and/or answering questions 
related to the text. 

 The teacher should take a running record on a different student every 
day in a book read the day before. 

 The student reads a familiar text while the teacher takes a running record. 

 The teacher re-groups students based on assessments, rather than 
keeping groups static. 

 

 
What Classroom Resources Can Be Used to Support Guided Reading? 
 Multiple copies of leveled texts. 
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INDEPENDENT READING 
 
What is Independent Reading? 
Independent Reading (also referred to as self-selected reading, voluntary reading, or pleasure reading) is reading that students do on 
their own because they want to enjoy the experience of reading.  Independent reading enables students to develop fluency as readers.  
It also strengthens students�’ use of reading strategies as well as comprehension.  This reading should be at students�’ independent 
reading level (95-100% accuracy). 
 
Why is Independent Reading Important? 
Students are encouraged to engage in pleasure reading with the goal of becoming lifelong readers.  Children who show positive 
attitudes towards reading become owners of literacy.  Reading is used to accomplish real-world tasks as well as to enrich lives.  
Independent reading provides the opportunity for students to develop their own preferences as readers, to build confidence, and to 
become part of a �“community of readers.�” 
 
How Do You Implement Independent Reading? 

Teacher Behaviors Student Behaviors 
 The teacher provides a variety of books from which students can 

choose, including books written in a variety of genres, books that relate 
to thematic/integrated units and books that appeal to students�’ interests.  
The teacher organizes a class library. 

 

 The teacher structures the reading block to include independent reading 
every day.  Time for independent reading is noted daily on lesson plan 
or classroom schedule. 

 

 The teacher directs and motivates students to read new or familiar texts 
and to respond to their readings in literature response log or reading 
journals. 

 Students select books to read and explore independently. 
 Students read their chosen books silently.  They my respond to the text in 

journals, logs, or through activities. 
 The teacher also schedules time for book conferencing, book sharing, 

and/or literature group/circle activities. 
 Students participate in conferences, book shares/talks, or literature groups. 

 
What Classroom Resources Can Be Used to Support Independent Reading? 
 Each classroom should house a variety of books at various reading levels, ones that would appeal to students�’ interests, including 

a variety of genres and books related to thematic/integrated units. 
 Books are arranged into a class library. 
 The classroom provides comfortable areas around the room where students can read independently. 
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 WORD STUDY/SPELLING 
 
What Is Word Study? 
Word study is the analysis of words with emphasis on letter sound relationships, patterns, syllables, affixes, and derivations.  Word 
study also includes knowledge of high frequency words and use of word solving strategies.  Students study words to enlarge their 
reading vocabularies and to move from beginning readers to more proficient ones. 
  
Why Is Word Study Important? 
Words are the basis of all texts.  Students intuitively know they �“need more words�” if they are to become better readers.  Each day, 
students are confronted with unfamiliar words, information, and concepts.  To help them understand the information and concepts, 
the students need to know how words work, to build their vocabularies, and to build their repertoires of readily read and understood 
words. 
 
How Do You Implement Letter and Word Study? 

Teacher Behaviors Student Behaviors 
 The teacher creates opportunities in all subjects to help children learn 

about words. 
 The teacher designs lessons using a developmental continuum as a 

guide. 

 Students engage in numerous oral language activities including hearing and 
saying chants, rhymes, and songs that reinforce letter/sound knowledge. 

 Students engage in vocabulary and word-building activities, such as hearing and 
saying new words, practicing new words, analyzing words in context, and 
studying words for their structure and phonetic patterns. 

 
What Classroom Resources Can Be Used to Support Word Study? 
 Pocket charts and sentence strips 
 Vocabulary flash cards (words in contextual phrases) 
 Word walls and word webs 
 Individual magnetic boards, write on/wipe off boards, chalk boards for letter and word work 
 Materials for word and/or writing center (lined and unlined paper, variety of writing utensils, letters) 
 Magnetic letters and/or letter tiles 

 
 
Spelling 
The spelling continuum will be included with the curriculum documents at each grade level.  Spelling 
instruction is an integral part of Word Study at each grade level; therefore, the spelling continuum must be 
presented in sequential order. 
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MODELED WRITING 
 
What Is Modeled Writing? 
In modeled writing, the teacher �“thinks aloud�” through the process of writing.  Students have the opportunity to see and hear the 
thinking of the teacher as he/she reveals to students the many decisions that encompass the act of composing text. 
 
Why Is Modeled Writing Important? 
Modeled writing serves as a doorway to the complexities of writing and invites students to become partners and owners of the writing 
process.  Students often view writing as difficult and beyond reach.  However, through teacher modeling, students discover the 
secrets of good writing and become �“apprentices�” to the writing process. 
 
How Do You Implement Modeled Writing? 

Teacher Behaviors Student Behaviors 
 The teacher chooses a topic and/or genre to model for students. 
 The teacher then composes the piece of writing in front of the students, describing in 

detail/thinking �“out loud�” the decisions he/she makes while writing.  These might 
include: 
 Choice of topic/genre (Ideas) 
 Organization 
 Word choice 
 Voice 
 Sentence Fluency 
 Conventions (spelling, punctuation, capitalization, etc.) 
 Revising and editing 

 Students observe and learn as the teacher �“thinks 
aloud�” about writing. 

 Students discuss how the teacher completed the 
writing, as well as making observations about the 
process. 

 
What Classroom Resources Can Be Used to Support Modeled Writing? 
 Chart paper, chalkboard/whiteboards, or an overhead projector. 
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SHARED WRITING 
 
What Is Shared Writing? 
Shared writing is a process in which the teacher and students write together.  Generally, the teacher leads children to share ideas and 
then records the ideas as children watch.  Shared writing differs from the language experience approach where the teacher records 
children�’s exact words.  Shared writing is most often a group activity (large or small) in which the teacher scribes for the group as 
they collaboratively develop a message or story. 
 
Why Is Shared Writing Important? 
Shared writing allows the teacher to demonstrate and explicitly teach the construction of a text and writing strategies. 
 
How Do You Implement Shared Writing? 

Teacher Behaviors Student Behaviors 
The teacher: 
 chooses a meaningful topic (a shared experience�—a nature walk, a 

school event, a museum trip, or a topic of study from a read-aloud 
book); 

 invites the students to brainstorm ideas and sentences about the topic; 
 listens to all suggestions and accepts whatever kind of spoken dialect 

children use; 
 writes as the children watch; 
 records suggestions, using standard, written English and negotiates 

order and cohesion (This provides the opportunity to rework awkward 
constructions that students may offer); 

 reads aloud the sentence(s) she has written; 
 models the shift from oral to written language and the editing processes 

that all writers use. 

 Students participate in composing stories and texts, as well as 
critiquing the writing. 

 The teacher displays stories and text charts around the room.  These are 
stories, sometimes several sentences that students have composed during 
a shared writing activity, written by the teacher, illustrated by the 
children, and displayed in the classroom for children to read as 
independent reading. 

 Students read their stories and text charts during independent 
reading. 

 
What Classroom Resources Can Be Used to Support Shared Writing? 
 Chart paper and charts 
 Space for displays 
 Markers 
 Easel/overhead 

 
NOTE: Shared writing can also be used to create class journal entries, class observation of pets, plants, or 
science experiments; weekly newsletter to parents; news of the day; evaluations/reviews of books; or 
reports/informational books. 
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INTERACTIVE WRITING 
 
What Is Interactive Writing? 
Interactive writing occurs when the teacher and students work together to compose messages and stories using a �“shared pen�” 
technique, that involves students in the writing.  Interactive writing provides an authentic setting within which to demonstrate written 
language.  This is most effective when used with small groups of students. 
 
Why Is Interactive Writing Important? 
Interactive writing: 

 Demonstrates and explicitly teaches concepts about print and early reading strategies (one-to-one matching of spoken 
words to words in print, directionality, spacing, letter formation); 

 Provides opportunities to hear sounds in words and make letter/sound connections; 
 Provides opportunities to plan and construct texts; 
 Increase spelling knowledge; 
 Provides written language resources in the classroom; 
 Introduces the traits of writing. 

 
How Do You Implement Interactive Writing? 

Teacher Behaviors Student Behaviors 
The teacher: 
 Determines the needs of students and decides whether a large or small 

group setting is most appropriate. 
 Determines what kind of writing will occur.  This may include a label 

for a drawing, a short list, a sentence, paragraph or longer text. 

 The student will participate in either large or small group settings. 

 The teacher decides on a topic/purpose for writing, setting authentic 
reasons for writing. 

 The students participate in authentic writing using word construction and letter 
knowledge. 

 The teacher uses students�’ words in writing.  Students compose a message. 
 The teacher has children repeat what is to be written several times so 

that they can monitor the text in their heads. 
 The students �“have the message in their heads,�” enabling them to know what 

should be written next. 
 The teacher models concepts about print, such as where to start writing, 

directionality, spacing, letter, word, punctuation, and capitalization. 
 The students use concepts about print as they share the pen and write on chart 

paper.  The students must be aware of where they should write their 
contribution. 

 The students hear words said slowly, becoming aware that words are made up of 
sequences of sounds and become more sensitive to the sounds in words. 

 The teacher makes links between the sounds heard, often, the 
letter/sound at the beginning of the child�’s name. 

 The students make connections between the sounds and letters in words they 
know and the words they want to write. 

 The teacher comments on known words, demonstrating a way of 
thinking that seeks to solidify what is known and to make connections 
with what is unknown. 

 

 The teacher invites different children who can write parts or all of the 
word correctly. 

 Students share the pen with the teacher, with each child making contributions 
throughout the text. 

 The teacher writes the parts that are unknown to the students. 
 The teacher ensures that spelling is accurate and that the spacing and 

letter formation makes the text readable. 

 

 The teacher ensures that all children have an opportunity to share the 
pen and to reread the text. 

 All students are engaged in some way with writing and rereading the text. 

 
What Classroom Resources Can Be Used to Support Interactive Writing? 
The classroom contains: 
 Text on chart paper that has been written collaboratively by the teacher and the students, displayed in or outside the classroom; 
 An area in the classroom for group meetings with resources within the reach of the teacher and students; 
 Resources needed to conduct interactive writing lessons, such as: an easel, a chart tablet, a chart of children�’s names usually 

alphabetized by first letter; an alphabet chart; a magnadoodle or small marker board; magnetic letters; felt tip pens; correction 
tape; word wall; high frequency word list. 
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GUIDED WRITING 
 
What Is Guided Writing? 
Guided writing is used within the context of the Writer’s Workshop format.  The teacher introduces, re-teaches, or reviews various 
aspects of the writer�’s craft (e.g., choosing topics, word choice, writing in a particular genre, using logical sequence) or conventions 
of writing (spelling, punctuation, mechanics, grammar).  Guided writing can be designed for a small or large group who need teacher 
support in the writing process.  After the lesson, the teacher continues to support the students in revising and editing, through 
conferencing. 
 
Why Is Guided Writing Important? 
Guided writing gives children the opportunity to develop individually while participating in a supportive group instructional setting.  
Children learn to problem solve while writing.  Through guided writing, teachers are better able to consistently monitor individual 
students�’ writing process.  Students learn to monitor their own writing and develop into more thoughtful and fluent writers. 
 
How Do You Implement Guided Writing? 

Teacher Behaviors Student Behaviors 
 The teacher�—by observation, by conferencing, or by analyzing writings 

in students�’ writing folders�—determines which aspects of writing are 
needed by different students to develop their writing skills, and then 
he/she plans lessons to either introduce or re-teach the concepts.  These 
concepts might include, but are not limited to: 
 Writing leads 
 Adding details 
 Building characters 
 Creating descriptions 
 SHOWING, not telling 
 Story/compositional structure 
 Writing dialogue 
 Paragraph structure or sentence structure 
 Punctuation 
 Sticking to a topic/focus 
 Stylistic devices 

 

 The teacher presents the mini lesson to specified students, connecting 
the concept to a piece of writing.  (The lesson may follow a variety of 
formats, but it always remains relatively brief so the students have 
ample time to apply their new learning to their individualized writing.) 

 Students participate in the lesson, practice the concept, and apply the concept to 
their own writing. 

 The teacher observes students�’ writing, evaluates the application of the 
presented skills and provides additional support, as needed. 

 During the writing process, students work independently, seeking support, as 
needed from the teacher and/or another student. 

 
What Classroom Resources Can Be Used to Support Guided Writing? 
 Student folders for writing portfolios 
 Conference form 
 Chart for monitoring where the students are in writing process
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INDEPENDENT WRITING 
 
What Is Independent Writing? 
Independent writing is writing generated by the student. 
 
Why Is Independent Writing Important? 
Independent writing gives students the opportunity to practice and apply what they learned in guided writing.  Independent writing 
allows the teacher to assess whether or not the transfer is taking place between what they have taught explicitly and what students 
know well enough to do on their own. 
 
How Do You Implement Independent Writing? 

Teacher Behaviors Student Behaviors 
 The teacher encourages and provides opportunities each day for students to 

write to suit their own purposes and to use multiple resources. 
 Students write on self-selected topics every day and keep a 

portfolio of their writings. 
 The teacher includes independent writing in lesson plans.  When asked, students can describe and where they are in the 

writing process. 
 
What Classroom Resources Can Be Used to Support Independent Writing? 
 Plenty of writing materials: markers, journals, stationary, envelopes, notepads. 
 Resources that support independent writing, such as, word walls, alphabet charts, shared writing stories, a classroom mailbox, 

and reference materials. 
 Computers and appropriate software programs. 
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Running Records 
There are different purposes for running records: 
 Formal assessment (i.e., benchmark testing) �– this is done on an unseen text. 
 Informal assessment (to guide daily instruction) �– this is done on a familiar text previously read one time. 

 
A running record should be completed on each student approximately every two weeks. 
 
The information gleamed from the running record should be used to drive the daily instruction of the student�’s 
guided reading group. 
 
 
 
 
 
 
Running Record Procedures 
The following procedures can be used to observe a child�’s reading behavior. 

1. Select a reading passage of approximately 100 words (however, it does not have to be that long in 
lower grades.) 

2. Briefly discuss the title and give a one sentence main idea statement. 
3. Have the student take a �“picture walk�”/preview through the book. 
4. Get the student to read the story orally; recording all reading behaviors on the running record sheet.  

The teacher is always a neutral observer during this procedure. 
5. Ask one or two questions to further probe the student�’s understanding of the text. 
6. Analyze the data to make one or two teaching points. 

 
For further documentation of comprehension, you may: 

 Get the student to read the passage silently prior to the running record and immediately ask questions. 
 Get the student to retell the main points in the passage. 
 Comment on the student�’s level of understanding in the anecdotal notes for that student. 
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CODING A RUNNING RECORD 
Behavior Code Description 

 
 

Accurate Reading 

 
     

 

 
Record a check for each word read 
accurately.  The line of checks matches 
the layout of print. 
 

 
 
 

Substitution 

 
attempt 

text 
 

attempt   attempt  attempt 
text 

 

 
The reader's attempt is placed over the 
accurate word on a line.  When the child 
makes multiple attempts, each is recorded 
above the line with a vertical line in 
between. 

 
 

Told 

 
---       

text T 
 

 
When the reader makes no attempt, he/she 
is instructed to try it.  If there is no 
attempt, the word is told and a T is written 
below the line. 
 

 
 
 
 

Appeal and Told 

 
     ---    A     

                          text  ---  
 

   ---   A  ___ 
text  ---  T  

 
The reader's appeal, either verbal or 
nonverbal, is recorded with an A above 
the line.  If the child reads correctly, a 
check is made.  If the child makes an 
attempt it is recorded above the line; if he 
doesn't or it is incorrect a "told" is 
recorded. 
 

 
Omission 

 

 
    ---      
   text 

 

 
A dash is placed on a line above the word 
in the text.  

 
Insertion 

 

 
word 

--- 
 

 
The word inserted by the reader is placed 
above the line and a dash is placed below. 

 
 
 

Repetition 
 

               
    

 R 
                     __________ 

       R   
 

     R2  
 

 
Place an R after a single word repeated; 
for a phrase or more text repeated, draw a 
line to the point to which the child 
returned.  The number indicates number of 
repetitions. 

 
Self-Correction 

 

 
  attempt  SC    

                         text      
 

 
The symbol SC following the child's 
corrected attempt indicates SC at point of 
error.  A small arrow can be used to 
indicate that the SC was made on the 
repetition. 
 

 
 

Pause 
 

 
 (short pause) 

 
#  (long pause) 

 

 
The lines indicate where a child pauses 
during reading. 
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CALCULATION AND CONVERSION TABLE 
 

Calculations 
Error Rate Accuracy Self-Correction Rate 

 
Running Words 

Errors 
 

 
100  -    E    x    100 
           RW          1 

 
E  +  SC 

SC 

 
e.g.  150 = Ratio 1:10 

                   15 
 

 
e.g.  100  -  15  x  100  = 90% 

  150       1 
(or use conversion table) 

 

 
e.g.  15  +  5  = Ratio 1:4 

                      5 

(RW = Running Words; E = Errors; SC = Self-Corrections) 
 

Use of Table 
 Divide running words by errors 
 Round that number to nearest whole number (e.g., 9.5 round to 10, 9.2 round to 9) 
 Locate the ratio on the chart 
 Always go down to the next lower number if the exact ratio is not on the chart (e.g., if 

your ratio is 1:16, you would go to 1:14 on the chart) 
 Locate the corresponding accuracy 

 

Error 
Rate 

Percent 
Accuracy

 
 

1:200 99.5% 
1:100 99% 
1:50 98% 
1:35 97% 
1:25 96% 
1:20 95% 

 
 

INDEPENDENT 

1:17 94% 
1:14 93% 

1:12.5 92% 
1:11.75 91% 

1:10 90% 

 
INSTRUCTIONAL 

Good opportunities for teachers to 
observe children's 'reading work'. 

1:9 89% 
1:8 87.5% 
1:7 85.5% 
1:6 83% 
1:5 80% 
1:4 75% 
1:3 66% 
1:2 50% 

 
 

FRUSTRATIONAL 
 

The reader tends to lose the support 
of the meaning of the text. 
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RUNNING RECORD 
 
Name:         Date:       
 
  
 Totals:

  
Cues Used 

Page Title/Level: E SC E SC 
      

 
Scores:   Running Words = __________     Error Rate = 1: _____     Accuracy = _____%     SC = 1: _____ 
                     Errors 
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DRA / GUIDED READING / RIGBY BENCHMARK 
CORRELATION 

Grade Level 
Equivalent 

DRA Guided 
Reading 

Rigby 
Benchmark 

1 A 1 Kindergarten 2 B 2 
3 3 
4 C 4 

5 6 D 6 
7 8 E 8 
9 10 F 10 
11 12 G 12 
13 14 H 14 
15 

1st Grade 

16 I 16 
17 18 J 18 
19 20 K 20 

24 L 21 

2nd Grade 

28 M 22 
30 N 23 
34 O 24 3rd Grade 
38 P 25 

26 
27 4th Grade 40 Q-S 
28 
29 5th Grade 44 T-U 30 
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FLUENCY 
 

Fluency is reading quickly, accurately, and with expression.  Building fluency leads to 
better comprehension.  Slow, word-by-word reading often affects the meaning of the 
story.  Fluent readers focus their attention on understanding the text and comprehending 
what they read.  Students who lack fluency must focus a good part of their attention on 
decoding, leaving less attention available for understanding the text. 
Teachers should monitor fluency weekly, using fluency probes.  Fluency probes can be 
found in 3rd and 4th Grade Teacher Reading Academy materials and at the DIBELS web 
site. 
 
Calculating Reading Fluency 

 Reading level alone does not give information about whether students are reading 
fluently. 

 Reading fluency is calculated by taking the total number of words read in one 
minute and subtracting the number of errors.  Only count one error per word. 

 This gives you the words correct per minute (wpm).  The words correct per minute 
represent students' fluency levels 

 Always encourage students to do their best reading, not their fastest reading.  (This 
gentle reminder helps students understand that the purpose is to read well even 
though you are timing them.) 

 
One - Minute Reading 
TOTAL WORDS READ  -  ERRORS  =  WORDS CORRECT PER MINUTE (WPM) 

 
Example:  If the student read 53 words and had 7 errors in one minute, the student had 46 words correct per 
minute (wpm).  (53 - 7 = 46)  
 
Entire Passage Reading 
Step 1:  TOTAL WORDS READ  -  ERRORS  =  WORDS READ CORRECTLY 
 
Step 2:  TOTAL WORDS READ CORRECTLY    60,  # OF SECONDS TO READ 
PASSAGE = WPM 

 
Example:  If the student read 150 words and had 13 errors and read the passage in 120 seconds, the student 
would have 68 words correct per minute (wpm).  (150 - 13 = 137 words; 137 x 60 = 8220; 8220  120 = 68.5 
wpm) 
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Teaching Ideas for Fluency 
 
Modeling Fluent Reading- Read Aloud in an expressive manner with correct phrasing and intonation.  Use 
think-aloud to model how punctuation and content of story affect intonation.  Have students practice fluency 
by rereading text. (perhaps during center time, DEAR time, etc.) 
 
Repeated Reading- Students should read and reread passages, fostering automatic word recognition and 
encouraging expression.  Poetry is a good source for these repeated readings.  
 
Partner Reading- Students work in pairs to read appropriate text aloud.  This can be done with narrative or 
expository text, as in content areas.  For partner reading, the teacher should prepare a list of her students 
according to their reading level.  Then divide the list in half.  Pair the top student in the upper half of the class 
with the top student in the lower half of the class (and so on).  The stronger reader reads the text first while the 
other reader follows along.  The less proficient reader then reads aloud the same passage.   
 
Choral Reading- Students read in unison as a whole group with the teacher or other appropriate model.  
Poems, chants, songs or repeated refrains from stories are all wonderful sources to use for this activity. 
 
Echo Reading- The teacher reads 2-4 sentences aloud, modeling fluency and intonation.  The students read the 
same section immediately after the teacher.  This strategy is most appropriate when the text is a bit more 
difficult. 
 
Recorded Books- Students listen to, read along with, and point to text while they sub-vocalize the words.  The 
student should immediately reread the text. 
 
Chunking- Students read text that has been divided into chunks according to where pauses would naturally 
occur.  Chunks should generally be three to four words separated by slash marks showing where students are 
expected to pause. 
 
Reader’s Theatre- Students read the parts from a play while holding the script in front of them.  They practice 
multiple times with the others in their group before presentation.  There are no costumes or props needed for 
this activity.  The goal is to build fluency and intonation. 
 
Content Areas- Remember to use these strategies during content area lessons.  Reading chorally, repeated 
readings, paired reading, recorded text, and echo reading would all be excellent ways to enhance fluency and 
comprehension in the content areas.  Think how much fun it would be to practice and perform a Reader�’s 
Theatre production that matches the topic from the Science or Social Studies lesson. 
 
When possible, monitor students' progress at grade level.  Monitoring at grade level enables you to: 

 Routinely determine the extent of a student's progress in reading material at that grade level; 
 Make better judgments about the degree to which a student will be able to independently participate in 

classroom instruction with his or her peers; 
 Contrast the reading growth of a student with the growth of classmates whom you are also monitoring 

in grade-appropriate material; 
 Combine students reading at comparable levels into instructional groups; 
 Link your progress monitoring scores to the screening scores for that grade level; and 
 Develop a useful database for predicting how well a student is likely to perform on grade level 

screening in the winter and spring. 
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6+1 Traits of Writing - The Complete Guide Grades 3 and up; R. Culham; Scholastic, 
2003. 
 
Apprenticeship in Literacy - Transitions Across Reading and Writing; L. Dorn & C. 
French; Stenhouse, 1998. 
 
Beyond Leveled Books; K. Szymusiak & F. Sibberson; Stenhouse, 2001. 
 
Guided Reading:  Good First Teaching for All Children; I. Foutas & G. Pinnell; 
Heinemann, 1996. 
 
Guiding Readers and Writers, Grades 3-6, Teaching Comprehension, Genre, and Content 
Literacy; I. Foutas & G. Pinnell; Heinemann, 2001. 
 
Improving Comprehension with Think Aloud Strategies; J. Wilhelm; Scholastic, 2001. 
 
Interactive Writing:  How Language and Literacy Come Together K-2; A. Mcarrier, I. 
Fountas, G. Pinnell; Heinemann, 2000. 
 
Kid Writing; E. Feldgus & I. Cardonick; Wright Group McGraw-Hill, 1999. 
 
Literacy Workstations; D. Diller; Stenhouse, 2003. 
 
Matching Books to Readers - Using Leveled Books in Guided Reading, K-3; I. Fountas 
& G. Pinnell; Heinemann, 1999. 
 
New Directions in Reading Instruction Revised; International Reading Association, 
2000. 
 
Nonfiction Matters; S. Harvey; Stenhouse, 1998. 
 
Observation Survey of Early Literacy Achievement, An; M. Clay; Heinemann, 2002. 
 
On Solid Ground:  Strategies for Teaching Reading K-3; S. Taberski; Heinemann, 2000. 
 
Phonics They Use:  Words for Reading and Writing; P. Cunningham; Harper Collins 
College Publishers, 1995. 
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Preventing Reading Difficulties in Young Children; National Research Council; 
National Academy Press, 1998. 
 
Primary Literacy Centers; S. Nations & M. Alonso; Maupin House, 2001. 
 
Put Reading First - The Research Building Blocks for Teaching Children to Read K-3; 
Center for the Improvement of Early Reading Achievement, 2001. 
 
Reading With Meaning; D. Miller; Stenhouse, 2002. 
 
Report of the National Reading Panel - Teaching Children to Read; National Institute for 
Literacy, 2000. 
 
Starting Out Right; National Research Council; National Academy Press, 1999. 
 
Strategies That Work:  Teaching Comprehension to Enhance Understanding; Harvey & 
Goudvis; Stenhouse, 2000. 
 
Teaching Comprehension in Reading, Grades K-2; G. Pinnell & P. Scharer; Scholastic, 
2003. 
 
Teaching the Youngest Writers - A Practical Guide; M. Freeman; Maupin House, 1998. 
 
Texas Teacher Reading Academies; University of Texas Center for Reading & 
Language Arts. 
 
Word Matters:  Teaching Phonics & Spelling in the Reading/Writing Classroom; G. 
Pinnell & I. Fountas; Heinemann, 1998. 
 
Word Journeys:  Assessment Guided Phonics, Spelling, and Vocabulary Instruction; K. 
Ganske; The Guilford Press, 2000. 
 
Words Their Way:  Word Study for Phonics, Vocabulary, and Spelling Instruction; Bear, 
Invernizzi, Templeton, Johnston; Merrill-Prentice-Hall, Inc., 2000. 
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