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Chapter I: Student/Community Profile and Supporting Data and Findings
Introduction
El Segundo High School (ESHS) is at a turning point with the shifts occurring in national
standards and the increased use of technology in the classroom. ESHS anticipated national
changes, and has made significant progress in transitioning to Common Core State Standards
(CCSS) and in implementing new Pathway programs that emphasize Science, Technology,
Engineering, and Math (STEM) skills. The science department has begun incorporating the
Next Generation Science Standards (NGSS) and considering future critical needs in the area
of the intersection and impact of Science Technology and Society. The math department has
considered and responded to the results of the Program for International Student Assessment
(PISA). For many years teachers worked individually and within their departments to
incorporate more technology, especially as a teaching tool; the District supported this focus
and pursued funding for student iPads at both the middle and high school levels, a
manifestation of the shift from technology as a tool to technology as a medium. This
development also supports the shift in our action research focus from “college and career
readiness” to “college and career success,” which will be the topic of our next literature review.
The community, parents, students, administration, staff, and faculty will work together to
ensure progress and growth as we move forward in an exciting era of education.
Community
The landmark brick building of El Segundo High School, built in 1927, is the centerpiece of the
city. Students at El Segundo High School continue the traditions passed on from the
generations of alumni before them. In the fall, students participate in a class float building
competition and the Homecoming parade down Main Street. In the spring, juniors participate in
a procession at graduation. El Segundo High School is connected to the past through
traditions, but is dedicated to meet the needs of all students as we shift to Common Core State
Standards, Next Generation Science Standards, and the expansion of technology. ESHS has
been honored three times as a California Distinguished School, including being invited to apply
again this year, named on the AP Honor Roll for Expanding Opportunity and Improving
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Performance for AP Students, and has been ranked by US News and World Report as the
77th best high school in California and 369th in the nation.
With a population of 16,849 residents (most recent data 2012), El Segundo has a small town
feel in a big city area. Our city has the second highest concentration of Fortune 500s in the
state of California, including aerospace, technology and manufacturing companies calling El
Segundo home. It serves as headquarters to Chevron, DirecTV, Boeing, Big 5, Mattel and
many other public companies. Because of El Segundo’s unique community atmosphere, the
crime rate is low. A unique relationship between the city government, community and school
includes shared-use privileges of library and sports facilities. Many students are second and
third generation residents, and many El Segundo High School alumni return to serve their alma
mater as faculty and staff members.
The economic trend in El Segundo is positive. The median family income at the last census
was $86,364 (2008-2012). El Segundo property values continue to escalate partly based on
the outstanding reputation of its local school system, as well as its proximity to beautiful Los
Angeles beaches. The community at large is 78% Caucasian, 15.7% Hispanic, 8.8% Asian
and 2% African American. The student body of ESHS at 1,271 students, is 62% Caucasian,
20% Hispanic, 8% Asian, 6% African American, 3% Filipino, 0% (one student) Multiple or No
Response (October 2014). Approximately 22% of ESHS students do not live within the
boundaries of the district (permit students). These students increase both the cultural and
ethnic diversity of the student body. In 2014-15, 15% of students receive free or reduced lunch
and 11% receive special education services.
Parents and local businesses are actively involved with ESHS. The Education Foundation
(Ed!) is an organization of business leaders, teachers and community members who partner
with the district to provide a better education through technology, science, math, reading and
the arts. The Education Foundation contributes community expertise and a million dollars
annually to the district; in 2013-14 Ed! funded programs such as Robotics, Link Crew
(freshmen orientation), AVID, Vocal Music, Biomedical Pathway, College Counselor,
Sophomore Counseling and Drama. Our Summer Academy is also run by Ed!. Parents are
directly involved in the decision-making process in El Segundo. Parent representatives sit on
the School Site Council, Focus Groups, Parent Teacher Association (PTA) and Booster
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organizations. Parents are the backbone for all our volunteer activities and actively support
academics, the arts and athletics.
The business community actively supports the school district by participating in the Education
Foundation and the Education Committee of the Chamber of Commerce; it also provides local
scholarships, internships, Career Day speakers and support for teacher in-services. In the
2013-14 school year the Ed Foundation partnered with local businesses and government
offices to begin the District’s Educator Externship Program. In addition to getting to see a
behind the scenes view of the businesses and government offices, Externship Participants
hear the education stories of the employees and hear what qualities are sought in an applicant.
The teachers then take this information back to their classes and use it to help develop career
readiness skills as well as help advise students on what education programming choices they
should make in order to prepare for a desired career. The City of El Segundo contributes
$250,000 annually to the school district through its joint use agreement of athletic facilities and
the high school auditorium. Local service clubs support scholarships, arts competitions and
various other school programs.
El Segundo High School
ESHS is a comprehensive (grades 9-12) high school featuring approximately 115 courses. It
maintains a strong, academic program with approximately 98% of students enrolled in A-G
courses each year. Courses include Advanced Placement, Honors, Pathways (Arts,
Biomedical, Business and Engineering), Special Education, English Language Development,
and career/technical educational programs, both on campus and at the Southern California
Regional Occupational Center (SoCalROC) in Torrance. Special Education students
participate in Workability, a program designed to promote career awareness and exploration
with opportunities for work experience for students with disabilities. Many students take
advantage of a growing number of internships with several local businesses, such as Northrop
Grumman, Boeing, and Mattel.
Since all students are given access and support to complete the University of California/Cal
State A-G courses, more than 80% of our students now complete the curriculum necessary to
meet the University of California/Cal State A-G requirements, an increase of almost 20% since
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2008. Approximately 55% attend four-year universities, approximately 43% choose community
colleges or career/technical education and 2% join the military or go immediately into the
workforce as full-time employees (June 2014).
School Purpose
The ESHS motto was carved over the main entrance when it was built in 1929: “Enter to
Learn, Go Forth for Service.” Our Mission Statement, reviewed and endorsed to reflect the
Common Core State Standards, Next Generation Science Standards and College and Career
Readiness Anchor Standards: El Segundo High School will provide students with the
necessary skills and knowledge to become lifelong learners, effective communicators
and socially productive citizens who are prepared for life choices and challenges in a
global society.
The Student Learner Outcomes (Eagle PRIDE) embody this vision. The Focus Groups
reviewed and endorsed Eagle PRIDE in 2013-2014 to reflect the changes in the Common
Core State Standards, Next Generation Science Standards and College and Career
Standards. All of these new standards reflect the need for: work ethic, collaboration, good
communication, social responsibility, dedication to mental and physical health, and critical
thinking and problem solving.
Eagle PRIDE
Perseverance
Respect and Responsibility
Investment in the Future, learning as a continuous process, community service,
and global awareness
Dedication to healthy mind and body
Effective Communicators

Eagle PRIDE is introduced to all incoming students in several different ways: through freshmen
orientation, Link Crew, the curriculum, the Student Handbook, as well as the student’s
personal Eagle Daily Planner. Teachers reinforce Eagle PRIDE by citing them in lessons and
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posting them in classrooms. Students are expected to integrate the concepts of Eagle PRIDE
into their daily lives as students, citizens, athletes, artists and members of the community.
Status of School
ESHS has enjoyed accredited status since the inception of six regional accrediting
associations in the 1960s. The staff, students and community are committed to continual selfimprovement. The WASC process is embedded in our culture and constantly informs and
guides our vision of student achievement. For many decades ESHS enjoyed the 6-year-clear
status. The 2000-2001 WASC cycle was an anomaly in which ESHS received a 3-year
accreditation with annual visits. ESHS, not being satisfied with this status, in the next academic
year embarked on a new self-study and wrote again the accreditation document. They
requested and received a full visit and were awarded in 2002 with a 6-year with a 3-year revisit
status. In 2008-2009, ESHS received a 6-year clear accreditation. The professional learning
community has diligently been in the self-study process ever since, completing an annual
Action Study Project focused on one of the three critical needs identified in 2008.
ESHS met and exceeded its Adequate Yearly Progress in all areas until the 2013-14 school
year. In that year, the state targets rose sharply to 88.9% in English Language Arts and 88.7%
in Math. In 2013-14 our similar schools ranking was 10/8. The Academic Performance Index
has been over 860 since the 2009-10 school year. In the 2013-14 school year, 94% of our 10th
grade students passed the ELA portion of the CAHSEE and 95% of our 10th grade students
passed the math portion of the CAHSEE on their first attempt. These pass rates are typical
pass rates for our students. In 2011 the school made the AP Honor Roll for Expanding
Opportunity and Improving Performance for AP Students: we both increased the number of
students taking AP exams while improving our annual pass rate. The school continues to strive
for excellence while preparing its students for life in the 21st century.
El Segundo High is at a turning point with shifts occurring in national standards and the
increased use of technology as a teaching medium in the classroom. The community, parents,
students, administration, staff and faculty will work together to ensure progress and growth as
we move forward in an exciting era of education.
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School Program Data
One to One iPad Initiative
ESUSD decided to implement a one to one iPad program for all middle and high school
students beginning in the 2014-15 school year. During the 2012-13 school year, a pilot cohort
of eight teachers was issued iPads to help them enhance their curriculum. In 2013-14 these
teachers piloted a one to one iPad program in their classrooms. A second cohort of six math
and engineering teachers working under a Chevron-DirecTV grant were given carts of iPads to
use within their classrooms as tools to help implement the CCSS. The Biomedical Pathway
teacher was also given a cart of iPads for use in her classroom with training from PLTW. In the
2013-14 school year twenty-five teachers joined two additional cohorts of 25 teachers. These
teachers were given iPads and trained in how to use them effectively as teaching tools in the
classroom. In 2014-15 school year, each student and teacher was issued an iPad for
education uses in the classroom and at home, with continued teacher training planned.
Students actively use the iPads daily in most classrooms for many purposes including notes,
submitting class work, and accessing online resources.

Pathways
ESHS currently offers four pathways for students: Arts, Biomedical, Engineering (Project Lead
the Way or PLTW) and Business. In addition to their core curriculum, students complete four
years of courses in the pathway subject that culminates in a capstone project to demonstrate
the skills they have learned.
The Visual and Performing Arts Pathway reaches out to the school and local community,
participating in many local events as well as inviting the community to school-based activities.
In 2013 the El Segundo Museum of Art (ESMoA) opened, giving students in our Visual and
Performing Arts Pathway a unique opportunity to experience world-class artwork. The arts also
expose more students to the larger world as they participate in regional and national festivals
and workshops, winning prestigious awards in art, drama, vocal music and band. More
students are studying their art in depth as they enroll for multiple years and take advantage of
advanced and AP classes.
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The Business Pathway is the latest pathway to be developed and includes three courses.
Students enter this pathway after successfully completing Algebra 1AB although students can
be concurrently enrolled. The Pathway is designed to give students direct application of the
concepts they have been learning in math and social science as well. The first course is
Business Accounting designed to show students how businesses use the data that they collect
to help make decisions, just as they need to be able to adequately document and make
personal financial decisions. In Principles of Business Entrepreneurship, students look beyond
the financial documents and structure to what makes a business successful while giving them
a sense of what types of data that might help drive their decisions. In the Business Economics
course students take what they have learned on a micro level and expand it to the larger
economy as a whole. Students work on how to develop plans of action, identifying underlying
or hidden challenges to making things better globally.
During the pathway, students will be also running a business of their own design to help apply
all that they have learned. For their capstone project, students will either seek funding for their
business developed through the first two courses and get their businesses licensed and
running, or they will choose an industry sector or a club that they are interested in and will work
with the management to identify an existing business challenge, develop a plan, implement
and then evaluate the effectiveness of the plan.

1.7

El Segundo High School WASC/CDE Self-Study Report

Guided Studies
Freshman Guided Studies began in the 2010-11 school year as an early intervention for
students who were identified as at-risk of not meeting the graduation requirements. In 2013-14,
the ESHS math department reviewed research that implied that a two-year Algebra 1 course
was not an effective method for promoting student mastery of Algebra content. In addition,
analysis of student transcripts showed that, on average, less than 38% of freshmen enrolled in
Algebra 1A completed the A-G curriculum in math. Since one critical need is increasing the
percentage of students completing the A-G curriculum and preparing them for life after high
school, the department proposed a change. For the 2014-15 school year the two-year Algebra
1 sequence was discontinued. Students who previously would have been placed in the twoyear courses were instead placed concurrently in a one-year Algebra 1 course and in Guided
Studies, which meant that four smaller sections of Guided Studies were offered instead of one
section.
The Guided Studies teachers provide a supportive environment for all students to master all
subjects. Teachers help students set and monitor progress toward academic goals. Student
planners are checked each week and students must complete weekly grade checks signed by
parents/guardians. Two days a week students focus on math by completing relevant Khan
Academy videos while taking direct instruction notes from to supplement their classroom
learning. AVID trained cross-age peer tutors who are enrolled in the AVID tutor class are
available twice a week to support students with their difficulties in any subject area.
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AVID
Advancement Via Individual Determination (AVID) is a program that provides support for
students who have the potential to succeed in college prep, honors or AP courses. Nearly all
AVID students take at least one AP course and most AVID students take at least one AP
exam. The ultimate goal for every AVID student is admittance into four-year institutions upon
the completion of high school coursework. All AVID students attempt the A-G curriculum and
nearly all AVID students meet the A-G requirement. Students and teachers self-select into the
program and are typically paired together for the entire four years, allowing them to build a
strong bond that helps students reach their college goals. Classroom curriculum includes
twice-weekly tutorials with both adult and peer tutors, organizational checks of binders and
student agendas, and time spent on curriculum that is designed by both local and international
AVID experts to provide students with the fundamentals necessary for high school and college
success. This curriculum includes reading strategies, writing strategies, analysis necessary for
discussions (such as Philosophical Chairs or Socratic Seminars), digital literacy, and support
for college and scholarship applications. The first class of ESHS AVID students graduated in
2010. Currently, all AVID students are expected to take college placement tests such as the
SAT or ACT and, with the exception of the class of 2014, all classes 2010 through 2015 have
met this expectation. Nearly all AVID students are accepted to four-year colleges and ESHS
AVID graduates are more likely to attend those schools than the typical ESHS graduate.

Graduating
Class

% of AVID
Seniors
taking at
least one AP
Exam

Requirements

% of AVID
Seniors who
took the SAT
or ACT

% of AVID
Seniors
accepted to
four-year
college

% of AVID
Seniors
planning to
attend fouryear college

% of AVID
Seniors who
met the A-G

2010

85%

100%

100%

75%

45%

2011

84%

68%

100%

79%

63%

2012

83%

92%

100%

88%

63%

2013

72%

76%

100%

96%

56%

2014

63%

93%

97%

77%

57%
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Career Readiness Program
In the summer of 2011, a new position was established to strengthen College and Career
Readiness. A Career Educational Advisor was hired to (1) teach two sections of a new Career
Readiness elective for juniors and seniors; (2) develop a campus career center and establish
schoolwide career resources; (3) oversee and expand internships; (4) teach a Work
Experience class; (5) provide career-based field trips; (6) maintain a current job board; and (7)
sponsor a schoolwide Career Day.
The Career Readiness elective is a textbook-free course which provides students with an
opportunity to explore colleges and careers that suit their individual interests, skills, and
talents. Along with resume writing and interview skills, students become more globally aware
and civically engaged; plan for their financial future; develop integrity and a strong work ethic;
learn how to manage time and stress for overall good health, and find their place in the New
Economy. Students practice transferable workplace skills, communication, collaboration,
teamwork, problem-solving, emotional intelligence, and responsibility - all in a real world
business- like setting.
The students in Career Readiness classes are responsible for planning and hosting a
schoolwide Career Day and Career Fair which includes a pre-Career Day Assembly. They
collect and analyze career interest data using on-line surveys and spreadsheets. They also
recruit guest speakers from the community, prepare schedules, host a breakfast and luncheon
for guests, create a marketing campaign for their target audience, develop a theme, design a
logo, slogan, and advertising material, and are completely responsible for all aspects of the
event. They later collect follow-up data from students, teacher, and guests, and through
analysis leave advice for the following year's students.
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Link Crew
Link Crew is a high school transition program that welcomes freshmen and makes them feel
comfortable throughout the first year of their high school experience. Built on the belief that
students can help students succeed, Link Crew's proven high school transition program trains
mentors from our junior and senior classes to be Link Crew Leaders. As positive role models,
Link Crew Leaders are mentors and student leaders who guide the freshmen to discover what
it takes to be successful during the transition to high school and help facilitate freshman
success.
More and more studies show that if students have a positive experience their first year in high
school, their chance for success increases dramatically. Link Crew provides the structure for
freshmen to receive support and guidance from juniors and seniors who have been through
the challenges that high school poses, and understand that the transition to a larger school can
sometimes be overwhelming. Link Crew's goal is to provide schools with a structure in which
students make real connections with each other thus increasing school safety and reducing
incidence of bullying with anti-bullying education. Through this program, freshmen learn that
people at school care about them and their success and leaders experience increased self
esteem as well as overall character development. Since the adoption of the Link Crew
program, ESHS has seen decreased discipline referrals and improved academic performance
at our school.
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Demographic Data
Enrollment
Our student population continues to grow each year. The junior and senior classes for the
2014-15 school year are the largest classes we have ever had. Despite our growing
enrollment, the distribution of students identifying with each gender and ethnicity is
approximately the same each year. The dramatic increase in student population began in the
2005-06 school year when we first began to increase our population of inter-district or permit
students. These students became a source of increased diversity for our school population and
continue to be so today.
2011-12

2012-13

2013-14

2014-15

1214

1261

1276

1271

9th Grade

351 (29%)

345 (27%)

304 (24%)

299 (24%)

10th Grade

298 (25%)

341 (27%)

342 (27%)

314 (25%)

11th Grade

272 (22%)

298 (24%)

333 (26%)

334 (26%)

12th Grade

293 (24%)

276 (22%)

297 (23%)

324 (25%)

Permit Students

234 (19%)

270 (21%)

270 (21%)

278 (22%)

Male

620 (51%)

605 (48%)

613 (48%)

620 (49%)

Female

594 (49%)

656 (52%)

663 (52%)

651 (51%)

7 (1%)

8 (1%)

7 (1%)

7 (1%)

120 (10%)

114 (9%)

113 (9%)

100 (8%)

Native Hawaiian or Other Pacific Islander

14 (1%)

11 (1%)

11 (1%)

11 (1%)

Filipino

25 (2%)

27 (2%)

33 (3%)

36 (3%)

223 (18%)

232 (18%)

245 (19%)

252 (20%)

74 (6%)

85 (7%)

92 (7%)

81 (6%)

749 (62%)

782 (62%)

773 (61%)

783 (62%)

0 (0%)

1 (0.08%)

3 (0.24%)

1 (0.08%)

School-wide

American Indian or Alaskan Native
Asian

Hispanic or Latino
African-American or Black
White
Multiple/Undeclared/Decline to State
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College and Career Readiness
At the time of the last full WASC visit (2008-2009) we only had two companies partnering with
us for internships. After a grant that allowed us to assign a faculty member full-time to the
program, we were able to significantly grow our program to include now 16 companies. While
students completed the Visual and Performing Arts Pathway as early as 2011-12, 2013-14 was
the first year we had students completing the Engineering Pathway and 2015-16 will be the
first year we have students completing the Biomedical Pathway and Business Pathway.

2011-12

2012-13

2013-14

2014-15

# in Career Readiness Class

18

19

22

16

# students enrolled in SoCal ROC
classes at the Torrance campus

44

14

41

39

# enrolled in Work Experience

18

23

22

16

# students participating in
corporate Internships

50

48

60

(finalized
March 2015)

# companies Partnering with
ESHS for Internships

7

8

16

(finalized
March 2015)

# students completing the
Capstone project for the Visual
and Performing Arts Pathway

5

9

9

(finalized
March 2015)

# students completing the
Capstone class for the Biomedical
Pathway

n/a
(pathway
not created)

n/a (first
year of
pathway)

n/a (second
year of
pathway)

n/a (third
year of
pathway)

# students completing the
Capstone project for the Business
Pathway

n/a
(pathway
not created)

n/a (first
year of
pathway)

n/a (second
year of
pathway)

n/a (third
year of
pathway)

# students completing the
Capstone course Engineering
Design and Development

n/a (second
year of
pathway)

n/a (third
year of
pathway)

25

22

118 (10%)

108 (9%)

106 (8%)

96 (8%)

# students enrolled in AVID
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Enrollment in Advanced Placement and Honors Courses
In the 2008-09 school year, we noticed a significant representational gap between the percent
of ESHS students who identified as Hispanic/Latino and the percent of students in advanced
courses (Honors and AP) who identified as Hispanic/Latino. Increasing enrollment of students
in identified subgroups in advanced courses and providing support for these students in those
classes became one of our three critical needs for that WASC cycle.
Student enrollment (a student who is enrolled in multiple classes is counted only once) in
Honors/AP courses has increased dramatically from 551 students (44% of student body) in
2008-09 when our school-wide enrollment was 1246 students to 778 students (61% of student
body) in 2014-15 when our school-wide enrollment is 1271 students.
During this time, the enrollment gap for Hispanic/Latino students had decreased from -6% to
0% in 2011-12 and then increased back to -3% in 2014-15. The non-proportional overenrollments of the White subgroup and Asian subgroup have decreased to more
representational amounts (the target enrollment gap is 0%, which represents proportional
enrollment in Honors/AP courses). The African American or Black subgroup enrollment in
Honors/AP courses is nearly representational.
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The table below shows enrollment in Honors/AP courses for each ethnic subgroup with
schoolwide population of 5% or higher.
2008-09

2009-10

2010-11

2011-12

2012-13

2013-14

2014-15

Latino
% of pop

19%

19%

19%

18%

18%

19%

20%

Latino
% in AP/
Honors

13%

16%

16%

18%

16%

17%

17%

Gap

-6%

-3%

-3%

0%

-2%

-2%

-3%

White
% of pop

64%

62%

60%

61%

62%

61%

62%

White
% in AP/
Honors

68%

64%

63%

59%

63%

61%

63%

Gap

+4%

+2%

+3%

-3%

+1%

0%

+1%

Asian %
of pop

8%

9%

10%

10%

9%

9%

8%

Asian %
in AP/
Honors

13%

12%

14%

13%

11%

12%

9%

Gap

+5%

+3%

+4%

+3%

+2%

+3%

+1%

Black %
of pop

4%

5%

6%

6%

7%

7%

6%

Black %
in AP/
Honors

4%

5%

4%

6%

5%

6%

6%

Gap

0%

0%

-2%

0%

-2%

-1%

0%

The following tables report the number of students in a subgroup enrolled in a class and the
percent of students in that class belonging to that subgroup. For example, in the 2012-13
school year, nine AP Calculus students identified as Hispanic/Latino. In that year, 14% of the
AP Calculus students identified as Hispanic/Latino. These tables show that while
Hispanic/Latino students are close to representational enrollment in Honors/AP courses,
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individual departments and subjects have room for growth. The tables also show a
disproportionate gender gap in enrollment in some Honors/AP courses.
20112-13

H/L

H/L %

Male

Male %

Female

Female %

All ESHS Students

232

18%

605

48%

656

52%

AP Calculus

9

14%

32

50%

32

50%

AP English Language

29

19%

78

51%

74

49%

AP English Literature

10

14%

22

30%

52

70%

AP Environmental Science

13

13%

50

50%

50

50%

AP Physics

7

15%

31

65%

7

15%

AP Psychology

22

14%

72

45%

89

55%

AP Spanish Language

33

58%

21

37%

36

63%

AP Statistics

12

19%

29

46%

34

54%

AP Studio Art

2

13%

2

13%

14

88%

AP US History

15

16%

48

51%

47

15%

AP World

16

17%

41

45%

51

55%

Honors Algebra II

13

13%

46

46%

55

54%

Honors English 09

19

13%

41

28%

107

72%

Honors English 10

26

15%

64

36%

112

64%

Honors English 11

19

17%

51

46%

60

54%

Honors Precalculus

15

14%

50

48%

55

52%

Honors Spanish 4

18

27%

17

26%

49

74%

Total Honors & AP

125

16%

318

41%

456

59%

All ESHS Students

232

18%

605

48%

656

52%
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2013-14

H/L

H/L %

Male

Male %

Female

Female %

All ESHS Students

245

19%

613

48%

663

52%

AP Biology

14

16%

38

42%

52

58%

AP Calculus

11

14%

41

53%

37

47%

AP English Language

20

14%

71

51%

68

49%

AP English Literature

14

15%

33

36%

59

64%

AP Physics

3

10%

19

63%

11

37%

AP Psychology

14

23%

28

47%

32

53%

AP Spanish Language

13

36%

12

33%

24

67%

AP Statistics

11

12%

40

43%

52

57%

AP Studio Art

4

22%

4

22%

14

78%

AP US History

19

16%

52

45%

64

55%

AP World

18

17%

46

44%

59

56%

Honors Algebra II

9

10%

36

42%

50

58%

Honors English 09

19

16%

36

31%

80

69%

Honors English 10

30

17%

57

32%

119

68%

Honors English 11

16

14%

39

35%

72

65%

Honors Precalculus

14

15%

35

38%

57

62%

Honors Spanish 4

18

22%

29

36%

52

64%

Total Honors & AP

133

17%

305

40%

460

60%

All ESHS Students

245

19%

613

48%

663

52%
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2014-15

H/L

H/L %

Male

Male %

Female

Female %

All ESHS Students

252

20%

620

49%

651

51%

AP Biology

6

15%

17

31%

38

69%

AP Calculus

13

15%

38

44%

48

56%

AP Computer Science

16

20%

57

71%

23

29%

AP English Language

30

19%

76

47%

86

53%

AP English Literature

9

11%

25

32%

54

68%

AP Physics

8

13%

35

58%

25

42%

AP Psychology

18

50%

13

36%

23

64%

AP Spanish Language

18

20%

13

14%

23

25%

AP Statistics

6

11%

28

49%

29

51%

AP Studio Art

1

8%

2

17%

10

83%

AP US History

11

12%

42

44%

53

56%

AP World

15

18%

32

38%

53

62%

Honors Algebra II

11

12%

43

47%

49

53%

Honors English 09

15

12%

34

28%

89

72%

Honors English 10

23

16%

56

38%

92

62%

Honors English 11

17

13%

45

33%

91

67%

Honors Precalculus

22

14%

57

36%

91

67%

Honors Spanish 4

22

14%

57

36%

100

64%

Total Honors & AP

133

17%

316

41%

462

59%

All ESHS Students

252

20%

620

49%

651

51%
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Average Class Sizes
While the average class size decreased in every subject in the 2012-13 school year, the
number of classes with more than 33 students in them increased in math, science and social
science. This follows the trend of average class sizes increasing every year since the 2010-11
school year due to state funding (20 to 1 classes were eliminated).

2010-11

2011-12

2012-13

2013-14

English

30.3

31.4

29.0

available when

Math

27.1

27.6

27.0

2013-14 SARC

Science

33.2

33.7

32.0

report published

Social Science

30.8

33.9

31.0

Number of classes with students in each size category:
2010-11

2011-12

2012-13

1-22

23-33

33+

1-22

23-33

33+

1-22

23-33

33+

students

students

students

students

students

students

students

students

students

English

5

9

19

2

10

17

9

17

16

Math

10

14

13

10

12

12

13

16

17

1

7

19

0

11

18

3

7

23

0

16

13

2

4

17

5

9

19

Science
Social
Science
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Special Needs: Special Education
In a collaboration class, a general education teacher works with a Special Education teacher or
paraeducator to deliver instruction to a continuum of general education students, 504 students,
English Language Learners and Special Education students in the same classroom. While
most Special Education students in collaboration classes receive College Prep credit, some
students are enrolled in a Basic version of the course where they complete a modified version
of the CP coursework that meets state graduation requirements but these students do not
receive A-G credit. As the collaboration program expanded beyond English and Algebra, the
size of our SDC and RSP classes decreased. Currently students can be enrolled in
collaboration classes in all subject areas and all grade levels.
When necessary for students who have behavior and/or medical needs in multiple classes, the
Special Education case manager will coordinate a meeting with all support staff (general
education teachers, school psychologist, counselor and paraeducators) to create an additional
behavior intervention support plan or medical support plan that goes beyond the typical
collaboration between general education and special education teachers/paraeducators.
2012-13

2013-14

2014-15

Male

Female

Total

Male

Female

Total

Male

Female

Total

CBI

6

2

8

4

1

5

n/a

n/a

n/a

SDC

17

6

23

10

6

16

12

4

16

RSP

31

9

40

47

13

60

45

20

65

Total

54

17

71

61

20

81

57

24

81

Speech

14

3

17

8

13

2

12

5

17

Counseling

31

8

39

22

8

30

23

12

35

APE

4

1

5

2

3

5

5

2

7

n/a

n/a

n/a

0

1

1

1

0

1

DIS Services

OT
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Language Proficiency
The majority of our English Language Learners continue to be students whose primary
language is Spanish, but we have a diverse group of learners with primary languages such as
Arabic and Thai.
Language

2011-12

2012-13

2013-14

2014-15

EL: Arabic

11

11

9

9

EL: Armenian

0

0

1

1

EL: Cantonese

4

4

4

4

EL: Filipino (or
Tagalog)

0

0

1

1

EL: Hindi

4

4

1

1

EL: Japanese

0

2

3

3

EL: Mandarin

0

0

1

1

EL: Portuguese

0

2

4

4

EL: Punjabi

3

3

3

3

EL: Spanish

20

30

32

28

EL: Thai

2

2

0

0

EL Total

48 (4%)

58 (5%)

59 (5%)

55 (4%)

RFEP

283 (23%)

184 (15%)

159 (12%)

160 (13%)

IFEP

326 (27%)

288 (23%)

242 (19%)

246 (19%)
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Socioeconomic Status
In the 2012-13 school year, students who were classified as socioeconomically disadvantaged
became a significant subgroup as identified by the California Department of Education. The
size of this subgroup continues to grow each year.

2011-12
Free or Reduced
Lunch Status

125 (10%)
CDE labeled as not
numerically
significant subgroup

2012-13

2013-14

2014-15

154 (12%)

167 (13%)

188 (15%)

Attendance
We continue to have a high average daily rate of attendance, although it declined in the 201314 school year. A more detailed analysis of the daily rate of attendance by grade level shows
that in each year the lowest daily rate of attendance for each grade level was above 95%
except for the 9th grade class in 2013-14, who had an 83.51% daily attendance. The
administration and counselors are addressing this for the 2014-15 school year using the
interventions listed in the student handbook. After one semester, this approach appears to be
successful since the ADA% for the now sophomore class is in line with the ADA% for the other
three classes (9th 98%, 10th 98%, 11th 98%, 12th 97%) and the schoolwide ADA% after one
semester is 98%, on track to be the highest in recent years.

2011-2012

2012-2013

2013-2014

96%

97%

99%

96.61%

96.60%

93.38%

Mobility or transient rate
The percentage of students who were counted as part
of the school’s enrollment on the previous year’s
CALPADS data collection and have been continuously
enrolled since then.

Average daily rate of attendance
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Discipline
A very small portion of our students are suspended or expelled. In 2013-14 there were 33
suspensions; however, since some students were suspended more than once, less than 33 of
our 1276 students were suspended in 2013-14. The number of suspensions has decreased
over the last three years from 53 in 2011-12 to 33 in 2013-14, but the total number of days
students are suspended has grown as the reasons our students are suspended have changed.
Crimes (such as theft) on campus happen, but have not been a significant problem on our
campus, so we do not track crime statistics at this time.

# Students enrolled
in school
# Suspensions
# days students were
suspended
Expulsion rates

2011-12

2012-13

2013-14

1214

1261

1276

53

34

33

97.5

79

136.5

0 students

1 student

2 students

Building and Safety
One symbol of the close-knit connection between the school and the community of El Segundo
is that the campus is not fenced or gated even though ESHS is a closed campus (students
cannot leave during the school day). Using Measure M money, we were able to significantly
upgrade our athletic fields (football, soccer, track and practice fields), and build new home and
visitor bleachers that are ADA compliant. Bond money also renovated the auditorium while
maintaining its historical charm, installing a state of the art sound and light systems. To
implement the Engineering Pathway, we converted our wood shop to the Chevron Engineering
Lab and we converted a general use computer lab into the Biomedical Lab. In addition, over
the last year we have completely upgraded our campus wireless system and installed ceiling
mounted projectors with Apple TV in all classrooms. Our campus is clean and safe.
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Staff
All core classes continue to be taught by Highly Qualified Teachers as required by NCLB. In
addition, 68% hold additional qualifications such as Master’s Degrees, National Board
Certification or Doctorate degrees.

# of Certificated faculty
# of counselors

2012-13

2013-14

2014-15

52

54

57

2 (Sept-Jan)
3 (Jan-

3

3

June)

# of faculty who are teaching full time.

48

47

54

# of faculty who are teaching part time.

4

7

7

# of Classified staff. Includes the number of qualified
personnel for counseling and other pupil support services
and substitutes.

24

25

25

Percent of teachers who have met the highly qualified
teachers’ requirements of the Elementary and Secondary
Education Act (ESEA)

100%

100%

100%

# of teachers with master’s degrees

38

38

38

# of National Board Certified Teachers

1

1

1

# of teachers with doctorates

4

3

4

3.7%

1.8%

Percent of teachers instructing outside credentialed areas

1.9%

Number of teachers with Short Term Staff Permits or
Provisional Intern Permits.

0

0

0

Average years of education service within the district.

13

11

11

Average total number of years in education.

16

16

16

Number of teachers in Cross-Cultural Language and
Academic Development (CLAD).

56

56

56

Number of teachers in Beginning Teacher Support and
Assessment (BTSA) or other teacher induction programs.

5

4

2

1.24

El Segundo High School WASC/CDE Self-Study Report

2012-13

2013-14

2014-15

Number of teachers in other specialized training/intern
programs.

0

0

0

Number of teachers in an intern program

0

0

0

Number of male teachers

19

21

22

Number of female teachers

33

33

34

Ethnicity: American Indian or Alaskan Native

0

0

0

Ethnicity: Asian

5

5

5

Ethnicity: Native Hawaiian or Other Pacific Islander

0

0

0

Ethnicity: Filipino

1

1

1

Ethnicity: Hispanic or Latino

3

3

4

Ethnicity: African-American or Black

1

1

1

Ethnicity: White or Caucasian

45

45

45

Ethnicity: Multiple/Undeclared/Decline to State

0

0

0

90%

90%

90%

14

14

13

Attendance Rates of teachers
Number and assignment of paraprofessionals who meet
the requirements of the Elementary and Secondary
Education Act (ESEA)
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Content Professional Development
To ensure our students have the opportunity to reach their highest potential, the staff at El
Segundo High School continues to grow as educators through varied forms of professional
development. Staff development revolves around standards-based learning, student learner
outcomes and our Mission Statement.
Common Core
The English and Mathematics departments have undergone intensive training in preparation
for the Common Core State Standards. The curriculum has been re-aligned to the new
standards. Time is being devoted to create tasks, projects and assessments that provide
challenging standards-based opportunities for students to demonstrate their understanding of
the material. This will be an ongoing process as the staff is able to receive data from future
standardized assessments. There will also be a need for time to develop real-world crosscurricular tasks related to the Common Core. During the summer of 2014, the district granted
three full days for all teachers to work on Common Core material. As we transition to the new
state standards, time will need to be allocated to evaluate and revise curriculum, instructional
practices and assessments.
Next Generation Science Standards
The Science department has attended numerous conferences related to the Next Generation
Science Standards. The department has met to look at the new standards, discuss the impact,
possible alignment changes and course pathway changes.
Technology
ESUSD decided to implement a one to one iPad program for all middle and high school
students beginning in the 2014-15 school year. The staff received introductory training on the
use of iPads in the fall of 2013. At the same time they were introduced to SAMR (Substitution,
Augmentation, Modification and Redefinition) as a process to look at with use of new
technology in the classroom. In the fall of 2013, a cohort of eight teachers began using iPads
one-on-one, in at least one of their classes. A teacher was given a stipend to lead this group
and the iPad implementation across the school. They met on a regular basis to discuss
successes and challenges with the process. The first cohort explored iTunes U and Haiku as
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ways to present and collect materials for their classes. In the spring of 2014, two more cohorts
of teachers began to train on the use of iPads in the classroom. In the Fall 2014, before the
start of school, a training session was offered to all faculty. El Segundo High School continues
to offer professional development sessions related to training on iPads. As we move forward
with one to one iPads in the classroom there will be a continued need to devote time to training
and collaboration between teachers to further develop the use of iPads in the classroom.
There is also need to train paraeducators who provide support for IEP students in the
classroom.
AP
Teachers in AP World History, AP US History, AP Psychology, AP Biology, AP English
Language, AP English Literature, AP Spanish Language, AP Statistics and AP Physics have
attended training in how to better teach their AP course. Each AP course has been approved
through the College Board’s syllabus audit procedure.
Pathways
With the growth of the Engineering and Biomedical Pathways, teachers involved in the
pathways attend training sessions primarily during the summer.
AVID
Each summer, a group of teachers attends the AVID Summer Institute conference to receive
training in either applying AVID strategies to general education classes or to AVID elective
classes. Thirty-eight percent of the current faculty has been trained in one or more AVID
methodologies.
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Student participation in co-curricular and extra-curricular activities
As discussed above, we have high student participation in extracurricular and co-curricular
activities. Community service hours are not required for ESHS graduation. Campus clubs and
activities include but are not limited to: Asian Culture, ASB, Academic Decathlon, CSF, awardwinning Chamber/Chorus, Comedy Sports, Drama, Fashion, Gay Straight Alliance, Habitat for
Humanity, Hockey, Interact, Jewish Student Union, Journalism, Junior Statesman of America,
Key Club, Link Crew Leaders, award-winning Marching and Performing Bands, Muslim
Students Association, New Life/Fellowship of Christian Athletes, Robotics Team, Software
Development, Spanish, Video Production, and Yearbook.
District Policies
The El Segundo Ed! Foundation continues to be a generous supporter of our school and
programs. While they do not release the dollar amount spent on each campus within the
district, they do fully fund several programs on our campus. The donation goal for the 2014-15
school year is again $1,000,000.

Expenditures per pupil

ES Ed! Foundation donation to
ESUSD

2010-11

2011-12

2012-13

$6,255.00

$7,944.00

$8,329.00

$467,000

$805,000

$950,000

2013-14
Pending
SARC report
$1,000,000
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Academic Performance Index (API)
ESHS continues to meet API growth rate and rates highly among similar schools. Since the
economic downturn, we have seen slight decreases in our school-wide API as the school
experienced several years of deep cuts: elimination of class-size reduction and full time
equivalent teachers in English and Math, increase in counseling ratios from about 400:1 to
about 625:1, and multiple years of furloughs. Despite these cuts, the API for the White and
Socioeconomic subgroups have grown each year and the API for our Hispanic/Latino
subgroup is substantially higher than it was before the cuts to our staff and programs. While
the API for the Hispanic/Latino subgroup decreased by 15 points from 2011-12 to 2012-13, we
know that there were problems with the state reporting of ESHS data for the Hispanic/Latino
subgroup in 2011-12. This error was due to how student ethnicity data was sent and received
by the State and ESUSD has not been able to resolve the problem. It is still a concern that we
only see a one point increase in the API for this subgroup from 2010-11 to 2012-13 when our
other subgroups experienced much larger gains.
For the 2013-2014 year API, we are reporting the state-computed three-year weighted average
because as of publication date, the California Department of Education has not released the
2014 base API report. The formula developed by the state of California for the three-year
weighted average API includes valid scores rather than all student scores.
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All
Students

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

2013-2014

839

861

886

889

880

883

776

813

845

861*

846

851

853

871

874

891

900

891

851

865

848

Hispanic/
Latino
Students
White
Students
SED
Students

830
n/a

n/a

(not numerically
significant
subgroup)

School
Ranking

10

10

10

10

10

n/a

10

9

9

9

8

n/a

Yes

Yes

Yes

Yes

Yes

n/a

Similar
School
Ranking
Met
Growth
Rate
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California Standard Test (CSTs) Percent of Proficient or Above
For several years, the percent of proficient or advanced students at ESHS students has been
much higher than the percent of proficient or advanced students in California in every subject
area. However, there was a decrease in the percent of proficient or advanced students in
English, Social Science, and Math in 2013 both at ESHS and statewide. Explanations for this
trend at ESHS may be due to budget cuts. In 2011-12 we eliminated the 20:1 student to
teacher ratio in Algebra 1 and English 9. In addition, we lost one of our counselors, increasing
each counselor’s load from about 400:1 to about 625:1. There is a downward trend in many
scores from 2011-2012 to 2012-2013. The long-term effect of the increase in class size and
shifts in counseling loads may be correlated to the decreasing change in CST test scores.
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English CST Scores (percent proficient or advanced)
2009

2010

2011

2012

2013

ESHS Students

75

75

79

79

76

State

49

52

54

56

55

Science CST Scores (percent proficient or advanced)

ESHS
Students
State

2009

2010

2011

2012

2013

80

82

86

85

89

50

54

51

60

59

Social Science CST Scores (percent proficient or advanced)

ESHS
Students
State

2009

2010

2011

2012

2013

66

71

71

72

67

41

44

48

49

49

Math CST Scores (percent proficient or advanced)

ESHS
Students
State

2009

2010

2011

2012

2013

57

57

59

58

53

46

48

50

51

50

A more detailed analysis and tables of CST scores by course and subgroup appear below.
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ELA:
ELA CST scores showed growth or consistency from 2009 to 2013. The 9th grade scores
remained above 80% all five years. The 10th grade scores grew from 2009 to 2012 by 5% but
then fell by 7% in 2013. The 11th grade scores grew by 6% over the five-year period.
Math:
Algebra 2 scores for 10th grade increased by 8% from 2009 to 2012 while Algebra 2 scores for
11th grade increased by 24% from 17% to 41% over the five year period. The 9th Algebra 2
students are a small population accelerated through Algebra and Geometry in middle school.
Test scores are normally high but in 2012, 59% were proficient and above. The next year, this
group scored 73% in Summative Math. The Summative Math scores for 11th grade grew by
2% from 71% to 73%. The Summative Math for 10th grade is related to the 9th grade Algebra
2 students. This is a small group of students and scores fluctuate. Geometry scores grew from
2009 to 2012 for grades 9, 10 and 11, but then declined in 2013. Algebra 1 9th grade scores
have remained in the 60’s over the last three years. This may be due to the increase in class
size.
Science:
Biology scores continued to excel from 2009 to 2013. The 11th grade scores grew by 6%, the
10th grade scores grew by 16% and the 9th grade scores continued at 96% or above. The
Earth Science scores grew by 5% over the five-year period. Physics scores increased from
96% to 100% over the last five years. Chemistry scores for 10th grade decreased by 5% from
78% to 73%. The Chemistry scores for 11th grade increased from 15% to 38% from 2009 to
2012 but then decreased to 19% in 2013.
Social Science:
World History remained consistent from 2009 to 2013 with a 1% decrease from 66% to 65%.
US History had an overall increase in scores of 3% from 66% to 69% but from 2012 to 2013
there was a drop of 7% from 76% to 69%.
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CST Scores by Course and Grade Level (percent proficient or advanced)

ELA

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

9th Grade

82

81

85

84

82

10th Grade

76

74

79

81

74

11th Grade

67

71

75

76

73

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

10th Grade

100

93

72

85

73

11th Grade

71

84

74

77

73

Algebra 2

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

9th Grade

100

n/a

91

59

n/a

10th Grade

66

71

79

77

74

11th Grade

17

27

40

29

41

Geometry

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

9th Grade

86

83

90

88

73

10th Grade

54

43

49

57

38

11th Grade

27

18

22

30

9

Algebra 1

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

9th Grade

71

70

63

64

61

10th Grade

17

26

20

17

31

11th Grade

n/a

n/a

6

n/a

n/a

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

9th Grade

96

98

95

96

96

10th Grade

54

76

77

70

70

11th Grade

66

89

76

83

73

Summative Math

Biology
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Continued: CST Scores by Course and Grade Level (percent proficient or advanced)

Chemistry

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

10th Grade

78

78

73

81

73

11th Grade

15

33

42

38

19

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

9th Grade

51

51

73

57

56

10th Grade

n/a

9

n/a

n/a

n/a

11th Grade

86

n/a

98

n/a

96

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

10th Grade

n/a

n/a

n/a

n/a

n/a

11th Grade

96

96

100

100

100

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

10th Grade

66

69

72

68

65

US History

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

11th Grade

66

74

74

76

69

Earth Science

Physics

World History
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CST Percent Proficient or Advanced by Subgroup
ELA:
The ELA scores for the Hispanic/Latino subgroup increase from 2010 to 2012 in 9th, 10th and
11th grades but fell again in 2013. A similar pattern happened for the socio-disadvantaged
sub-group, however the 11th grade scores increased in 2013
Math:
Algebra 1 and Algebra 2 test scores show an overall growth from 2010 to 2013 for the
Hispanic/Latino subgroup. In comparison to White students, Hispanic/Latino scores are at a
similar level. The Geometry scores also grew from 2010 to 2012 but fell again in 2013. There
is 12% gap between White and Hispanic/Latino students in comparison Geometry scores.

Science:
When comparing scores in Biology, the 2010 and 2012 scores include AP Biology students.
Biology scores show a 5% growth from 2010 to 2012 for the Hispanic/Latinos subgroup. There
was a 2% decline for Biology from 2011 to 2013. Chemistry scores grew from 2010 to 2013
and then declined again in 2013 for the Hispanic/Latino subgroup.
Social Science:
The US History scores for Hispanic/Latino subgroup showed a 12% overall gain from 2010 to
2013 and a 7% growth from 2012 to 2013. The Hispanic/Latino subgroup also has 4% higher
scores than White students. The World History scores for Hispanic/Latino subgroup declined
by 3% from 2010 to 2013. In comparison to White students in World History, the
Hispanic/Latino subgroup is 10% behind White students.
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CST Scores by Course for Subgroups (Percent Proficient or Advanced)
Hispanic/
Latino

ELA 9

ELA
10

ELA
11

Sum
Math

Alg 2

Geom

Alg 1

Earth
Sci

Bio

Chem

Phys

World
Hist

US
Hist

2013

74

71

70

55

62

42

48

55

77

54

n/a

58

72

2012

80

85

78

56

37

57

43

47

89

65

n/a

64

65

2011

85

80

70

54

58

55

38

73

79

47

n/a

66

71

2010

78

68

64

82

49

41

42

51

84

60

n/a

61

61

ELA 9

ELA
10

ELA
11

Sum
Math

Alg 2

Geom

Alg 1

Earth
Sci

Bio

Chem

Phys

World
Hist

US
Hist

2013

53

71

81

77

61

29

48

63

74

56

56

76

2012

75

79

63

n/a

63

71

40

45

85

70

74

68

79

74

62

67

52

40

60

88

38

50

58

71

53

58

46

40

40

38

75

52

50

57

White

ELA 9

ELA
10

ELA
11

Sum
Math

Alg 2

Geom

Alg 1

Earth
Sci

Bio

Chem

Phys

World
Hist

US
Hist

2013

82

74

75

79

60

55

46

71

84

61

100

68

68

2012

84

82

79

82

59

68

52

63

91

70

n/a

67

82

2011

83

79

73

75

56

62

55

78

89

68

n/a

73

72

2010

81

75

69

87

50

61

62

52

87

59

93

67

75

Socio
Disadv.

2011
(not #
significant)

2010
(not #
significant)

(n=8)

n/a
(n=5)

n/a
(n=6)

n/a
(n=3)

n/a
(n=0)

n/a
(n=0)

n/a
(n=2)

CST Scores for Special Education Students (Percent Proficient or Advanced)
2010

2011

2012

2013

ELA

25

36

31

44

Math

22

44

29

34

Science

44

51

42

64

Social Science

35

51

26

30
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California High School Exit Exam Pass Rate on First Attempt
Nearly all of our students both schoolwide and in each subgroup continue to pass the
CAHSEE on their first attempt. As stated before, there was a problem between the CDE and
ESHS in the reporting of data for the Hispanic/Latino subgroup in 2012, so we have no data for
that subgroup for 2012. Those students are counted in the “All Students” category. Also, as of
publication, the 2013-2014 data for ESHS’s Hispanic/Latino population has not been released
by the CDE.

2010-2011

2011-2012

2012-2013

2013-2014

All Students
10th grade ELA pass rate

97%
(276/286)

95%
(278/292)

97% (311/321)

97%
(319/330)

Hispanic/Latino
10th grade ELA pass rate

99% (71/72)

no data

94% (84/89)

data
unavailable as
of press time

White
10th grade ELA pass rate

98%
(133/136)

96%
(195/203)

98% (156/159)

97%
(226/234)

SED
10th grade ELA pass rate

95% (19/20)

90% (37/41)

95% (54/57)

95% (40/42)

All Students
10th grade Math pass rate

97%
(278/287)

97%
(283/293)

97% (315/325)

97%
(321/330)

Hispanic/Latino
10th grade Math pass rate

97% (71/73)

no data

96% (87/91)

data
unavailable as
of press time

White
10th grade Math pass rate

98%
(133/136)

97%
(197/204)

96% (155/161)

97%
(228/235)

SED
10th grade Math pass rate

95% (20/21)

93% (38/41)

95% (55/58)

95% (41/43)
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Number Meeting AYP Target of 380
ESHS has always tracked the percentage of sophomores who pass the CAHSEE on their first
attempt and the percentage of students who pass the CAHSEE by graduation. Any
interventions have been implemented to address pass/fail. Prior to compiling the data for this
report, we had not examined the number of students who met the AYP target of 380 on the
CAHSEE, nor was the Leadership Team aware that the CDE used a score of 380 (which
corresponds to students performing at the levels of proficient and above) as a threshold for
computing AYP rather than using overall CAHSEE results to compute AYP. Since our
schoolwide CAHSEE pass/fail results have not changed significantly over the last several
years and are high, we never considered interventions for CAHSEE as a way to improve AYP,
but this data will be included in future decisions about which interventions to include in future
Action Research Projects.

2010-2011

2011-2012

2012-2013

2013-2014

All Students
10th grade ELA met AYP target of 380

87%
(249/286)

84%
(245/292)

82%
(263/321)

80%
(264/330)

Hispanic/Latino
10th grade ELA met AYP target of 380

88%
(63/72)

no data

76%
(68/89)

data unavailable
as of press time

White
10th grade ELA met AYP target of 380

90%
(122/136)

84%
(171204)

84%
(134/159)

81%
(190/234)

SED
10th grade ELA met AYP target of 380

85%
(17/20)

80%
(33/41)

72%
(41/57)

60%
(25/42)

All Students
10th grade Math met AYP target of 380

88%
(253/286)

85%
(250/293)

86%
(280/325)

83%
(274/330)

Hispanic/Latino
10th grade Math met AYP target of 380

88%
(64/73)

no data

79%
(72/91)

data unavailable
as of press time

White
10th grade Math met AYP target of 380

90%
(122/136)

86%
(175/204)

91%
(147/161)

83%
(195/235)

SED
10th grade Math met AYP target of 380

81%
(17/21)

80%
(33/41)

83%
(48/58)

70%
(30/43)
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Adequate Yearly Progress (AYP)
We are concerned that we did not meet our AYP for the 2012-13 school year. Many of our
similar ranked schools did not meet the AYP target of approximately 88% in 2013. The AYP
calculation uses CST results, the California Alternate Performance Assessment (CAPA) results
and CAHSEE results. As discussed above, our schoolwide CAHSEE results have not changed
significantly for the last several years. While there were some drops in the number of 10th
grade students meeting the AYP target of 380 in 2012-13, these drops were dramatically
reversed in 2013-14, which implies that we would see an increase if AYP were computed for
2013-14. While we are in the gap years after the CST and CAPA, ESHS faculty decided that
instead of making instructional changes that address the weaknesses identified by the 2013
CST, we should make changes to our curriculum and instruction to address the new common
core standards. Until the new state tests in Spring 2015, we have no independent measures
that our changes will improve this portion of the AYP calculation.
Our students have surpassed the targets for AYP in every measurable subgroup until the
targets steeply increased last year. A comparison with the similar schools (as determined by
the California Department of Education for API and AYP) in our geographical region shows
that none of these similar schools made AYP in 2012-13. In addition, several of them show a
similar declining trend in AYP. We feel one of the most significant explanations for this trend at
ESHS is due to budget cuts. In 2010-11 we eliminated the 20:1 student to teacher ratio in
Algebra 1 and English 9. In addition, we lost one of our counselors, increasing each
counselor’s load from about 400:1 to about 600:1. It is not surprising that there has been a
downward trend in our AYP since these events.
While the percent of students at or above proficient in math for 2012-13 was under the target
for both schoolwide and the Socioeconomically Disadvantaged subgroup, we met those criteria
via the alternative assessment method of “safe harbor:” In 2012-13, these categories of
students showed progress in moving from scoring at the below proficient level to the proficient
level. The Socioeconomically Disadvantaged subgroup has also shown incredible growth in
both English and math since 2010 (ELA 54.9% to 71.9% and math 68.8% to 82.8%)
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As stated before, there was a problem between the CDE and ESHS in the reporting of data for
the Hispanic/Latino subgroup in 2012, so we have no AYP data for that subgroup for 2012.
Those students are counted in the “All Students” category.

English
2010

2011

2012

met AYP

met AYP

met AYP

Target

55.6%

66.7%

78%

88.9%

All Students

82.2%

87.1%

84.7%

82.1%

Hispanic/Latino

79.1%

87.1%

no data

71.9%

White

80.8%

90.3%

85%

84.7%

59.4%

84.2%

80.5%

71.9%

2010

2011

2012

met AYP

met AYP

met AYP

Target

54.8%

66.1%

77.4%

88.7%

All Students

83.7%

87.8%

85.1%

85.8% (SH)

Hispanic/Latino

82.4%

87.3%

no data

79.1%

White

83.1%

90.3%

87%

91.8% (met)

68.8%

80%

80.5%

82.8% (SH)

Socioeconomically
Disadvantaged

2013

Math

Socioeconomically
Disadvantaged

2013
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California English Language Development Test
We have only tracked the number of students who place at each level of the CELDT. Without
additional information about what a student's level was in the previous year, it is difficult to use
the table below to analyze student progress. The data does show that our English Language
learners have followed state trends in that many plateau at the intermediate levels. In 2014-15
the district developed a strategic plan to help teachers and paraprofessionals with additional
strategies and monitoring procedures to help students progress through the levels of fluency
towards the goal of redesignation to fluent English proficient (R-FEP) within two to three years
of academic and English language support. We have started to monitor students' progress
using the recently adopted ELD standards.

2011-2012

2012-2013

2013-2014

Advanced

9 (27%)

3 (10%)

5 (13%)

Early Advanced

11 (33%)

13 (43%)

15 (39%)

Intermediate

6 (18%)

11 (37%)

15 (39%)

Early Intermediate

6 (18%)

2 (7%)

2 (5%)

Beginning

1 (3%)

1 (3%)

1 (3%)
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SAT, ACT and EAP Results
Both SAT and ACT scores have been relatively stable over the last three years. EAP results in
math have historically been strong due to focus by the Algebra 2, Precalculus, Calculus and
AP Statistics teachers on motivating students to do their best on the 15 questions. While all
11th grade students complete the essay portion and CST portion of the ELA EAP, the pass
rate and conditional pass rate of the ELA EAP is not as high as the math rates because not all
juniors see the utility of completing the 15 question multiple choice portion of the EAP. One
reason for this is that the majority are enrolled in an AP English course and, in May of their
junior year, they expect they will both take and pass the associated AP exam their senior year,
thus demonstrate mastery of the entry level English requirement. The remainder of the junior
class will be enrolled in English 12CP, an Expository Reading and Writing Course. Students
who earn a C or higher in the ERWC English class also meet the entry-level English
requirement.

ACT
Average Composite Score
SAT
Mean Critical Reading Score
SAT
Mean Math Scores
SAT
Mean Writing Score
EAP English % students with
pass or conditional pass

Class of 2011

Class of 2012

Class of 2013

Class of 2014

24.7

24.0

24.7

24.6

545

535

535

536

542

546

539

538

540

548

528

530

54%

69%

67%

48%

EAP Math % students with
pass or conditional pass

results not

81%

72%

83%

published as of
publication
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Enrollment in AP Courses and AP Exam Pass Rates
In 2011 the school made the AP Honor Roll for Expanding Opportunity and Improving
Performance for AP Students: we both increased the number of students taking AP exams
while improving our annual pass rate. The following data (from our enrollment data and the
College Board) shows the increase in the number of students both taking AP courses and AP
exams from 2011-12 to 2012-13. In 2012-13 we implemented two new AP courses
(Psychology and World History) that were very popular in their first year but saw a drop in
enrollment in their second year. The table also shows that the number of ESHS students who
passed at least one AP exam with a score of 3 or higher increased from 62% in 2011-12 to
69% in 2012-13 and then decreased to 66% in 2013-14.
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2011-12

2012-13

2013-14

667

922

856

521

833

654

Number of students
enrolled in AP
courses (a student who is
taking multiple courses is
counted once for each course)

Number of students
taking an AP exam (a
student who is taking multiple
exams is counted once for each
exam)
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A - G Coursework Completed
One of our critical needs from our last WASC visit was to increase the percentage of students
meeting the A-G requirements. Our focus on this shows the improved rate of students
completing the A-G coursework. The data shows that the many different interventions that
each home group implemented during our years of Action Research projects since the last
WASC visit were successful. A partial list of these interventions include explicit instruction
about the A-G requirements in Fine Arts classes, reinstatement of sophomore counseling in
which each counselor meets with every sophomore student and his/her family, and adoption of
a grade analysis form every six weeks that includes analysis of a student’s progress toward
completing the A-G requirements. As more students and parents have become familiar with
the A-G requirements some of these interventions have been changed or discontinued.

2009-2010

Percent of
ESHS Grads
completing the
A-G curriculum

64%

2010-2011

67%

2011-2012

71%

2012-2013

80%

2013-2014

84%
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Algebra
Historically, the majority of our students are enrolled in a math class that is at or above grade
level. With the elimination of the two-year Algebra course in the 2014-15 school year, we
expect to continue to see a decrease in the number of 10th grade students in Algebra 1 in
2015-16 because those students will be enrolled in a complete Algebra 1 with intervention
support during their freshman year 2014-15 instead of being enrolled in the two-year Algebra 1
course.
In addition, as El Segundo Middle School transitioned to the Common Core Math Standards,
the K-12 Math Committee decided to require all middle school to complete the three year math
program without skipping a course. In order to attempt high school Algebra in middle school,
this will require students who wish to accelerate to either take both Math 7 and Math 8 during
their 7th grade year or take Math 8 during the summer before their 8th grade year. This may
affect the number of freshmen in Algebra 1 in the future depending on how many wish to
accelerate their math sequence in middle school.

2011-2012

2012-2013

2013-2014

2014-2015

7 (2% of

6 (2% of

8 (3% of

2 (0.1% of

9th grade)

9th grade)

9th grade)

9th grade)

9th grade in Algebra 1

199

220

179

164

10th grade in Algebra 1

88

66

65

59

11th grade in Algebra 1

14

11

15

7

12th grade in Algebra 1

2

10

6

2

9th grade enrolled in class
below Algebra 1
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Graduation Rates
ESHS historically enjoys a perfect graduation rate. In each of the classes of 2012 and 2013
one student did not meet the graduation requirements. These are years that correspond to
significantly increased counselor to student ratios. Graduation rates are calculated by
examining the number of seniors enrolled at ESHS in June. Since we do not have students
who drop out (students who are not enrolled have transferred to another school), this captures
all students who are eligible to be ESHS graduates.

Class

Graduation Percentage

2010

100%

2011

100%

2012

99.66%

2013

99.64%

2014

100%
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Number of entering freshmen compared to exiting seniors
Historically, the size of the freshmen class has been approximately equal to the size of the
graduating senior class. The freshmen classes in 2011-12 and 2012-13 were larger than our
typical class size of about 300 students, this is due to the increase in overall enrollment
beginning in 2011-2012 when ESUSD expanded the number of permits granted at ESHS. Note
that the size of a freshman class is not necessarily equal to the size of the corresponding
graduating class four years later since students transfer in and out of ESHS. As discussed
above in the graduation rate section, ESHS does not have students who drop out although we
do have two students who did not meet the graduation requirements in 2012 and 2013.

Size of
graduation

2009-2010

2010-2011

2011-2012

2012-2013

2013-2014

312

301

293

276

297

25% of ESHS 24% of ESHS 24% of ESHS 22% of ESHS 23% of ESHS

class

pop.

pop.

pop.

pop.

pop.

Size of

295

301

351

345

304

incoming
class

24% of ESHS 24% of ESHS 29% of ESHS 24% of ESHS 24% of ESHS
pop.

pop.

pop.

pop.

pop.

1.49

El Segundo High School WASC/CDE Self-Study Report

Schoolwide Learner Outcomes
Eagle PRIDE
Perseverance
Respect and Responsibility
Investment in the Future, learning as a continuous process, community service,
and global awareness
Dedication to healthy mind and body
Effective Communicators
Students at El Segundo High School have shown growth in Eagle PRIDE (Student Learner
Outcomes) since the last WASC cycle. Perseverance can be show in many ways. Growth in
the number of students who challenge themselves in AP and Honors classes demonstrates the
ability to persevere in rigorous courses. In 2008-2009, 44% of the school’s population (1246
students) was enrolled in Honors/AP courses. In 2014-2015, the number has grown to 61% of
the school’s population (1271 students). During this time, El Segundo was named on the AP
Honor Roll for Expanding Opportunity and Improving Performance for AP students.
Another example of perseverance is the participation of engineering students in The Real
World Design Challenge. This is an annual competition that provides high school students,
grades 9-12, the opportunity to work on real world engineering challenges in a team
environment. Each year, student teams are asked to address a challenge that confronts our
nation's leading industries. Students utilize professional engineering software to develop their
solutions and generate presentations that convincingly demonstrate the value of their
solutions. The RWDC provides students with opportunities to apply the lessons of the
classroom to the technical problems that are being faced in the workplace.
For the second year in a row a team from El Segundo has won the Independent State
Challenge and advanced to the National Championships. Last year our team, Team Bridget,
created an Unmanned Aerial System (UAS) to find a lost child wearing a blue jacket in a forest.
They did a great job at the National Championships in D.C. and had the chance to meet Mike
1.50

El Segundo High School WASC/CDE Self-Study Report

Huerta, the head of the Federal Aviation Administration. This year our team, The E-LemonAtors, created an UAS to monitor pest infestations in crops. Specifically they created a system
to monitor the European corn borer found in corn crops. The UAS was designed to help
farmers use targeted pesticide and increase their crop yield to help feed the increasing world
population to address the impending food shortage facing Earth. Their solution and business
plan was one of the top in the country and earned them the Mentor's Award. This places them
in the top 1% of engineering students in the country.
Another aspect of Eagle PRIDE is Respect. Student surveys indicate that 89% of students
report there is respect of different cultures, individual and ideological views in the classroom
and the community. ASB works hard to create an inclusive community at school with a
yearlong theme, motivational speakers, and lunchtime activities.
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Perception Data
Students
The majority of students at ESHS feel personally safe at school. In regards to diversity, 89% of
the students reported there is respect of different cultural, individual and ideological views in
the classroom and the community. ASB brings in speakers each year that discuss enlightening
life experiences to inspire the student body. Over 80% of students reported they know and
plan to meet the A - G requirements for UC/CSU application. A majority of students feel the
can succeed in honors, AP and Pathway classes. Over 65% of students, feel there is a variety
of classes provide them with enough preparation for college and life after high school. Over
67% of the students know the steps needed to fulfill goals after high school. Strategic planning
is an area where ESHS can help students create a plan to meet their goals for the future.
Over 73% of students say that teachers use rubrics to grade assignments, however, only 38%
of the students feel teachers say or write objectives, content standards and student learning
outcomes. Also, over the last three years, there has been a decrease in the number of
students who feel teachers and counselors know them personally and are interested in their
academic success (2012: 72.9%, 2013: 71.5%, 2014: 36.6% of students agreed or strongly
agreed). This may be due to the reduction in counselors due to budget cuts.
● 89% of students agree that they respect different cultural, individual, and ideological
views in the classroom and in the community.
● 68.3% feel they can succeed in honors, Advanced Placement classes or Pathway
classes (Engineering, Biomedical, Business, and Arts)
● 73.3% say teachers use rubrics to grade assignments
● 85.8% say they take responsibility for their own academic achievement
● 75.4% feel personally safe at school.
● 82.6% believe PowerSchool is a useful tool for my parents to monitor my academic
performance
● 83.5% know what college prep requirements are needed for UC/CSU College System.
● 85.7%plan to meet the A - G requirements for UC/CSU College System.
● 67.4% know the steps to take to fulfill goals for life after high school.
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● 64.8% felt ESHS’s variety of classes provides them with enough preparation for college
and life after high school
● 38.2% feel teachers write or say objectives, content standards, and student learning
outcomes.
● 36.6% feel teachers know them personally and are interested in their academic
success.
● 47.4 % feel their counselor knows them personally and are interested in their academic
success.
Parents
Every parent is invited to respond to the Parent Survey. According to the most recent survey,
the parents of ESHS say the Mission Statement is well defined and understood by them. It is
their belief that the Mission Statement reflects the priorities and values of the community.
Parents are also familiar with Eagle PRIDE (the student learner outcomes). Over 96% of
parents state ESHS is well regarded in the community and 90% feel the high school is a safe
place for their children. Most parents use PowerSchool as a method to check their student’s
grades and attendance. Over 89% of parents receive enough communication about school
activities. 83% of parents feel ESHS is welcoming to parents and 76% say the school is
responsive to their concerns and comments. 68% of parents feel they are given the opportunity
to participate in school improvement.
In regards to academics, 83% of parents say high expectations are set for their students and
80% say their students are given challenging work. The majority parents are aware that
honors, AP and pathways classes replace GATE. Over 90% of parents feel their students have
access and are encouraged to take AP classes. 85% of parents say teachers and counselors
encourage their students to think about their future. 78% of parents are familiar with A - G
requirements and know there is a difference between them and graduation requirements. 98%
of parents say they have internet access at home and 97% say their students use home
computers for homework.

● 92% say mission statement is well defined and understood
● 84% say mission statement reflects priorities and values of community
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● 72.7% are familiar with Eagle PRIDE
● 10.2% hear students discuss Eagle PRIDE
● 89.8% feel ESHS is a safe place for their children
● 58% say school are well defined and
● 83% say high expectations are set for their students
● 79.5% say their students are given challenging work
● 78.4% are familiar with A - G requirements
● 75% know A - G is different from graduation requirements
● 85.3% say teachers and counselors encourage their students to think about their future
● 59.1% know that WASC is relevant to
● 58% are not aware of the WASC accreditation process
● 98.9 % have internet access at home
● 97.7% say their student uses home computer for homework
● 94.3% believe library services are adequate
● 79.5% believe guidance services are adequate
● 96.6% use PowerSchool for grades and attendance
● 89.7% receive enough communication about school activities
● 69.3% feel they are alerted when problems with grades or behavior occur
● 68.2% feel they are given opportunity to participate in school improvement
● 76% feel school is responsive to concerns and comments
● 83% feel school is welcoming for parents
● 96.6% fell ESHS is well regarded in the community
● 90.9% of parents feel their students have access and are encouraged to take AP
classes
● 84.1% are aware that AP, Pathways, and Honors classes replace GATE
● 30.6% feel math at ESHS is adequate to poor; 42% feel world language is adequate to
poor
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Chapter II: Progress Report
I.

Significant Developments at El Segundo High School

Since the last WASC visit, El Segundo High School continues to work towards
improving the educational opportunity for each student. A number of significant
changes have occurred over the past four years. In order to secure the opportunity for
students to individualize their educational experience, El Segundo High School has
introduced and continues to develop its academic pathways. Students can enhance the
core curricular classes by participating in pathways and culminate the process with a
capstone project. The shift to Common Core has seen varied degrees of training and
implementation of the new standards within the individual departments. The school will
also have significant changes with the roll out of iPads for each student. There have
also been significant changes in leadership at both the district and site level over the
past two years.
In the Fall of 2010, ESHS began its Engineering Pathway through Project Lead the Way
(PLTW, a provider of rigorous and innovative Science, Technology, Engineering, and
Mathematics [STEM] education curricular programs used in middle and high schools
across the U.S.). The first foundation course, Intro to Engineering Design (IED), was
open to all students. In Fall 2011, the second foundation course, Principles of
Engineering (POE), was comprised of sophomores and upperclassmen who had
completed the first course. These two required foundational classes provide students
with the background in engineering they need to be successful. In order to determine
the third year course, an engineering steering committee was formed. We brought
together engineering and education experts from the community, including engineers
from Chevron, Northrop Grumman, Boeing, and Aerospace Corporation. The
committee also included two student representatives who had either begun the
engineering pathway or had not. The committee analyzed the possible third year
offerings between Digital Electronics, Aerospace Engineering, Biological Engineering,
Civil Engineering, and Computer Integrated Manufacturing and determined that the best
course to offer was Aerospace Engineering (AE). We began to offer Aerospace
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Engineering in the Fall of 2012 and then began offering the capstone course
Engineering Design and Development (EDD) in the fall of 2013. The engineering
pathway follows a hands-on, problem-solving approach to learning. Students are
required to apply their learning and develop teamwork and collaboration skills as they
use 3D design software to explore topics of aerodynamics, robotics, and architecture.
These courses are aligned to the Common Core math standards and the NGSS science
standards through PLTW and we as a school have been creating a tight integration
between the math and engineering classes with a focus on the third and fourth year
engineering courses to the AP Physics and AP Calculus classes offered at the high
school. We have also been adding computer science to the classes to help increase
interest and exposure to computer science beyond the PLTW curriculum. We have
added programming that includes graphical programming through Scratch in IED,
computer science theory through C++ beyond RobotC in POE, advanced unmanned
aerial vehicle programming through Java in AE, and website development through
Javascript, HTML, and CSS in EDD. These courses are currently funded through
grants and have allowed students to learn skills to prepare them for college and career.
An outreach to the middle school offers current 7th and 8th grade students the
opportunity to participate in zero period classes at the high school featuring robotics and
aerospace, building interest and curiosity in engineering at an early age. As part of our
efforts to build the program’s capacity, we have begun planning engineering integration
in all science classes at the middle school and piloting the new elementary school
engineering program from PLTW in the Fall of 2014.
In Fall of 2012, ESHS began its Biomedical Sciences Pathway through Project Lead the
Way (a provider of rigorous and innovative Science, Technology, Engineering, and
Mathematics education curricular programs used in middle and high schools across the
U.S.). The first course, Principles of Biomedical Sciences, was offered to all students.
In Fall 2013, the second course, Human Body Systems, was comprised of sophomores
and upperclassmen. In Fall 2014, the third course, Medical Interventions, was offered
to students who completed the first two courses. The plan in 2015-16 is to open a
capstone course where students build on the knowledge and skills gained from previous
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courses to design innovative solutions for the most pressing health challenges, which
will earn them a pathway certification. This program follows a hands-on, problemsolving approach to learning. Students are required to apply their learning and develop
teamwork and collaboration skills as they explore topics such as research, medicine,
bioengineering and public health. These courses have connected biomedical sciences
to the Biology, Anatomy and Physiology and AP Biology classes offered at the high
school. There is a plan to incorporate internships to the biomedical sciences course
work. These courses are currently funded through grants and have allowed students to
learn skills to prepare them for life after high school.
A Visual and Performing Arts Pathway has also been developed. As students
complete a series of courses in any or all of the Fine Arts, Media Design, Choir, Music,
and Drama course offerings, they earn a certificate of completion and recognition after
completing an acceptable capstone project. Students can advance their studies by
learning and acquiring transferable skills to gain a competitive edge over other students
and candidates as they advance to college and the workplace. After four years of
varied coursework within the Fine Arts Department, students complete a capstone
project to show their learning, progress, and strength in their knowledge and learning of
fine arts.
The Business Pathway is the latest pathway to be developed and is being fully
implemented with all three of the courses in the 2014-15 school year. The goal is to
have students enter this pathway after successfully completing Algebra 1AB although
students can be concurrently enrolled. The Pathway is designed to give students direct
application of the concepts they have been learning in math and social studies as well.
The first course is Business Accounting designed to show students how businesses use
the data that they collect to help make decisions, just as they need to be able to
adequately document and make personal financial decisions.
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Next, in Principles of Business Entrepreneurship, students look beyond the financial
documents and structure to what makes a business successful while giving them a
sense of what types of data that might help drive their decisions.
The final course in the pathway is Business Economics where students take what they
have learned on a micro level and expand it to the larger economy as a whole. Students
work on how to develop plans of action, identifying underlying or hidden challenges to
making things better globally.
At some point during the pathway, students will be also running a business of their own
design to help apply all that they have learned. For their capstone project, students will
either seek funding for their business developed through the first two courses and get
their businesses licensed and running, or they will choose an industry sector or a club
that they are interested in and will work with the management to: identify an existing
business challenge, develop a plan, implement and then evaluate the effectiveness of
the plan.
In 2011, a Career Educational Advisor position was created to serve the career needs
of students using new grant funds. The Advisor designed a new elective for juniors and
seniors called Career Readiness. The course allows students to explore college and
career options, sets individual goals for life after high school, and obtain resume and
interview skills. It also stresses transferable skill building, emotional intelligence,
teamwork, problem-solving, financial literacy, civic engagement, social responsibility,
and global awareness. In addition, the students work together to serve the whole
school by putting on a schoolwide assembly and the annual Career Day which includes
a Career Information Fair to expose the student body to guest speakers and careerrelated resources. Online career interest surveys are used to plan the event.
The school Guidance Office emphasizes college and career readiness. Career
Technical Education is offered through our local Regional Occupation Center
(SoCalROC), and a CTE counselor is on campus once a week. The SoCal ROC
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counselor, along with the Career Educational Advisor work closely with the Guidance
Counselors to provide students with a well-rounded look at college and career options.
Also new since 2011 are a job board, Work Experience class, career-based field trips,
and an expansion of the existing internship program. With local business support,
internship opportunities have increased from two in 2008 to nearly 20 in 2014.
The infusion of more technology is another area of growth since the last WASC
visitation. ESUSD decided to implement a one to one iPad program for all middle and
high school students beginning in the 2014-15 school year. In the Spring of 2013 all
teachers were given iPads. At the same time, a cohort of 8 teachers began training on
developing coursework through iTunesU. In the Fall of 2013, each of these teachers
were given at least one class of students who were one to one with iPads. They
continued to meet collaboratively through the fall and discuss the growth of the process.
The cohort is working with Haiku as a way to interactively communicate student work
and assessments with their students and parents. In the spring of 2014, two more
cohorts of teachers were formed and began training. In the Fall of 2014, the school
implemented a full rollout of iPads for each student. Every student was distributed an
iPad for the year. All remaining teachers who have not been trained in the use of
iTunesU and Haiku had an opportunity to be trained by their colleagues prior to the
beginning of school.
The shift towards the Common Core State Standards has been another significant
change for the high school. Even though Math and English are the only two disciplines
with current changes to their content standards, the high school as a whole has
reviewed the shifts through professional development days, including funded summer
professional development days for all teachers in every department.
Both the Math and English departments are currently aligning their standards to the
Common Core in addition to spending professional development time creating new
curriculum. A cohort of six math and engineering teachers began working on
transitioning to CCSS. This cohort began looking at new ways to present and assess
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the curriculum. In fall 2013, the cohort was expanded to all math and engineering
teachers. The process used at El Segundo High School is Math Learning by Design
(formally Assessment for Learning) where the focus is on mastery versus grades. The
presentation of new material equally stresses Concept, Fluency Skills and Application.
The English department has met as a department throughout the year to collaborate
and analyze the new Common Core Standards. All teachers have implemented
Common Core Reading Standards in the classroom and the department is working on
Writing, Speaking and Listening, as well as Language standards. We have been
working to create a stronger support system to help students meet their rigorous course
selections as well as to continue our familiarity with new Common Core best practices
and expectations. We need to continue to align our curriculum to Common Core
Standards.
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Critical Need 1
“Increase the percentage of students completing the A-G requirements to prepare
students for life after high school.”
Progress:
Year
Percent of
students
completing
coursework for
A-G
requirements

2010-2011

2011-2012

2012-2013

2013-2014

60%

74%

80%

84%

In an effort to increase the number of students completing A - G requirements, the staff
at El Segundo High School has attempted to increase student awareness of the A - G
requirements as well as support student progress to achieve this goal. The counselors
present the A-G requirements to students on a regular basis, including the 8th graders
from our feeder school so that parents and students are informed about the
requirements, the A-G curricula, and course sequences. In 2013, there was an addition
of one full-time counselor to the staff decreasing the ratio from 625:1 down to 425:1,
further helping the counseling department in reaching students because it made it
possible to reinstate “sophomore counseling” in the 2013-14 school year. In these
meeting, the three counselors met with 67% of the sophomore students and their
families. The 33% of the sophomore students that did not meet with the three
counselors were met with individually in a counseling appointment during school.
The Math Home Group re-aligned the Algebra 2 curriculum to address recurring deficits
in strands as identified on the CST. Teachers then worked together to make
connections between algebraic concepts at multiple levels so that students were able to
see how these concepts were related to each other, improving their retention of the
material. To further address the critical need and increase A-G rates for seniors in
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Algebra 2, the Math Home Group created a UC-approved Meets College Requirement
(MCR) Algebra 2 class. Initially, this led to an increase in students completing the A-G
requirements. However, after a trend of declining enrollment, review of the most recent
research in the area of math education, and Algebra 2 student affect surveys, the math
home group decided that this intervention is no longer effective. It was replaced in the
2014 -2015 school year with Math Learning by Design, a process or structure in which
the math teachers support students by delivering instruction using a five-step cycle that
helps students track their mastery of the learning targets.
Summary of Algebra 2 MCR Student Survey Data:
●
●

●

The majority (79.4%) of students in Algebra 2 MCR feel that they could pass Algebra 2
CP, meaning that they feel they could meet the Area C: Math requirement without MCR.
41.2% of students referenced the “slower pace” of MCR as the reason for their success
in MCR rather than CP. It should be noted that the two courses are taught at the same
speed.
While students recognized a need for an intervention class (“because there are kids who
actually need help and have a really hard time with math.”), they articulated “but
sometimes because it is an easy class, its (sic) taken advantage of and kids will slack
off.”

The Fine Arts Home Group created a pre-test, A-G lesson plan and post-test. This was
done not only to discover how much students knew about the A-G requirements, but
also to educate students about the requirements. After the pre-test, students were
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given the A-G requirements and reviewed the guidelines. Then, a post-test was given
to see where gaps existed and could be addressed. This practice will continue until a
formal standardized testing instrument is created. All departments offer tutoring outside
the class in an attempt to help students successfully complete the A - G requirement
courses.
In the English Language Arts, Math, Science and the Social Studies home groups,
collaboration classes wherein Special Education students were integrated into the
college prep courses. Between 2010 and 2013 this resulted in a rise in the Special
Education students’ performance on the CST.
Percent of Special Education students scoring proficient or advanced on the CST by
subject area:
English

Math

Science

Social Science

2010

25%

22%

44%

35%

2011

36%

44%

51%

51%

2012

31%

29%

42%

26%

2013

44%

34%

64%

30%

Students work through perseverance, dedication to learning, and communication as
they strive to complete the A - G requirements. Although completion of the A - G
requirements is a respected task, there is a need to continue to improve GPA, test
scores, and the completion of higher level classes in order to be more competitive when
applying to colleges. There is a need to offer continued goal setting opportunities for the
students at El Segundo High School.
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Critical Need 2
Increase the percentages of identified student
subgroups enrolling in advanced level courses.

While the critical need focused on increasing subgroup enrollment in advanced courses,
most interventions implemented through our Action Research process focused on
increasing overall enrollment in advanced courses. This was an appropriate approach
since teachers have no way to identify which of their students belong to our three CDEidentified subgroups: Hispanic/Latino, White and Socioeconomically Disadvantaged. It
then became a task for the Leadership Team to monitor enrollment in advanced
courses disaggregated by subgroup to judge if the interventions were or were not
effective in meeting the critical need.
Since our last WASC visit, the percent of ESHS students enrolling in Honors or AP
courses has dramatically increased from 551 students in 2008-09 (44%) to 765 students
in 2013-14 (60%). The decreases shown after the 2011-12 school year in the graph
reflect our larger freshmen classes: they significantly increased the overall size of the
school but since we do not offer as many Honors and AP options to our freshmen and
sophomore classes, they do not significantly increase the number of students enrolled
in Honors or AP courses. In 2011 ESHS made the AP Honor Roll for Expanding
Opportunity and Improving Performance for AP Students: we both increased the
number of students taking AP exams while improving our annual pass rate.
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A summary of enrollment trends at ESHS is given below. Blue represents African
American students, red represents Asian students, green represents Hispanic/Latino
students, and purple represents White students.
2008-09 ESHS Enrollment

2013-14 ESHS Enrollment

2008-09 ESHS H/AP Enrollment

2013-14 ESHS H/AP Enrollment

In the 2008-09 school year, the student body was comprised of 19% Hispanic/Latino.
Their representation in Honors and AP courses was 13% which is a gap of -6%. In the
2013-14 school year, the gap was closed to 1% with the student body containing 19%
Hispanic/Latino and they comprised 18% of those in AP and Honors. During this same
period of time when overall enrollment in Honors and AP courses increased schoolwide,
the gap for African-American students stayed within 1% of proportional enrollment.
White students decreased from a 4% over-representation to 2% over-representation.
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Asian students over-representation decreased from a +5% gap to a +4% proportional
representation gap.
In 2013-14 there is still a representational gap between the proportion of students in
most ethnic subgroups and the proportion of Honors/AP students belonging to each
subgroup. In their 2013 Report to the Nation, the College Board reports the statewide
gaps between the percent of students in a graduating class and the percent of students
taking an AP exam for traditionally underserved student groups. While these gaps are
not measuring the same things, they are clearly related and are the best statewide
representation of our gaps that we can access. For Hispanic/Latino graduates in
California, the College Board reports gaps of -6.1% for the class of 2008, -6.6% for the
class of 2012 and - 5.5% for the class of 2013. The gaps observed for Hispanic-Latino
students at ESHS for those years are -6% in 2008-09, 0% in 2011-12 and -2% in 201213, a trend showing our Hispanic/Latino students are making gains at a much faster rate
than the state gains.
The gaps in enrollment in Honors/AP courses were closed after interventions that were
researched, designed, implemented, and analyzed during Action Research Projects
over the last six years. In many of these interventions the departments focused on
building foundational skills in prerequisite courses. The English Home Group
implemented new Writer’s Workshops (allotted time for writing instruction and modeling,
followed by individual time to work on writing with teacher direction which may include
writing conferences, peer review, and group essay writing) to assist and instruct ALL
students on both content and skills. These workshops allowed for a more specific focus
on individual areas of concern for each student. Focus areas included those needs,
concepts, and skills students identified as the most troublesome and those which
teachers identified as consistently misunderstood or misapplied. At the end of the
semester, after the workshops, students took a survey that elicited their feelings about
the workshops, their feelings about writing and their plans for future English classes.
The survey results helped teachers further identify capable but hesitant students or the
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Honors student who may require some additional scaffolding to do well and remain in
the English Honors program.
The Social Studies Home Group expanded the use of strategies such as the
Philosophical Chairs, Socratic Seminar, use of counter-factuals (aka taking a different
view of the outcome of history) and responding to document-based questions to College
Prep courses in addition to their use in AP courses. This has led to students becoming
more familiar with the process and able to go deeper into the material once they
enrolled in an AP social studies course.
In the Electives Home Group, Spanish teachers added optional office hour time directed
to students performing at C or D levels. The pacing schedule was changed to allow for
better retention of key topics. Spanish 4 courses were converted to Spanish 4 Honors
courses to promote rigor and the Spanish 5 class was replaced by AP Spanish
Language and Culture. The addition of the Visual and Performing Arts Pathway has
encouraged students to enroll in the AP Studio Art course.
Each year the Math Home Group added extra instruction and remediation to address
foundational strands that were identified as low performing on the CST.
Counselors encouraged students to pursue the most rigorous schedule possible. This
discussion was changed to encourage students to “balance rigor and load:” Strike a
balance between a rigorous schedule and the amount of time a student needs to spend
to be successful in classes and extra- or co-curricular commitments.
Moving forward we do not think that focusing on equalizing the enrollment in Honors/AP
courses by subgroup is a critical need anymore. We will instead be focusing on
preparing all of our students for college and career. The lack of CST means we have a
new need for a method of measuring the success of our interventions.
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Critical Need 3
"Implement curriculum and instructional strategies to address the achievement
gap between below proficient and proficient students in all subject areas."
English CST Scores (percent proficient or advanced)
2009

2010

2011

2012

2013

ESHS Students

75

75

79

79

76

State

49

52

54

56

55

Science CST Scores (percent proficient or advanced)
2009

2010

2011

2012

2013

ESHS
Students

80

82

86

85

89

State

50

54

51

60

59

Social Science CST Scores (percent proficient or advanced)
2009

2010

2011

2012

2013

ESHS
Students

66

71

71

72

67

State

41

44

48

49

49

Math CST Scores (percent proficient or advanced)
2009

2010

2011

2012

2013

ESHS
Students

57

57

59

58

53

State

46

48

50

51

50
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As part of the Action Plan, each year in the fall, Home groups review the CST data from
the previous year for each of the assessments within their department. Based on the
data, interventions are introduced to help close the gap between below proficient
students and students proficient and above. The following year, the test scores are
compared to determine the usefulness of the interventions and whether revisions are
need or not.
From 2009 to 2012 growth was experienced in all subject areas. In 2013, the scores in
science continued to grow while math, English, and social studies each experienced a
drop in CST test scores.
In response to this drop, the English Home Group decided to implement specific
interventions to target weaknesses at each grade level, such as literary analysis,
vocabulary development, and reading comprehension. As part of the transition to
implementation of the CCSS, in 2012, the English Home Group began using CLOSE
reading techniques in their classes. In 2013, the English Home Group implemented
more thorough usage of Close Reading, peer editing, deconstructing writing prompts,
and think aloud with annotating strategies to help students comprehend curriculum
better. This provided support to help students get one-on-one help or to work with
peers to reach proficiency.
The Science Home Group aligned their tests with the CST by using challenging test
banks, such as Eduware. This made an easy connection for students to relate the
material on the CST to what they are learning in the classroom. Students were
expected to justify answers on open-ended test questions and explain the connections
they made. The Social Science Home Group focused on the use of socratic seminars in
their subject areas. They increased depth and complexity to the Socratic Seminar
process by adding the self-selection of articles to the assignment while keeping the
various levels of essential questions for students to respond to. More students were
showing higher levels of participation and engagement in the Socratic Seminars. The
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math department implemented interventions focusing on operations on fractions and
factoring techniques. Small gains were made in STAR scores as a result.
The testing process will change with the end of CST and the beginning of SBACC. As
the new testing system is implemented, there will be a need to look at the new data.
With the absence of state testing data, the home groups will need to look to collect and
analyze their own student data.
Critical Areas for Follow-up not currently in the Action Plan
Over the last three years, there has strong emphasis on the shift to Common Core State
Standards and an increase in the use of technology at El Segundo High School.
The Common Core State Standards have phased through stages of awareness,
transition, and implementation at ESHS. Because the release of the standards is being
staggered over the next few years, each department at the high school is at a different
stage as they progress forward. In the Fall of 2012, the awareness stage began with the
faculty participating in a professional development that focused on the ELA Shifts, Math
Shifts and Depth of Knowledge. At that time there were discussions on what changes
might need to occur in each department. In the spring of 2013, the English and Math
departments began to training with the CCSS. Both departments started aligning the
new standards, creating curriculum, methods delivery, and assessments. A cohort of
five math teachers began working through the transition on a grant from Chevron and
DirecTV. They met after school twice a month to develop a new delivery and
assessment method for the math CCSS. The team finished the year by meeting twice
over the summer. In the fall of 2013, both the English and Math departments began to
implement, review, and revise their new methods. They continued to train throughout
the school year. A group of board members, parents, counselors, administrators, and
teachers from the middle school and high school met to discuss the sequencing of
classes from the fifth grade through AP Calculus. The discussions included acceleration
options, Honors, and Support Classes within the CCSS. Without their new standards,
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the science, social studies, and elective departments continue to transition. The science
teachers have attended several conferences on the New Generation Science
Standards. They are looking into NGSS labs and assessments during this stage. The
science department is currently looking at ways to sequence their course offering in the
future as they relate to NGSS. The social Studies and elective departments are
currently working with the ELA shifts within their curriculum and assessment. The
faculty at ESHS has been working hard to progress through this transitional period.
They understand that this process will take time to ensure the success of all students
with the Common Core. Support will be needed as the faculty as ESHS continues to
work through the changes during the coming years.
EL Segundo High School has moved forward in the process of increasing the use of
technology in the educational process. In the spring of 2013, all teachers were given
iPads to help familiarize themselves with the device. At the same time, a cohort of eight
teachers began to train with Apple on the use of ITunesU with the development of
classes. Each teacher would be given one course to work with during the 2013 - 2014
school year. In the fall of 2014, the cohort met regularly to discuss successes and
needs in the classroom. They tested Haiku as a vehicle to communicate with students
and parents. One of the teachers became the lead and started training two more
cohorts in the spring. The cohorts are developed a district technology plan that was
shared with the middle school. This plan included a communication process with
parents, expectations for all parties involved, a disbursement and set-up, tech services,
and training opportunities. In the fall of 2014, ESHS completed a one to one
implementation with iPads.
The IPad will be used as an educational tool within the classroom. Teachers and
students will have different levels of abilities as the process begins. There will be a need
to train students and teachers on the use of iPads and the educational apps. In addition,
there will be a need for tech support to service technical issues.
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Chapter III: Student/Community Profile — Overall Summary from
Analysis of Profile Data and Progress
El Segundo High School has shown significant growth and improvements since our
previous WASC visit in 2009. We have increased student performance on standardized
tests and included more students in rigorous courses to qualify more students for fouryear college admissions. At the same time we have created new pathways such as
Performing Arts, Biomedical Sciences, Engineering and Business Pathways to provide
greater access for college and career preparation.
Areas of Strength
● AP Equity & Excellence Honor Roll Award for simultaneously expanding access
to Advanced Placement courses and improving AP Exam performance.
● Honors and AP classes are open to all students.
● ESHS has maintained an API score of above 880 for the last three years with a
growth of 41 points from 2009 (839) to 2012 (880). The API growth for each
state-identified significant subgroup are:
○ Hispanic/Latino student API scores gained 70 points from 2009 (776) to
2012 (846).
○ White student API scores gained 47 points from 2009 (853) to 2012 (900).
○ Socioeconomic Disadvantaged students became a significant subgroup in
2012. This subgroup gained 35 points from 2011 (830) to 2013 (865).
● AYP: ESHS met AYP in 2009 - 2012 in all areas.
● AYP scores grew from 68.8% to 82.8% over the last 3 years.
● The number of students completing the A - G curriculum increased from 65% to
80% from 2010 to 2014.
● The enrollment gap between the percent of Hispanic/Latino students schoolwide
and the percent of Hispanic/Latino students enrolled in Honors and AP courses
closed from 5% in 2009 to 2% in 2012. Other subgroups are also enrolled in
Honors and AP courses at more representative rates.
3.1

● In 2014, 94% of 10th grade students passed the ELA CAHSEE and 95% of 10th
grade students passed the Math CAHSEE on their first attempt.
○ For the last year that ESHS data is available (2013), 10th grade students
in the Latino/Hispanic subgroup have a pass rate of 94% in ELA and 96%
in Math.
○ For 2014, 10th grade students in the White subgroup have a pass rate of
95% in ELA and 95% in Math.
○ For 2014, 10th grade students in the Socioeconomic Disadvantaged
subgroup have a pass rate of 91% in ELA and 93% in Math.
● The implementation and continued development of Pathways at ESHS.
○ Engineering Pathway
○ Visual and Performing Arts Pathway
○ Biomedical Sciences Pathway
○ Business Pathway
● In 2012-2013 the Math department began a three-year Professional Learning
Plan of Action for the transition to Common Core State Standards.
○ Development of storylines that include units, concepts and standards for
each math course offered.
○ Development of learning targets to outline each unit.
○ Development of teaching cycle and assessment process that allows
students multiple opportunities to gain mastery.
○ Development of a common rubric.
● The English department has been trained on Common Core State Standards and
has aligned the English curriculum to the new standards.
● The Science department has attended conferences on the New Generation
Science Standards and reviewed the new standards as a department.
● Communication of Common Core with the community.
○ English CCSS parent night presentation
○ Math CCSS parent night presentation
○ Presentation at PTA meeting
○ Parent Community Group
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● In 2013-2014, a K-12 Math Curriculum Committee was formed to develop a
course path for math classes from middle school to high school.
○ The committee consisted of counselors, math teachers (elementary,
middle and high school), administrators (elementary, middle and high
school), school board members and parents.
○ The mathematics course path includes acceleration options and
intervention points.
● Implementation of One to One iPad program
○ Strengthened the wireless internet infrastructure at ESHS
○ Articulation with the middle school
○ Training of some teachers at ESHS
● Stakeholders are well-informed in a variety of methods: teacher/student/parent
conferences, emails, telephone calls and PowerSchool progress reports at 6 and
12 weeks for students with:
○ One or more failing grade or
○ El Segundo resident whose GPA is less than 2.0 or
○ Non-resident (permit student) whose GPA is less than 2.5.
● Data is used to drive decision-making process and goals of Site Council,
Leadership Team and Home Groups.
● Many departments are data-driven with a variety of formative and summative
assessments are measured throughout the school with feedback provided
regularly to students. Results of these student assessments are used to inform
instructional decisions during the current and future school years. In the last
several years, these were aligned to the California state standards in the style of
the CST and were used to help teachers predict how students would perform on
the CST. As departments transition to the CCSS and NGSS, these assessments
have changed dramatically and will continue to be refined after we receive SBAC
results.
● Data results in changes to class instruction, as well as allocation of resources
(support courses, etc.).
● Teacher, school and district websites keep students and parents informed.
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● AVID and Guided Studies have been added as interventions.
● A third counselor was added in 2013 to decrease the counselor/student ratio
from about 625:1 to 415:1.
● Counselors provide in-class registration, A - G requirement guidance and
course/pathway information.
● Counselors present a College Night and Financial Aid Night for parents and
students; they also arrange numerous visits from colleges around the country.
● There is a strong involvement of parents, community members and local
businesses at ESHS. They help with fundraising, donations, Wellness Fair,
Career Day, Every 15 Minutes and mini grants. Members of the El Segundo
community serve as representatives on several committees, including
Leadership, Site Council, and K-12 Math Curriculum Committee. Several clubs
on campus are associated with community organizations such as Red Cross,
Interact Club (Rotary), and Key Club (Kiwanis).
● The Educational Foundation (Ed!) continues their financial support of ESHS. In
2013-2014, the foundation raised one million dollars for ESUSD
○ The foundation supports AVID, Pathways, vocal and instrumental music,
Link Crew (freshmen orientation), drama, Robotics, 10th grade counseling
and funds a counselor.
○ Ed! runs our Summer Academy program.
Areas of Needs
● Expansion of our use of data to determine staff development opportunities that
will meet our critical academic needs as we transition from CST to CCSS and
NGSS.
● Improved communication between and within departments to share assessment
strategies and results to further develop consistent expectations for curriculum
and drive staff development.
● Expansion of the use of common assessments to monitor student progress and
modify instruction.
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● Develop methods to aid students in strategic planning as they prepare for life
after high school (college or career).
● Classroom assessments will continue to be modified to meet Common Core,
NGSS.
● Some classroom assessments should be structured to give students experience
using online interfaces (such as SBAC) for assessment.
● Continued teacher training to address new technologies.
● AYP: ESHS did not meet the following five areas in 2013: all students ELA,
Hispanic/Latino students ELA, White students ELA, Socioeconomically
Disadvantaged students ELA and Hispanic/Latino students Math. As discussed
in chapter 1, one reason ESHS, like most of our similar ranked schools, did not
meet AYP in 2013 is because of the dramatic increase to nearly 89% in the
target for meeting AYP. Another reason is that there was a decrease in the
percent of 10th grade students meeting the AYP target of 380 or above on the
CAHSEE in nearly every subgroup in 2013. The first reason is linked to the No
Child Left Behind legislation and is a consideration for all California high schools.
● Recent feedback from universities indicates that competitive applicants go
beyond the A-G requirements, but we have not been encouraging all our
students to do so.
● There has not been a focus schoolwide on developing career readiness skills in
addition to college readiness skills. Career readiness skills are a focus of the
CCSS ELA standards.
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Critical Learner Needs
Critical Need #1
In order to prepare students for life after high school, ESHS will develop and fine-tune
interventions and support programs (such as an individual strategic plan) that will allow
us to maintain or improve the percentage of students who complete the A-G curriculum,
support students who take advanced courses (including AP, Honors and Pathways) and
increase opportunities to develop career readiness skills.
Critical Need #2
Design curriculum to include assessments aligned to the new standards for all
departments. Use site professional development time to review the effectiveness of the
curriculum and strategies used via assessment tools and use the results to revise
curriculum and strategies.
Critical Need #3
Secure a data management system to capture and disaggregate student assessment
data. Develop common assessments based on the new standards. Use student
assessment data to improve instruction and evaluate how effectively all students,
including subgroups, are meeting the standards.
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List important questions that have been raised by the analysis of the student
performance, demographic and perception data to be used by Home and Focus
Groups in their study.
● The CST showed an achievement gap between our Hispanic/Latino student
subgroup and our White student subgroup. How will we know our work is
effective in addressing this gap in the years between the CST assessments and
Smarter Balanced (SBAC) / California Assessment of Student Performance and
Progress (CAASPP) assessment systems? Will the SBAC/CAASPP assessment
system expose the same gap?
● With the absence of state standardized tests, what will be the best way to
measure student success for all our students and for students in our subgroups
after making changes in curriculum to address the CCSS/NGSS?
● How will we use technology in the classroom with the use of one to one iPads
with students? What training will be needed? How will we assess if our strategies
are effective for students?
● Does A - G completion reflect that a student has met the California College and
Career Readiness Anchor Standards?
● What do cross-curricular activities/planning look like with the Common Core?
What training/planning time will be needed and how will that be structured within
or outside of the school day?
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Chapter IV: Self-Study Findings
Category A: Organization: Vision and Purpose, Governance, Leadership and Staff, and
Resources

A1. Organization Criterion
The school has a clearly stated vision and mission (purpose) based on its student needs,
current educational research, and the belief that all students can achieve at high
academic levels. Supported by the governing board and the central administration, the
school’s purpose is defined further by schoolwide learner outcomes and the academic
standards.
Indicators with Prompts
Vision – Mission – Schoolwide Learner Outcomes – Profile
Indicator: The school has established a clear, coherent vision and mission (purpose) of
what students should know and perform; it is based upon high-quality standards and is
congruent with research, practices, the student/community profile data, and a belief that
all students can learn.
Prompt: Evaluate the degree to which the development of the school’s statements has
been impacted by pertinent student/community profile data, identified future global
competencies, and current educational research.
Findings
● ESHS’ motto was created in 1927 and has been the
community’s vision for the school ever since.
● Mission statement and recently updated Eagle
Expectations/PRIDE (Student Learner Outcomes)
developed by the entire Professional Learning
Community (PLC), including parents and students.
● ESHS governing bodies (Leadership Team, Site Council,
Departments, and ASB) make decisions and set goals
with the focus of supporting teachers and students.

Supporting Evidence
● School motto
● Mission statement
● Eagle Expectations
posted in classrooms,
student handbooks,
letterhead, planning
guide, student
planner and binder
reminder
● Leadership meeting
and staff agendas
and minutes

● We recently updated Eagle PRIDE (SLO), integrated with
the implementation of the Common Core State Standards
(CCSS).
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Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes
Indicator: The processes to ensure involvement of representatives from the entire school
community in the development/refinement of the vision, mission and schoolwide learner
outcomes are effective.
Prompt: Evaluate the effectiveness of the processes.
Findings
● Focus groups meet and discuss possible changes to the
vision statement at regularly scheduled intervals, on PD
days
● ESHS governing bodies (Leadership Team, Site
Council, Departments, and ASB) make decisions and
set goals with the focus of supporting teachers and
students.
● ESHS strives for achievement of academic standards by
implementing its embedded SLOs (Eagle PRIDE) and
mission and vision statements

Supporting Evidence
● Minutes from focus
groups
● School calendar
● Leadership meeting
agendas and
minutes
● Staff meeting
agendas and
minutes
● Math Committee
● STEM Committee
● ELD Committee

● The District and ESHS' strategic plans are aligned.
● Professional Learning Community District and Site Staff
Development days designed to facilitate teachers in
creating ways to assist all students.
● Staff regularly reviews policies, procedures and the
implementation of programs supporting students through
a cyclical process that begins with the Leadership Team
meeting, where issues are discussed. Subsequently, all
stakeholders review and revise them through home
groups and focus groups, then adapt and adjust as
necessary. (Cycle for Improvement)
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Understanding of Vision, Mission, and Schoolwide Learner Outcomes
Indicator: Students, parents, and other members of the school community demonstrate
understanding of and commitment to the vision, mission, and the schoolwide learner
outcomes.
Prompt: Evaluate the degree to which the school ensures that students, parents, and
other members of the school’s community understand and are committed to the school’s
vision, mission, and schoolwide learner outcomes.
Findings
● Surveys indicate that most stakeholders (students,
parents and teacher) understand and are committed
to the vision, mission, and SLOs (Eagle PRIDE).
● Teachers place high expectations for their students.
● The District allocates time for departmental planning
and collaborating.
● Teachers incorporate the Eagle PRIDE (our SLOs)
into classroom assessments, summative and
formative, as well as common assessments for use
throughout the departments.

Supporting Evidence
● Student, parent, &
teacher surveys
on website
● Calendars,
Agendas, Minutes
from department
meetings
● Departments
have begun to
develop and use
common
assessments
● Class syllabi

● Parents are involved in the Site Council, PTA, and
focus groups, which review these statements
regularly.
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Regular Review and Revision
Indicator: The school is implementing an effective process for regular review/revision of
the school vision, mission, and the schoolwide learner outcomes based on student
needs, global, national, and local needs, and community conditions.
Prompt: Evaluate the effectiveness of the process for revising these statements with
wide involvement.
Findings
● Regularly scheduled District Professional Learning
Community (PLC) in-services focus on collaboration
and aiding staff in working with all students.

Supporting Evidence
● Reviews of goals
done at
Leadership
Meetings
● As part of our Action Research, the PLC regularly
● Reviews of
reviews literature related to topics focusing on student
materials
learning and teaching.
conducted during
department
● Focus groups meet to discuss potential changes in
meetings (see
education and the potential impact on ESHS, its
minutes)
mission, and SLOs (Eagle PRIDE).
● Parent, Teacher
and Student
● The Cycle for Improvement reviews data and makes
surveys
necessary changes to the school’s vision, mission,
● Anecdotal data
and SLOs (Eagle PRIDE).
● Student
achievement data
● Action Research
Lit Review
● School Site
Council minutes

4A.4

El Segundo High School WASC/CDE Self-Study Report

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● The PLC regularly reviews and revises the vision, mission, and SLOs (Eagle
PRIDE) based on changes in curriculum, leadership shifts, technology shifts, etc.
● Department meetings occur at least once a month to help keep the focus on the
recommended changes or issues to be addressed
● Focus Group meetings occur periodically to review the process and the specific
data related to identified questions and concerns.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● Math and English have moved to integrate and implement the Common Core
State Standards (CCSS) to prepare students for life after high school. All home
groups are currently discussing how to do this.
● The Cycle for Improvement
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A2.

Governance Criterion

The governing board (a) has policies and bylaws that are aligned with the school’s
purpose and support the achievement of the schoolwide learner outcomes and academic
standards based on data-driven instructional decisions for the school; (b) delegates
implementation of these policies to the professional staff; and (c) monitors results
regularly and approves the single schoolwide action plan and its relationship to the Local
Educational Agency (LEA) plan.
Indicators with Prompts
Governing Board
Indicator: The policies and procedures are clear regarding the selection, composition
and specific duties of the governing board, including the frequency and regularity of
board meetings.
Prompt: Provide evidence that the policies and procedures regarding the selection,
composition, and specific duties of the governing board, including the frequency and
regularity of board meetings are clear.
Findings
● The El Segundo School Board has 5 voting
members, with the Superintendent and ASB
President as non-voting members.
●

●

●

●

Supporting Evidence
● Board Agendas and
minutes are
published online, as
well as posted in the
The local community elects School Board
main office
members to a four-year term.
● Meetings are
televised on local
School Board meetings are held twice a month,
community cable and
with State of the School updates in the fall and
Internet
spring.
● Board representation
on Leadership Team
Board member agendas and documents
and Focus Group
specifically outline Board member responsibilities.
● All Leadership Team
activities are sent to
ESHS concerns are brought to the attention of the
the superintendent
Board through communications from the
and District Director
administrators and superintendent and from the
of Curriculum
student board member, as well as public
● Administration,
communications in each Board meeting
Leadership Team
Chair and District
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Director of Curriculum
meet to discuss
calendaring and
planning

Relationship of Governance to Vision, Mission, and Schoolwide Learner Outcomes
Indicator: The governing board’s policies are directly connected to the school’s vision,
mission, and schoolwide learner outcomes.
Prompt: Evaluate the adequacy of the policies to support the school’s vision, mission,
and schoolwide learner outcomes through its programs and operations.
Findings
● The School Board meets regularly to review
policies brought forth by the high school’s
Leadership Team and sub-committees.
● Departments and committees generate reports,
then present to the Leadership Team to review,
then to the whole staff for discussion and voting
before being presented to the Board for approval
or other actions.

Supporting Evidence
● Meeting minutes
from departments,
leadership,
committees and
school board
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Understanding the Role of the Governing Board
Indicator: The school community understands the governing board’s role, including how
parents can participate in the school’s governance.
Prompt: Evaluate the ways the school community and parents are informed as to how
they can participate in the school’s governance.
Findings
● The community and parents are effectively
informed of participation opportunities by
newsletters mailed and sent home.

Supporting Evidence
● Reports from mailing
lists, meetings,
documents website
● Parent, student and
● Various parties thoroughly update the website
staff surveys
frequently to make sure that links and information
reviewed
are current.
● School board meeting
minutes
● School Site Council and other parent involvement
● Copies of El Segundo
opportunities are sent via electronic mailing list
Herald articles
message, through existing channels such as PTA,
relating to ESHS
and also through smaller contact groups
● Pictures of notices on
the electronic sign
● Annual parent, student and staff survey are taken
outside of the school
nearly every year. Site Council, Leadership,
● Updates on the
student ASB members, and the staff as a whole
website both site and
review the results.
district
● There is an open agenda hearing period held at
the beginning and the end of School Board
meetings allows for public comments on items
before the Board or relevant to the school’s
mission.
● Ads in the El Segundo Herald (local newspaper)
advertising parent and community input alert the
public of involvement opportunities, such as the
Superintendent Search and curricular information
nights
● The school message board on the front lawn of
the high school announces parent and community
input meetings.
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Governing Board’s Involvement in Review and Refinement
Indicator: The governing board is involved in the regular review and refinement of the
school’s vision and purpose and schoolwide learner outcomes.
Prompt: Evaluate the processes for involving the governing board in the regular review
and refinement of the school’s vision, mission, and schoolwide learner outcomes.
Findings
Supporting Evidence
● The site effectively communicates to the Board
● Retreat agendas,
any changes to the school’s implementation of the
budgets, and goals
vision, mission, and learner outcomes after
and objectives
extensive review by all stakeholders via
created
Leadership Team meetings, focus group
● Goals posted on
meetings, home groups, PTA, ASB, professional
District website
development and District curricular meetings
● Meeting minutes,
reports
● School Board and district administrators create
the vision, goals, and objectives at a retreat each
summer based on site needs.

● A member of the School Board is placed on the
school’s Leadership Team each year and another
is named as the school’s PTA liaison each year
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Professional Staff and Governing Board
Indicator: There is clear understanding about the relationship between the governing
board and the responsibilities of the professional staff.
Prompt: Determine whether there is clear understanding about the relationship between
the governing board and the responsibilities of the professional staff and how that
understanding is developed and maintained.
Findings
● Administrator Duty Chart effectively clarifies
responsibilities.
● Issues are first brought to the site, where it is
discussed thoroughly with all stakeholders, then if
needed brought to district administrative meetings
(held weekly), and then forwarded to the Board, if
needed for additional public discussion and
eventual adoption.

Supporting Evidence
● Chart distributed to
staff
● Meeting minutes and
agendas, reports to
the Board
● Review of school
handbook online and
in student handbooks
● School Board
minutes

● Changes to procedures for any implementation of
changes to schoolwide learning outcomes are
communicated to the Leadership Team, and to all
stakeholders so that the policies and procedures
(e.g., implementing new courses, changing
policies for discipline, etc.) are clear to all.
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Board’s Evaluation/Monitoring Procedures
Indicator: There is clarity of the evaluation and monitoring procedures carried out by the
governing board, including review of student performance, overall school operations, and
fiscal health of the school.
Prompt: Determine the degree to which there is clarity of the evaluation and monitoring
procedures carried out by the governing board.
Findings
● School board requires regular updates in the form
of State of the School reports from each site,
including the high school.
● The Leadership Team reviews Site Council
requests before presenting them to the School
Board.

Supporting Evidence
● Board minutes
● Board policy
● School reports sent to
board
● Site council minutes
● Focus group minutes

● The School Board discusses student performance
at their meetings after sites have reviewed data
with departments, and all stakeholders through
focus group meetings in the fall.
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Complaint and Conflict Resolution Procedures
Indicator: Comment on the effectiveness of the established governing board/school’s
complaint and conflict resolution procedures.
Findings
● Complaint procedures for specific items such as
textbook concerns are posted in classrooms.
● Complaint procedures are reviewed at the initial
in-service of the year.

Supporting Evidence
● Minutes from
meetings
● Posters in teachers
classrooms and
break areas
● Emails from principal

● Memos from the principal regarding any issues
identified by the School Board or as a result of
policy meetings, etc.
Conclusions
Indicator: Consider other information that impacts the degree to which the school is
meeting this criterion.
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● The PLC regularly reviews the policies and procedures via the Board, the Site
Council, the Leadership Team, focus groups, and the staff. This criterion is well
met.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● The Board authorized the K-12 Math Committee to meet to discuss proposed
curricular changes for the high school, which would definitely impact the whole
district
● The Board authorized special pull-out days for English Common Core meetings.
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A3.

Leadership and Staff Criterion

Based on student achievement data, the school leadership and staff make decisions and
initiate activities that focus on all students achieving the schoolwide learner outcomes
and academic standards. The school leadership and staff annually monitor and refine the
single schoolwide action plan based on analysis of data to ensure alignment with student
needs.
Indicators with Prompts
Broad-Based and Collaborative
Indicator: The school’s planning process is broad-based, collaborative, and has
commitment of the stakeholders, including the staff, students, and parents.
Prompt: Comment on the effectiveness of the school planning process to ensure that it is
broad-based, collaborative and fosters the commitment of the stakeholders, including the
staff, students, and parents.
Findings
● The staff has opportunities to voice issues at the
site through department meetings, ESHS staff
development/professional development days,
committee meetings (such as MATH), Site
Council, and focus groups.

Supporting Evidence
● Meeting minutes
● Staff meetings
designed to look at
performance data

● Teachers have been previously trained to review
performance data of their students through the
Edusoft system. We make decisions regarding
curriculum and interventions are made through
review of this data. We are currently looking for a
new performance data management system.
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School Plan Correlated to Student Learning
Indicator: The school’s Single Plan for Student Achievement is directly correlated to the
analysis of student achievement data about the critical learner needs, schoolwide learner
outcomes, and academic standards.
Prompt: How do staff ensure that the analysis of student achievement of the critical
learner needs, schoolwide learner outcomes, and academic standards are incorporated
into the plan and impact the development, implementation, and monitoring of the plan?
Findings
● All teachers are versed in the schoolwide learner
outcomes and the existing academic standards,
view requests and concerns through that lens.

Supporting Evidence
● Meeting minutes
● Reports to
Leadership team

Correlation between All Resources, Schoolwide Learner Outcomes, and Plan
Indicator: There is correlation between allocation of time/fiscal/personnel/material
resources and the implementation, monitoring, and accomplishing of the Single Plan for
Student Achievement.
Prompt: Evaluate the degree to which the allocation of all resources support the
implementation, monitoring, and accomplishment of the Single Plan for Student
Achievement.
Findings
● The site plan has been aligned to school wide
goals; funding is managed through the Site
Council.
● The Leadership Team makes recommendations
to the administration/Site Council for
funding/resource allocation

Supporting Evidence
● Site Council meeting
agendas and minutes
● Leadership Team
meeting agendas and
minutes

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● Despite the changes in administration at the District and site levels, criterion is
still being well met. Stakeholders input through various committees to ensure that
all different representatives’ voices have been heard.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● Critical learner needs have been identified using The Cycle for Improvement
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A4.

Leadership and Staff Criterion

A qualified staff facilitates achievement of the academic standards and the schoolwide
learner outcomes through a system of preparation, induction, and ongoing professional
development.
Indicators with Prompts
Employment Policies and Practices
Indicator: The school has clear employment policies and practices related to
qualification requirements of staff.
Prompt: Evaluate the clarity of employment policies and practices related to
qualification/statutory requirements of current and potential staff for all programs,
including all types of online instruction and specialized programs such as college/career
preparation.
Findings
● Job qualifications are posted on EDJOIN,
including required credentials and additional skills
that may be needed to effectively support student
learning.

Supporting Evidence
● EDJOIN job
descriptions

Qualifications of Staff
Indicator: The school has procedures to ensure that staff members are qualified based
on staff background, training, and preparation.
Prompt: Evaluate the procedures to ensure all staff members in all programs, including
online instruction based on staff background, training and preparation are qualified for
their responsibilities within any type of instruction to ensure quality student learning.
Findings
● New teachers receive two days of training for new
technologies, equipment, programs and policies
at ESHS
● The Leadership Team regularly discusses and
plans professional development agendas based
on new technologies or teacher input
● iPad cohort training on the new technologies,
Haiku and iTunes U and iBooks authoring, etc.,
continues

Supporting Evidence
● PD planning calendar
● Leadership Team
meeting agendas and
minutes
● Haiku How to course
for ESUSD
instructors
● Summer training for
Pathway and AP
teachers
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● The Special Education teachers meet monthly
with the District Pupil Services director and office
staff to all state/federal guidelines/regulations as
well as any needs for Special Education students
in ESUSD including Common Core, SBAC, iPad
adoption, collaboration program, etc.
● Professional development opportunities made
available to all staff such as AP trainings,
conferences and workshops, department
trainings:
○ English CCSS Meetings
○ Math CCSS meetings to help
develop common and summative
assessments, classroom procedures and
interventions that are implemented school
wide, development of department rubrics
Maximum Use of Staff Expertise
Indicator: The school has a process to assign staff members and provide appropriate
orientation for all assignments, including online instruction and specialized programs so
that the expertise of the staff members is maximized in relation to impact on quality
student learning.
Prompt: Evaluate the process to assign staff members and provide an appropriate
orientation process to ensure all staff are qualified and prepared or their responsibilities
including any type of online instruction.
Findings
● New teacher training before school begins, which
focuses
on
new
technologies,
policies,
procedures, programs, and equipment
● New Teacher Training schedule
● iPad cohort members within the departments are
on hand to help address the needs and questions
of new staff or existing staff who are beginning to
implement the use of devices in the classroom
and various online learning tools in the classroom.
(iPad cohort training, implementation schedule still
under development).

Supporting Evidence
● Department and iPad
Cohort minutes,
calendars
● Teacher training
schedule
● iPad implementation
plans
● Optional iPad training
in summer
● PD time for
department planning
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Defining and Understanding Practices/Relationships
Indicator: The school has clear administrator and faculty written policies, charts, and
handbooks that define responsibilities, operational practices, decision-making processes,
and relationships of leadership and staff.
Prompt: Evaluate the administrator and faculty written policies, charts, pacing guides
and handbooks that define responsibilities, operational practices, decision-making
processes, and relationships of leadership and staff. Determine the degree of clarity and
understanding of these by administration and faculty.
Findings
● The administration develops and distributes an
organization chart at the beginning of each school
year with delineated responsibilities.

Supporting Evidence
● Administration
organization chart
● Math matrix
● Guidelines for the
● Faculty written policies, charts, pacing guides and
formation of new
handbooks are written as needed by departments.
courses
● The Support Pyramid
● Curricular pathways are always being adapted
for Success
based on changes made in curriculum process.
(e.g., Math matrix developed by the K-12 district
committee).
● Decision-making processes are articulated by the
administration and followed through regular
practice.
● The Support Pyramid for Success is reviewed by
the Leadership Team each year, and if changes
are deemed necessary, taken to the stakeholders
for modification.
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Internal Communication and Planning
Indicator: The school has effective existing structures for internal communication,
planning, and resolving differences.
Prompt: How effective are the existing structures for internal communication, planning,
and resolving differences?
Findings
Supporting Evidence
● The entire PLC uses district email to communicate
● Email structure from
logistics, schedule changes etc., via the Internet.
District IT department
● Teachers’ contract
● Google Drive used to share documents for
● Calendar of meetings
updates across departments and with all
and minutes from
stakeholders when and where appropriate.
home groups
● The Code of Conduct for dealing with members
has been developed by teachers’ union.
● Grievance procedures are clearly defined in the
contract.
● Differences between departments or about
curricular issues are addressed during Leadership
Team meetings and, if needed, prior to or after the
meetings one-on-one with the affected parties.
● Planning time is given to home groups during
professional development meetings and pull-out
meetings during the school year, as needed
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Staff Actions/Accountability to Support Learning
Indicator: The school evaluates the effectiveness of the processes and procedures for
involving staff in shared responsibility, actions, and accountability to support student
learning throughout all programs. This includes an evaluation of the kinds of collegial
strategies used to implement innovations and encourage improvement, such as
shadowing, coaching, observation, mentoring, group presentations.
Prompt: How effective are the processes and procedures for involving staff in shared
responsibility, actions, and accountability to support student learning throughout all
programs?
Findings
● The Cycle for Improvement fosters shared
leadership and accountability amongst staff
● The Action Research model employed by the
stakeholders as our action plan keeps
accountability and support as the priority

Supporting Evidence
● Department meeting
minutes
● Department
handouts, rubrics,
guidelines, prompts,
assignments, and
assessments

● Classroom Walkthroughs
● Teacher Evaluations
Evaluation of Existing Processes
Indicator: The school leadership regularly reviews the existing processes to determine
the degree to which actions of the leadership and staff focus on successful student
learning.
Prompt: To what extent does the school leadership regularly review the existing
processes to determine the degree to which actions of the leadership and staff focus on
successful student learning?
Findings
Supporting Evidence
● Leadership Team, professional development,
● Leadership agendas
department, home and focus groups meetings are
● Department agendas
centered around reviewing the existing processes
● Focus group agendas
and practices to drive successful student learning
● Professional
development
agendas

4A.19

El Segundo High School WASC/CDE Self-Study Report

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● Our stakeholders continually evaluate the best practices and procedures to
ensure the support for all SLOs (Eagle PRIDE) and the focus of the movement of
meeting and addressing the Critical Needs.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● The Cycle for Improvement fosters a shared responsibility and practice for the
stakeholders to identify critical learner needs and review them to ensure success
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A5.
Leadership and Staff Criterion
Leadership and staff are involved in ongoing research or data-based correlated
professional development that focuses on identified student learning needs.
Indicators with Prompts
Support of Professional Development
Indicator: The school effectively supports professional development/learning with time,
personnel, material, and fiscal resources to facilitate all students achieving the academic
standards and the schoolwide learner outcomes.
Prompt: How effective are the school’s supervision and evaluation procedures?
Findings
● Leadership Team structures the professional
development (PD) days then reviews and
discusses comments and input from the various
departments and other stakeholders.
.
● Administrators, the WASC Chair, Board members
and district office staff often visit (on a rotating
basis) to various department and ad hoc
meetings.

Supporting Evidence
● Minutes from
Leadership Team
meetings
● Reports on the
website
● Student, Parent, and
Teacher Survey
results (Site Council)

● The administration collaborates with the
Leadership Team to develop PD meeting times
and topics of discussion based on input from
home groups and concerns from various
stakeholder groups (as garnered at stakeholder
meetings, including public forums such as PTA
and Site Council) and via surveys.
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Supervision and Evaluation
Indicator: The school implements effective supervision and evaluation procedures in
order to promote professional growth of staff.
Prompt: How effective is the school’s supervision and evaluation procedures in order to
promote professional growth of staff?
Findings
● Evaluations occur according to the contract with
ESTA, including the option for an alternative
evaluation allowing flexibility of teachers to pursue
professional development options of their choice.
This encourages individual teachers to pursue
items of interest (including implementation,
followed by evaluation, of new techniques learned
at conferences, in professional literature, etc.).

Supporting Evidence
● Teacher evaluation
records
● Teacher goals
● Timelines from the
contract
● Emails between
administration and
staff

● Teachers are given feedback on their projects and
evaluations based on the teaching standards, but
also through the lens of the student learner
outcomes.
● The administration notifies teachers to be
evaluated at the beginning of the school year, in
order to give teachers maximum preparation time
for proposals and planning. Administrators work
with teachers to develop a goal from the California
Standards for the Teaching Profession, as well as
based upon the Critical Learner Needs and
Student Learner Outcomes.
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Measurable Effect of Professional Development
Indicator: There are effective operating processes that determine the measurable effect
of professional development, coaching, and mentoring on student performance.
Prompt: Comment on the effectiveness of the processes in determining the measurable
effect of professional development, coaching, and mentoring on student performance.
Provide evidence about whether the professional development/learning has had a
positive impact on student learning.
Findings
● The Cycle for Improvement sets the standard for
the school through its Action Research process.
● PD calendar is created by the Leadership Team,
and utilizes student achievement data, District
goals and community needs to plan for the year
● Beginning Teacher Support and Assessment
(BTSA) helps new teachers adapt and adjust to
the demands of teaching, especially the new
Common Core
● Student scores have been steadily improving
overall with the recent adoptions of changes to
the Math classrooms in order to accommodate
and implement the Common Core.

Supporting Evidence
● Leadership meeting
agendas and minutes
● PD calendar
● BTSA portfolios and
reflections
● Reports from various
departments about
improvements due to
implementation of
new student learner
outcomes
● Feedback from
student surveys
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● Since we will not have CST's departments are working to develop additional
methods for tracking student performance (in all subjects and all grade levels)
that will address both existing and evolving curricular content standards.
● Departments are also assessing the processes and higher order thinking skills
that are present in the Common Core ELA and Math standards, and in the Next
Generation Science Standards (NGSS).
● Many departments, due to SBAC (Smarter Balanced Assessment Consortium)
are in the process of learning how to implement and utilize the new Common
Core State Standards.
● Departments are beginning to develop their own assessments to use in
assessing student achievement in the absence of CST.
● Teachers utilize the data found in individual and department assessments/work to
adjust teaching, review learning strategies, and set targets based on both
formative and summative assessments.
● A new assessment tool is being researched to replace prior Edusoft program.
Prompt: Comment on the degree to which this criterion impacts the school’s addressing
of one or more of the identified critical academic needs.
Findings
● Departments are in process of developing assessments to gauge the
effectiveness of the instructional strategies in order to support our Critical
Learner Needs.
● Evaluation of both the professional development and department work.
● Teachers are actively developing both qualitative and quantitative measures for
addressing the Critical Learner Needs.
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A6.

Resources Criterion

The human, material, physical, and financial resources are sufficient and utilized
effectively and appropriately in accordance with the legal intent of the program(s) to
support students in accomplishing the academic standards and the schoolwide learner
outcomes.
Indicators with Prompts
Allocation Decisions
Indicator: There is a relationship between the decisions about resource allocations, the
school’s vision, mission, and student achievement of the schoolwide learner outcomes
and the academic standards. The school leadership and staff are involved in the
resource allocation decisions.
Prompt: To what extent are resources allocated to meet the school’s vision, mission, and
student achievement of the critical learner needs, the schoolwide learner outcomes and
the academic standards. Additionally, comment on the extent to which leadership and
staff are involved in the resource allocation decisions. What impact has the process for
the allocation of resources made on student learning?
Findings
● The Cycle for Improvement helps drive resource
decisions.
● Process in place between school and District
Office for requesting human resources.
● Resource requests usually start in departments,
where they are then shared with the Leadership
Team and/or administration.

Supporting Evidence
● Department,
Leadership, and Site
Council minutes
● Conference request
form
● Site Council agendas
● Leadership Team
meeting agendas

● Site Council hears requests made from programs
and departments, too, and usually funds
conferences and workshops.
● Teachers can find conferences and workshops
that they are interested in and discuss with their
department chair and administration to seek
approval and funding.
● CSU/UC counselor conferences
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Practices
Indicator: There are processes operating in relationship to district practices for
developing an annual budget, conducting an annual audit, and at all times conducting
quality business and accounting practices, including protections against mishandling of
institutional funds. (Note: Some of this may be more district-based than school-based.)
Prompt: Evaluate the effectiveness of the school’s processes in relationship to district
practices for developing an annual budget, conducting an annual audit, and at all times
conducting quality business and accounting practices, including protections against
mishandling of institutional funds. (Note: Some of this may be more district-based than
school-based.)
Findings
● The school follows all district-mandated
procedures.
●

The District holds open budget meetings and
publishes budgets and audits on the district
website.

●

ESHS regularly reviews policies and procedures
based on audit and review of internal controls.

● These processes remind the stakeholders of the
procedural requirements (including necessary
documentation) and ensure the flow of financial
information.

Supporting Evidence
● ESUSD Business
Office Procedures
Manual
● District budgets,
audits, policies
posted online
● District Technology
Plan
● Administrators, ASB
and athletic directors’
guidelines
● ASB Accounting
Manual, Fraud
Prevention

● Financial information from the site informs the
District on how to prepare a budget that meets the
needs of the students, teachers, and staff in
meeting the SLOs (Eagle PRIDE) and the
identified Critical Needs as effectively as possible.
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Facilities
Indicator: The school’s facilities are adequate to meet the school’s vision, mission,
schoolwide learner outcomes; the educational program and are safe, functional, and wellmaintained.
Prompt: Specifically, to what extent do the facilities support the school’s vision, mission,
schoolwide learner outcomes, the educational program, and the health and safety needs
of students?
Findings
● Enhanced wifi, including classroom updates,
supports the implementation of the one-to-one
iPad program, which is continually reviewed and
updated with input from the entire PLC.
● The addition of projectors and Apple TV in nearly
all classrooms supports use of student iPads for
research and the implementation of more
interactive teaching strategies. These activities
support the common core standards, which
require more metacognition and student-driven
learning and reflection.
●

Supporting Evidence
● Physical inspection of
site and equipment
● Internal documents,
incident reports/logs,
expulsion/suspension
records

Furniture allows for re-configuration of most
classrooms to meet the learning needs to support
the SLOs (Eagle PRIDE) and Critical Needs.

● Restrooms and other facilities are well maintained
by a maintenance staff that works diligently and
attends to needs immediately.
●

Library is being re-configured with the
implementation of a “genius bar” to help support
the one-to-one iPad program.

●

Air-conditioning in most buildings helps to
maintain a fairly constant temperature, allowing
students to dress appropriately for school, thereby
cutting down on distractions.
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● Repairs of all types are handled through a
centralized ticket system, which allows teachers
and staff to know when a job has been
addressed. However, the system does not notify
them of the status or completion of the job, which
cannot always be visually determined (e.g., a
computer system repair.)
● Additional cameras have been installed to provide
more views of common areas and those areas
harder to patrol with our limited staffing.. Cameras
also allow for recordings to be reviewed
immediately and up to a set time period, in case
follow-up investigations are needed, thereby
providing an additional level of support and safety
for students.
● Fields, classrooms, and other areas have recently
undergone a large- scale renovation. The district’s
master maintenance list includes continued
upkeep of facilities to maintain the renovations.
●

The District budgets large expenditures over time
to ensure we have adequate funds to support
future adaptations to classrooms and the physical
plant.

●

The Leadership Team and Site Council consider,
prioritize, and recommend facilities upgrades that
support curricular areas, SLOs (Eagle PRIDE),
and Critical Needs. These recommendations are
factored into the district’s short- and long-term
plans, and added to either the site’s improvement
plan or the district’s maintenance and renewal
plan.
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Instructional Materials and Equipment
Indicator: The policies and procedures for acquiring and maintaining adequate
instructional materials and equipment, such as textbooks, other printed materials, audiovisual, support technology, manipulatives, and laboratory materials are effective.
Prompt: Evaluate the effectiveness of the policies procedures for acquiring and
maintaining adequate instructional materials and equipment, such as technology tools
and software, the support systems for technology, software, textbooks, other printed
materials, manipulatives, and laboratory materials for instruction including online.
Evaluate the effectiveness of the policies and procedures for acquiring and maintaining
adequate technology and software for all instruction, including online.
Findings
Supporting Evidence
● Departments, cohorts, and staff develop requests
● IT staff handouts
for instructional materials, technology tools and
● District Technology
software, including technology infrastructure,
Plan (online)
textbooks, supplementary materials,
● Protocols for apps
manipulatives, and lab materials, which they
and software roll outs
annually submit to their department chair, who
are being developed
forwards it to the school’s administrative assistant.
● Requests for adopting new materials are brought
first to departments, then to Leadership and site
Council for discussion and to determine if they are
truly the best fit for the current need.
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Well-Qualified Staff
Indicator: Resources are available to enable the hiring, nurturing, and ongoing
professional development of a well-qualified staff for all programs such as online
instruction and college/career.
Prompt: Determine if the resources are available to hire, nurture, and provide ongoing
professional development for a well-qualified staff. Include specifics if online, IB, and/or
college career preparation programs are in place.
Findings
● Human resources vets potential candidates,
including those for online and career readiness
programs. Members from that department sit on
the interview panel, which makes
recommendations per district policy.
●

●

●

●

Supporting Evidence
● District Human
Resources office
practices and
guidelines that are
given to principals
and administrators
ESHS participates in the BTSA program to
and reviewed
support new teachers.
annually.
● BTSA Consortium
The district provides one to one iPad training for
calendar and
current teachers and new hires.
agreements
● iPad cohort training
We send a new cohort for AVID training each
days agendas
year.
● Site and professional
development
We continually provide training for AP teachers as
calendars
needed.

● The district provided summer paid summer
training on the new standards.
● District and site in-services provide on-going
professional development
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Long-Range Planning
Indicator: The district and school’s processes for regularly and effectively examining a
long-range plan ensures the continual availability and coordination of appropriate
resources supports students’ achievement of the critical learner needs, the academic
standards, and the schoolwide learner outcomes.
Prompt: Evaluate the effectiveness of these processes.
Findings
● The Cycle for Improvement drives ESHS’s
process for long-term planning which is currently
focused on curricular mapping and sequencing
based on changes in the Common Core. These
plans are then brought to Leadership, focus
groups, and the whole staff for review,
commentary, and eventual revision. This Cycle is
in place to ensure that students are supported.

Supporting Evidence
● Curricular maps,
sequencing charts
● Goals and plans for
staff development for
short and long term
● School budget and
wish lists created for
outside fund
organizers and PTA,
● District-wide, some committees have been formed
● Site Council minutes
as needed, but we have a current need for an
and plan
articulated K-12 planning committee, in addition to
● LCAP as it relates to
our site-based committees. This district committee
high school
would examine all the pathways and programs
that are in place to make sure that efforts are truly
focused and effectively supporting both district
and expressed site SLOs (Eagle PRIDE) and
Critical Needs. Many stakeholder groups,
including teachers, staff, Ed Foundation, and
other outside community support organizations,
have expressed the need to address this at the
district level.
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● While the site’s process for reviewing and revising long-term plans is effective,
the district’s long-range planning procedures have been seen by some
stakeholders as needing improvement, especially in the coordination of programs
and goals and clarification of district-wide goals as part of a k-12 continuum
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● K-12 articulated plans heavily impact how much remediation and additional
support the high school may need to supply if the curricular paths and sequences
are not clearly articulated and outlined.
● Although the criterion for the high school’s long-range planning is in place and
effective, there continues to be a need for K-12 articulated plans and a district
committee that helps to monitor and align all of the curricular pathways
throughout ESUSD. Such a committee would make sure that the SLOs (Eagle
PRIDE) and Critical Needs from all schools are met, and that the development of
the board’s goals takes into account all these goals, plans, pathways, and
sequencing of programs and curriculum. Each site needs to have a clearly
articulated plan that effectively and consistently meets the needs of the students
at that site.
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WASC Category A. Organization: Vision and Purpose, Governance, Leadership
and Staff, and Resources: Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which
each criterion is being addressed. Then determine and prioritize the strengths and
areas of growth for the overall category.
Category A: Organization: Vision and Purpose, Governance, Leadership and
Staff, and Resources: Areas of Strength
● Cycle of Review for all policies, curricular changes, and schoolwide decisionmaking is strong and involved multiple settings and groupings to ensure input from
all members of the ESHS Community.
● Any changes to plant, policies, reporting, assessments of program effectiveness,
effectiveness of said items towards meeting SLOs (Eagle PRIDE) and Critical
Needs are run by all affected parties multiple times from different perspectives to
ensure that the changes are truly supportive of our SLOs (Eagle PRIDE), our
identified Critical Needs, and that they are in the best interests of our students and
our Eagle community.
● As evidenced in our SLOs, which are called Eagle PRIDE:
○ Perseverance: all stakeholders work together to make informed decisions to
help meet the SLOs (Eagle PRIDE) and address the Critical Needs of our
students and staff.
○ Responsibility, respect, and integrity: all policies and procedures with
regards to handling of monies, following district guidelines for hiring, and
the administration and upkeep of facilities are handled in accordance with
established guidelines.
○ Investment in lifelong learning: teachers and staff look to best practices,
discuss the most effective means of implementation, work on the
implementation, then reflect and share with colleagues and all stakeholders
on the outcome.
○ Dedication to physical and mental well-being: the plant of the school is
maintained and procedures and policies in place to make the focus on
learning.
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● Effective communication, collaboration, and critical thinking occur at every staff
meeting, between colleagues informally, at Leadership Team meetings, Site
Council, and other meetings to ensure a unified adherence in all things to our
vision, mission, SLOs (Eagle PRIDE) and focus on the Critical Needs.

Category A: Organization: Vision and Purpose, Governance, Leadership and
Staff, and Resources: Areas of Growth
● Course mapping and sequencing to address the common core implementation as
new frameworks are developed by the state. Whereas some departments have
already begun to implement CCSS, science has just started, following the
September 2013 adoption of their standards, and social studies is poised to have
additional curriculum revisions and standards for content in the next three years.
● Development of K-12 curriculum committees to help unite the pathways and to
make sure that all stakeholders, community, and parents are made aware of how
the various programs fit and support each other as students move through the
district.
● Some additional transparency with regards to budget and wish lists for support
organizations -- a revision of the procedures to ensure accountability so that both
the sites and the funding entities are clear on how and what programs the monies
are used for to help with the marketing of programs and potential additional
community support and sponsorship of the various educational programs.
● Development of common assessments and methods for collecting and organizing
the data so that it can be used in place of the former standardized tests, with an
eye towards making the use of such a data collection program and procedure
much more streamlined and easy to implement from the teachers’ perspective.
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Category B: Standards-based Student Learning: Curriculum
B1.

Curriculum Criterion

All students participate in a rigorous, relevant, and coherent standards-based curriculum that
supports the achievement of the academic standards and the schoolwide learner outcomes.
Through standards-based learning (what is taught and how it is taught), these are
accomplished.
Indicators with Prompts
Current Educational Research and Thinking
Indicator: The school provides examples that document the effective use of current
educational research related to the curricular areas in order to maintain a viable, meaningful
instructional program for students.
Prompt: Comment on the effective use of current educational research related to the
curricular areas to maintain a viable, meaningful instructional program for students. Examine
the effectiveness of how the school staff stays current and relevant and revise the curriculum
appropriately within the curricular review cycle.
Findings
Supporting Evidence
● The staff writes a Literature Review corresponding
● Action Research
to that year’s Critical Need. This Literature Review
projects
is included in the three Action Research projects.
(https://sites.google.c
om/site/eshsaccredita
● Special Education teachers participate in site and
tion/actionplanisactio
district meetings. They also participate in SELPA
nresearch)
trainings.
● Math Dropbox
● The iPad Cohorts have researched appropriate
● Math Department
technology to be used with the one to one iPads
Training agendas
implementation. The cohort had attended
● English Department
trainings from Haiku, Apple and E-backpack.
minutes
● Science Department
● The English department uses current research
minutes
from UCLA to design, implement, and revise
● Special Education
curriculum related to the Common Core.
Minutes
● Common Core PD for
● The Math Home Group uses current research to
staff
design, implement, and revise curriculum related
to the Common Core State Standards. A few
members of the math department have done
research on their classes to get feedback on the
changes related to Common Core.
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● Many faculty members attend conferences, read
articles, and attend trainings to stay current on
educational data and trends.
● All departments will need to continually follow the
most current research as they implement new
curriculum designed to follow the new state
standards.
Academic Standards for Each Area
Indicator: The school has defined academic standards for each subject area, course, and/or
program and, where applicable, expectations within the courses that meet the UC “a-g”
requirements.
Prompt: Evaluate to what extent there are defined academic standards for each subject
area, course, and/or program (e.g., college/career) that meet state or national/international
standards and, where applicable, expectations within courses that meet the UC “a-g”
requirements?
Findings
● The English Department has worked together to
align all English courses to the Common Core
ELA Standards.
● The Math Department has worked together to
align all math courses to the Common Core State
Standards. Each course has created a storyline
that contains six units. Each unit contains three
concepts that contain clusters of the CCSS.
Learning Targets have been written to help
students monitor the material being covered in
each concept.

Supporting Evidence
● Department minutes
● Math Storylines
● Math Learning
Targets
● Common Core State
Standards
● California State
Standards

● The Science Home Group is currently aligned to
the California State Standards. They have studied
and begun implementing lessons based on the
Next Generation Science Standards. They are
currently aligning curriculum to the College and
Career Readiness standards
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● Social Studies is aligned with California State
Standards for Social Studies and is aligning
curriculum to the College and Career Readiness
standards.
● Foreign Language is aligned with the California
World Language Standards.
● Fine Arts is aligned with the California Visual &
Performing Arts Standards.
● The College and Career Readiness course
incorporates Common Core ELA and Career
Technical Education standards.
Congruence
Indicator: There is congruence between the actual concepts and skills taught, the academic
standards and the schoolwide learner outcomes.
Prompt: Evaluate the extent to which there is congruence between the actual concepts and
skills taught, the academic standards, and the schoolwide learner outcomes.
Findings
● Each department ensures that the concepts and
skills being taught are matched up with the
academic standards and the student learner
outcomes (PRIDE).
● Departments will continue to review and revise
curriculum to the new standards.

Supporting Evidence
● Student Learner
Outcomes (Eagle
PRIDE)
● SARC
● Engineering,
Biomedical Sciences
Business, Arts
Pathways

● Our pathways are a demonstration of schoolwide
learner outcomes, which lead to career readiness
and life outside/after high school.
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Student Work — Engagement in Learning
Indicator: The school’s examination of representative samples of student work and
snapshots of student engagement in learning demonstrate the implementation of a
standards-based curriculum and the schoolwide learner outcomes.
Prompt: Evaluate to what extent the examination of representative samples of student work
and snapshots of student engagement in learning demonstrate the implementation of a
standards-based curriculum and the addressing of the schoolwide learner outcomes.
Findings
● In English, peer editing and using rubrics during
the writing process are additional ways for
students to evaluate their own mastery or
progress.
● In Math, students are consistently evaluated on
current level of understanding each standardbased concept. Some students use their own
work to track their level of mastery for each
concept. This data maybe entered into GRASP or
their notes.
● A few teachers have begun exploring the
possibility of using an Electronic Portfolio in Haiku
● In Social Studies, students are assessed via a
variety of strategies including review of historical
documents through document-based question
prompts, participation in Socratic Seminars,
comparison of multiple documents regarding a
similar topic, philosophical chair discussions,
quick writes, close reading practice, and
reflections on their work. These activities also
include built-in peer and self-reflective sections,
allowing students to determine their individual
need for additional study to be able to adequately
master their knowledge of the course materials.
Students are also evaluated on their
understanding through pre- and post-tests and
culminating projects, such as mock congress and
bill write-ups.

Supporting Evidence
● Math Quick Checks,
Investigation Before
Explanation,
Defenses, Goal
Problems
● Math Learning Target
Logs /Grasp
● Student iPads: Haiku
● English online
portfolios
● DBQ prompts
● Socratic Seminar
prep and reflection
sheets
● Peer review activities
in Social Studies
● Pre/Post tests in
Social Studies
● Culminating projects
in Social Studies
● Science Home Group
minutes and student
work
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● In Science, student lab write-ups have been
augmented to follow the Next Generation Science
Standards.
Accessibility of All Students to Curriculum
Indicator: A rigorous, relevant, and coherent curriculum is accessible to all students through
all courses/programs offered. The school examines the demographics and situation of
students throughout the class offerings. The school’s instructional practices and other
activities facilitate access and success for special needs students.
Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across
all programs. How do school staff define rigor, relevance, and coherence? To what extent do
the instructional practices of teachers and other activities facilitate access and success for
special needs students?
Findings
● Rigor: Challenging students to be life-long
learners and critical thinkers
●

●

●

●

●

●

Supporting Evidence
● Schoolwide Learner
Outcomes
● Special Ed web site
Relevance: Curriculum is applicable to real-life
● Collaboration classes
situations
lesson plans
● Expansion of
Coherence: Curriculum is aligned within each
Collaboration classes
subject and across subjects throughout the four
in 2014-2015 to all
years
subject areas
● Guided Studies
Collaboration Classes: An additional teacher or
lessons
aide is available in the classroom to facilitate and
● RSP Lab
differentiate instruction and learning for special
● Transition
needs students.
Assessments
● IEPs
Guided Studies is also a resource for students
● 504 Plans
who require additional support beyond classroom
● Counselors
instruction. Guided studies classes, increased to 4
● 80% of ALL students
sections in 2014-2015
meet A-G
requirements
Embedded Basic Studies courses further allow
● Special Ed Web site
differentiated instruction for all students.
● AVID curriculum
● Increased enrollment
High percentage of A-G qualified students
in Honors and AP
classes
● Increased pass rate
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● Resource Lab is an additional support period for
students who have an IEP or 504 plan which
supports A-G

on AP exams

● AVID is designed to help students who are
interested in a four-year college/university track to
meet their goals.
● Honors/AP courses have open access in all
disciplines
● We want to ensure success to all students as they
have the opportunity to an open access. There is
a need develop a centralized tutoring approach.
Integration Among Disciplines
Indicator: There is integration among disciplines at the school and where applicable,
integration of outsourced curriculum into the program so that curricular integrity, reliability,
and security are maintained.
Prompt: Evaluate to what extent is there integration among disciplines and where applicable,
integration of outsourced curriculum into the program so that curricular integrity, reliability,
and security are maintained.
Findings
Supporting Evidence
● Focus groups regularly meet to discuss the
● Professional
integration between home groups and the
Development
curriculum. As we shift towards the new Common
calendar and
Core State Standards, home and focus groups will
agendas
continue to meet and search for opportunities to
● Pathway courses are
develop cross-curricular lessons.
taught by ESHS staff
with additional
● Outsourced programs include BioMed, Project
university-supported
Lead the Way, Exploring Computer Science,
training.
Expository Reading & Writing Course (ERWC),
and Southern California Regional Occupational
Center (SCROC).
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Curricular Development, Evaluation, and Revisions
Indicator: The school assesses its curriculum review and evaluation processes for each
program area, including graduation requirements, credits, grading policies, and homework
policy, to ensure student needs are met through a challenging, coherent, and relevant
curriculum. This includes the degree to which there is involvement of key stakeholders
(governing board members, teachers, parents, and students).
Prompt: Comment on the effectiveness of the school’s curriculum review, evaluation, and
review processes to ensure student needs are being met through the curriculum; include the
extent to which there is involvement of key stakeholders.
Findings
● The school’s curriculum is effectively reviewed
regularly by the school curriculum review focus
groups, the Leadership Team, each department,
and the School Site Council. All these committees
are comprised of teachers, staff, parents,
students, and community members.

Supporting Evidence
● School Site Council
minutes
● Department minutes
● Leadership team
minutes
● K-12 STEM
Committee minutes

● The faculty annually reviews CST data to
determine where revisions in curriculum could be
made to support student success. With the
absence of CST, we will need to look for other
data (site based assessments). We need to
determine what assessments will be more
effective. When new state or national
assessments are available, we will use those
results to evaluate our curriculum.
● There is articulation between the middle school
and high school with respect to the Math Common
Core State Standards. As we shift to the new
standards, continued meetings will need to be
scheduled to ensure smooth transition from
middle school to high school. Also, there is a need
to identify gaps between California State
Standards and the Common Core State
Standards.
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● The K-12 STEM Committee has been created to
provide articulation and aid with the
implementation of the science curriculum
throughout the district.

Policies — Rigorous, Relevant, Coherent Curriculum
Indicator: The school assesses the curriculum and its rigor, relevance and coherence after
examination of policies regarding course completion, credits, grading policies, homework, etc.
Prompt: Determine the extent to which key stakeholders are involved in the selection and
evaluation of the curriculum to ensure it matches the school’s mission and schoolwide learner
outcomes. Particularly evaluate the strategies used to solicit teacher input into the design of
the curriculum and the use of technology within the curriculum.
Findings
Supporting Evidence
● School Leadership Team meets regularly to
● School Leadership
evaluate the inclusion of new programs,
Team minutes
curriculum removal of old systems, and make sure
● Department minutes
the curriculum matches the mission statement and
● Math Department
student learning outcomes
Dropbox
● iPad cohort agenda
● Home Groups work to refine new standards,
and minutes
essential concepts, ideas, and strategies. The
● PLTW curriculum
District allocated time over the summer for all
● ERWC curriculum
departments to develop and refine curriculum.
● SCROC curricula
● iPad Cohort I members are some of the key
stakeholders to decide on a LMS (Learning
Management System) and establish school
systems for implementing the one to one iPad
initiative.
● Project Lead the Way (PLTW) employs English,
Math, and Next Generation Science Standards.
● Expository Reading & Writing Course (ERWC)
and SCROC courses employ Common Core
standards.
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Articulation and Follow-up Studies
Indicator: The school articulates regularly with feeder schools and local colleges and
universities. The school uses follow-up studies of graduates and others to learn about the
effectiveness of the curricular program.
Prompt: Share examples of articulation with feeder schools and local colleges and
universities, including comments on the regularity of their occurrence. What has been
revealed through the follow-up studies of graduates and others regarding the effectiveness of
the curricular program?
Findings
Supporting Evidence
● In the implementation of the Common Core and
● Department minutes
the California Standards, ESHS teachers have
(Math and English, in
met with middle school teachers, in particular
particular)
English and Math disciplines, to articulate
● Counseling web site
alignment of our programs. There is a need to
● Math Course
continue this articulation with the middle school as
Pathways minutes
we begin to evaluate assessment results and
● STEM Committee
revise curriculum.
minutes
● Student Tracker” data
● High school AVID students and teachers present
to middle school students and their parents about
the college prep program offered at the high
school.
● Collaboration courses are being offered at the
middle school to support with transition to high
school.
● Matriculation meetings for all Special Ed students.
● Math Course Pathways Committee met to align
math courses 6 - 12. The committee was made up
of parents, teacher, counselors, administrators,
and board members.
● Counselors visit the middle school 8th grade
students twice a year. In the fall they introduce A G requirements and in the spring for all
registration.
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● K - 12 STEM Committee meets to align STEM
standards across the district.
● The ESHS administrators and counselors have
met community college representatives and
UC/CSU counselors to articulate the needs and
concerns of our curricular programs.
● UC and CSU counselors meet with our
representatives approximately twice a year.
● Some teachers also teach at local colleges
● Use of National Student Clearinghouse “Student
Tracker” to gather college going and military rates
among alumni

4B.10

El Segundo High School WASC/CDE Self-Study Report

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Conclusions
Students have open access to a multiplicity of curricular options: Honors courses, AP
classes, College prep courses, Basic Skills, Guided Studies, Project Lead the Way,
Biomed, Computer Science, Expository Reading and Writing Course, Collaboration
Classes. These options lead the students to the completion of the A-G requirements. All
the courses have been vetted through various committees, which observe the
performance of the students as they progress through these programs. The Eagle
PRIDE (schoolwide learning outcomes) is reviewed by various stakeholders, including
students, parents, community members, and staff. The stakeholders have confirmed the
relevance of the curriculum.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● Evidence indicates that ESHS has addressed and substantially remedied the
previous critical needs. We have moved significantly more students into more
rigorous and more demanding courses of study. We have gone from 60% to over
80% completion of the A-G requirements.
● The need for the implementation of Common Core looms large for each
discipline. Math and English have done work in this area. Math has created new
pathways, strategies, and ways to implement the standards. English has aligned
the Common Core reading standards to their canon and are working on the other
standards. Social Studies and Science are currently aligning curriculum to the
College and Career Readiness Standards. Science has begun implementing the
Next Generation Science Standards while exploring redesigning their courses
and curricular requirements as they await the Common Core. The electives are
using the California State standards until the Common Core is presented to
them. All this points to the need to make the Common Core and its
implementation a major area of concern. The schoolwide learning outcomes
(PRIDE) have been reviewed by the stakeholders and updated by the student
focus group.
● There will be a need to develop, review, and revise our curriculum in relation to
the new state standards. We will need time to work in departments and across
departments to create lessons, activities, and tasks that are rigorous and
relevant. We will look to all stakeholders for input and feedback.
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B2.
Curriculum Criterion
All students have equal access to the school’s entire program and assistance with a personal
learning plan to prepare them for the pursuit of their academic, personal, and school-tocareer goals.
Indicators with Prompts
Variety of Programs — Full Range of Choices
Indicator: All students are able to make appropriate choices and pursue a full range of
realistic college/career and/or other educational options. The school provides for career
exploration, preparation for postsecondary education, and pre-technical training for all
students
Prompt: How effective are the processes to allow all students to make appropriate choices
and pursue a full range of realistic college/career and/or other educational options? Discuss
how the school ensures effective opportunities for career exploration, preparation for
postsecondary education, and pre-technical training for all students.
Findings
Supporting Evidence
● The counseling department plays an integral role
● Career Readiness
in engaging students in multiple opportunities to
web site
explore college and career options. There are
● Counseling web site
ongoing efforts to further these opportunities with
● Sophomore
the launch of Campus Steps, an online counseling
counseling program
tool for students, parents, and counselors .
● AVID minutes
● Counseling
● The comprehensive counseling program provides
Departmental
all students with four years of career/college
minutes
counseling and support. The following are offered
● Workability Service
by the counseling department:
(SPED)/Job
Developer
1.) Two middle school visits, one in the fall
● Transition Plan
(preview) and one in spring (registration included)
(SPED)
2.) Sophomore Counseling (one-on-one with
students and their parent/guardian)
3.) Classroom visits during each year to review
students’ four-year plans.
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● Annual College Night, where counselors,
admissions officers, and administrators host
workshops that parents and students circulate
between to learn more about admissions,
acceptance and attendance.
● Career Day is driven by student choice survey.
Career Day is an organized event produced by
the Career Readiness class.
● In addition, the Career Readiness program
provides students with opportunities to investigate
and research their particular career goals.
● Students have the option of applying to
internships in areas of interest. The number of
internships at the high school has risen over the
years as a result of the Career Readiness
Program.
● Academic pathways provide students the
opportunity to pursue areas of interest.
● AVID provides college preparation for traditionally
non-college students
● Guided Studies courses provide mentoring,
tutoring and a focus on aiding students’ high
school success
● Collaboration classes allow Special Education
students the opportunity to complete A - G
courses with the general population, also provide
additional support for Special Needs students in
college prep classes. Teacher interviews indicate
the need to have more curriculum planning time
with paraeducators in their collaboration classes.
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● Teachers who have participated in the Teacher
Externship program bring knowledge to their
classrooms of current career opportunities and
skill sets needed for success.
Student-Parent-Staff Collaboration
Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s
personal learning plan, based upon a student's learning style and college/career, and/or other
educational goals. (This includes the evaluation of whether online instruction matches the
student’s learning style.)
Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and
monitoring a student’s personal learning plan, based upon a student's learning style and
college/career and/or other educational goals.
Findings
● Freshman Planning Guide and Sophomore
Counseling provide students with individualized
planning for their college and career goals.
● The Special Education Home Group monitors
individual student progress (individual transition
plans) for students with disabilities through
workability as well as annual meetings.
● Students and parents track their progress through
A-G requirements.
● Counselors have meetings with parents at middle
school to prepare them for high school goals and
transitions.

Supporting Evidence
● Counseling web page
● Freshman Planning
Guide
● Workability and the
Individual Transition
Plan
● School web site
● Matriculation
Meetings
● Beginning of the year
meetings with general
education teacher
and Special
Education Staff
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Monitoring/Changing Student Plans
Indicator: The school implements processes for monitoring and making appropriate changes
in students’ personal learning plans (e.g., classes and programs) and regularly evaluates
them.
Prompt: Evaluate the effectiveness of the ways the school ensures that processes are
utilized for monitoring and making appropriate changes in students' personal learning plans
(e.g., classes and programs).
Findings
● Students, parents, and counselors keep track of
students’ progress through PowerSchool’s
historical grade program.
● The implementation of the online counseling tool,
Campus Steps, may help counselors, students,
and parents better monitor and make changes to
the students’ individual learning plans.

Supporting Evidence
● PowerSchool
● Progress reports
● College Night
● Committee minutes
● Campus Steps
● IEP
● 504
● SST
● AVID grade analysis
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Post High School Transitions
Indicator: The school implements strategies and programs to facilitate transitions to post
high school options and regularly evaluates their effectiveness.
Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to
post high school options.
Findings
The school implements various strategies to assist all
students as they transition to post high school options
including:
● A-G planning
● College Night

Supporting Evidence
● Counseling web page
● Scholarship Night
● College Night
● Career Readiness
web page
● ITP
● Workability

● Applications workshops
● Financial Aid Night
● Internships
● Career Readiness Center
● Career Day
● Teacher Externship Program
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● Students and parents are able to choose pathways and post high school options
that meet their goals, interests, and proclivities. Numerous counseling programs
are available for parents and students to help them select areas of interest and
paths to achieve these goals, among them: Freshman counseling and
Sophomore counseling nights. There are many scholarship opportunities
available to help students fund these goals.
● The culture of ESHS is college preparatory. Most of our graduates (98%) attend
college upon graduation with 65% entering a 4-year university. Most parents feel
that the school adequately prepares their students for the next level.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● As we prepare student for life after high school, we would like focus on career
readiness for all students. One of our new critical needs is to help students with
their strategic learning plan. We can go beyond the emphasis of A - G by
addressing career readiness skills, educating students and parents about which
colleges best match up with specific career, and developing curricular tasks
aligned to various careers.
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B3.

Curriculum Criterion

Upon completion of the high school program, students have met all the requirements of
graduation.
Indicators with Prompts
Real World Applications — Curriculum
Indicator: All students have access to real world applications of their educational interests in
relationship to a rigorous, standards-based curriculum.
Prompt: Evaluate ways the school ensures that all students have access to real world
applications of their educational interests in relationship to a rigorous, standards-based
curriculum.
Findings
● For the past two years, some students have
participated in the Real World Design Challenge
(RWDC). Student teams are asked to address a
challenge that confronts our nation's leading
industries. Students utilize professional
engineering software to develop their solutions
and generate presentations that convincingly
demonstrate the value of their solutions. The
RWDC provides students with opportunities to
apply the lessons of the classroom to the
technical problems that are being faced in the
workplace. For the second year in a row a team
from El Segundo has won the Independent State
Challenge and advanced to the National
Championships.

Supporting Evidence
● SCROC program
● Engineering Pathway
Curriculum
● Robotics Club
● BioMed Curriculum
● Career Readiness
Website
● Business Pathway
Curriculum
● Field Trips
● Student interviews

● Pathway Courses offer students hands-on
opportunities to experience real world applications
of the standards-based curriculum.
● The opportunities for students to participate in
internship programs have expanded to sixteen.
●

The Robotics Club participates in numerous
competitions throughout the year.
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● Calculus, Physics, and Engineering courses
develop cross-curricular activities related to real
world experiences.
●

Student interviews indicate that some students
would like to see more real world application in
the core curriculum classes. As departments
develop new curriculum to support the new state
standards, the opportunities to enhance real world
application will need to be addressed.
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Meeting Graduation Requirements
Indicator: The school implements academic support programs to ensure students are
meeting all requirements, including the CAHSEE.
Prompt: Comment on the effectiveness of the academic support programs to ensure
students are meeting all requirements, including the CAHSEE.
Findings
● Most teachers are available before or after school
to help students who need extra help.
● Guided studies classes are designed to give
students extra support.
● Collaboration classes are in place to support
special education students in college prep
classes.

Supporting Evidence
● AVID weekly
schedule
● Guided studies
course
● CAHSEE review
packets, practice
tests, study guides,
and one-on-one
support meetings.
● Student Interviews

● Students in AVID are given additional support in
classes during Tuesday and Thursday tutorials.
● A high percentage of 10th graders pass the
CAHSEE on the first try. Students who do not
pass are identified and their Math and English
teachers are made aware. They are given support
materials to use that include study guides and
practice test questions.
● Student interviews indicate a need to introduce
more structured tutoring open to all students at all
levels. This might allow students to take more
chances to challenge themselves, knowing they
have a tutorial support system in place.
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
Students have many opportunities to experience real world applications related to their
academic pursuits. Students in need are given ample support to meet the needs of
graduation requirements.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
There is a need to develop more real-world applications in core curricular classes. As
departments continue to align and revise curriculum related to the new state standards,
there is an opportunity for these to develop more real-world applications in core
curricular classes.
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WASC Category B. Standards-based Student Learning: Curriculum:
Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which each
criterion is being addressed. Then determine and prioritize the strengths and areas of
growth for the overall category.
Category B: Standards-based-Student Learning: Curriculum: Areas of Strength
1. Open access to rigorous classes (APs and Honors)
2. Open Access for students to choose areas of interest
3. Counseling Programs including: Freshman Counseling, Sophomore Counseling, 8th
Grade Counseling, College Night
4. Creation of multiple pathways: Project Lead the Way: Engineering, Biomed; Career
Readiness Class; Internships; Computer Science; Arts; Business.
5. Use of technology to support curriculum (iPads, Haiku, Moodle, PowerSchool, etc.)
6. Rise from 60% to 80+% of the student body in the completion of A-G requirements
7. 85% of seniors taking at least one AP exam
8. High Percentage 10th graders pass CAHSEE on first attempt
9. High percentage of students entering college
10. AVID program to support the success of non-traditional college-bound students
11. The addition and expansion of Guided Studies to support struggling students to
complete A-G requirements
12. The expansion of Collaboration classes, giving more Special Needs Students access
to college prep curriculum
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Category B: Standards-based-Student Learning: Curriculum: Areas of Growth
1. Implementation of the new State Standards across the curriculum. Continued
development of curriculum that is rigorous, relevant, related to various careers with
more real life applications.
2. Monitoring the performance of all students in rigorous courses
3. The development of a centralized tutorial system to assure student success in all
areas
4. Allotment of more planning time for teachers and instructional aides of collaboration
classes
5. Self-monitoring of academic progress by students and parents. This is beginning to be
addressed with the use of Campus Steps (counseling) and GRASP (Math and
Engineering).
6. Consideration and compensation for the continued increase of class size since 2009,
particularly in classes that lost class-size reduction (English 9 and Algebra 1)
7. Improve avenues of communication with parents regarding changes in curriculum
8. Acquisition of a data analysis software for analysis of student assessment data.
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Category C: Standards-based Student Learning: Instruction
C1.

Instruction Criterion

To achieve the academic standards, the college- and career-readiness standards, and
the schoolwide learner outcomes, all students are involved in challenging and relevant
learning experiences.
Indicators with Prompts
Results of Student Observations and Examining Work
Indicator: The school’s observations of students working and the examining of student
work provide information on the degree to which all students are engaged in challenging
learning to assist them in achieving the academic standards, the college- and careerreadiness standards, and the schoolwide learner outcomes. The school, particularly,
has evaluated the degree of involvement in the learning of students with diverse
backgrounds and abilities and modified approaches based on findings.
Prompt: Comment on the degree to which all students are involved in challenging
learning to achieve the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes. Include how observing students
working and examining student work have informed this understanding.
Findings
● Each year 80% - 85% of the students in the senior
class are enrolled in an AP course.
●

●

●

Supporting Evidence
● Historical enrollment data
from PowerSchool.
● Design of Pathway course
Students in the Pathway courses complete Capstone
sequences.
projects in their fourth year.
● Math Dropbox
● Student Work
Science courses use strategies that include:
● Classroom Observations
Dissection labs, questioning techniques, vocabulary ● Parent Survey
diagrams, working collaboratively on lab projects, lab ● Lab Reports
write-ups, and research questions. Some science
labs have been aligned to the NGSS. The Science
department is currently working to align curriculum to
the college and career readiness standards. The
science department will monitor student achievement
using their current common assessments.
The Math department has been working as a PLC to
restructure the alignment and delivery of curriculum
to meet the Common Core State Standards. During
this process, subject teachers collaborate on
lessons, classroom strategies, and assessments.
Most math teachers meet regularly evaluate the
process, analyze data, review student work, share
assessment results, and use assessment results to
make curricular decisions. The department is in the
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process of refining a cyclical model that includes a
connection to previous material, direct instruction,
guided practice with leveled questions, independent
practice with student choice of leveled questions,
frequent checking for level of mastery of content,
assessment with multiple opportunities to
demonstrate mastery of the concept being covered,
and student analysis of their work. Some math
teachers are using an online program called GRASP.
This allows students to enter their current level of
understanding and set goals on how to “level up” or
increase their level of understanding for each
concept that is covered.
●

Most math courses use strategies that include: IBEs
(investigation before explanation), goal problems
(questions used to determine the student’s level of
understanding), active practice (independent practice
where students choose level difficulty and try to level
up, defenses (writing example that includes
definition, visuals, application problem, and
connection to other material or real-life), concept
maps, and models cards.

●

English courses use strategies that include: CLOSE
reading protocol to help them interpret challenging
texts, writing prompts that require interpretation and
explanation, jigsaws, socratic seminars, and
research papers.

●

Social Studies courses use strategies that include:
writing DBQs and essays, socratic seminars, KWLs,
CLOSE reading, Say Mean Matter, group analysis of
news or policy, Mock Congress, and philosophical
chairs. The social science department is in the
process of aligning curriculum to the college and
career readiness standards. The social science
department is working on creating site based
assessment to monitor student achievement.

●

Spanish courses use strategies that include: family
tree project, oral exams, debates and reading of text

●

In 2014, 79.5% of parents agreed on the Parent
Survey that their children are given challenging work
in all classes.
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●

Most special education students are enrolled in
more than one CP course. This collaboration model
includes students in the same CP class as their
peers and are exposed to the same CP curriculum.
Some students are enrolled in a “Basic” course. In
this course, students get the CP instruction.
However, they are not held responsible for the entire
college prep curriculum. The majority of special
students are able to interact fully in the college prep
setting. These classes are offered in the core
subjects of English, Science, Social Studies and
Math. The majority of special education students
participate in college prep Collaboration classes.

Student Understanding of Learning Expectations
Indicator: The students know the standards/expected performance levels for each area
of study.
Prompt: Examine and evaluate the extent to which students know the
standards/expected performance levels before beginning a new area of study; an
example is the use of pacing guides for online instruction.
Findings
● Many teachers post or distribute standards, learning
objectives, or learning targets either before a lesson
or before a unit.
●

Many teachers use rubrics that describe expected
performance levels to students.

●

At the beginning of the school year teachers hand
out a course syllabus. Many teachers ask parents to
read and sign these to keep them informed of
classroom expectations as well. Teachers review
their course expectations at Back to School Night

●

73.3% of students in the 2014 Student Survey
agreed or strongly agreed that teachers use rubrics
to grade assignments. (2013: 67.9%, 2012: 56.2%)

●

74.1% of students in the 2014 Student Survey
agreed that their teachers either write or say the
objectives, content standards and student learning
outcomes (PRIDE) when teaching a lesson.

●

Counselors explain course expectations in multiple
presentations and when scheduling students.

Supporting Evidence
● Lesson Plans
● Samples of rubrics
● Project descriptions,
teacher website
● Student survey
● Counseling presentations
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Differentiation of Instruction
Indicator: The school’s instructional staff members differentiate instruction, including
integrating multimedia and technology, and evaluate its impact on student learning.
Prompt: How effectively do instructional staff members differentiate instruction, such as
integrating multimedia and technology? Evaluate the impact of this on student learning.
Findings
● Most classrooms are equipped with Apple TV and a
projector. The wifi infrastructure at the high school
has been upgraded to meet the needs of students
and teachers. All students were given an iPad to use
at home and school.
●

Many teachers are using multimedia and technology
in their classes to support the students’ learning
experience. Teachers use iPad apps, videos,
YouTube, websites, powerpoints, Khan Academy
and audiobooks.

●

The use of technology appears to be an effective
way to engage students. In a student survey on
iPads, almost every student responded they use their
iPad on a daily basis. The majority of students stated
the use of the iPad helps with organization,
submission of work, and quick access to information.
With the immediate availability to technology in the
classroom, a need exists to continue to research new
sources for student interaction.

●

Almost all Special Education students are enrolled in
College Prep “Collaboration” courses. In these
courses, the general education teacher is paired with
a special education teacher or paraeducator. The
special education teacher/paraeducator provides
extra support and differentiation to meet the
students’ needs.

Supporting Evidence
● Apple TV
● Projectors
● Websites
● iPad apps
● Powerpoints
● Collaboration schedule
● Haiku
● Virtual Labs
● iPad Survey

Student Perceptions
Indicator Interviews and dialogue with representative students inform the degree to
which learning experiences are relevant in preparing students for college, career, and
life.
Prompt: Using interviews and dialogue with students, evaluate the extent to which
students understand the expected level of performance based on the standards and the
schoolwide learner outcomes in relation to preparation for college, career, and life.
Evaluate the effectiveness of the student-teacher interaction based on student
feedback.
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Findings
● Student interviews indicate that over 75% of the
students feel they are prepared for college. Skills
such as academic fundamentals, time-management,
organization, self-responsibility, math, and science
were identified as positive experiences in relation to
college readiness. Students felt there could be
improvement in the relevance of learning experiences
related to career and life. Students stated there was a
lack of real-life experiences. Some responses favored
seeing more opportunities related to finance and
business.

Supporting Evidence
●
●
●
●

Student Surveys
Student interviews
Student Home Group
Participation of students
in Focus Groups

● 73.3% of students in the 2014 Student Survey agreed
or strongly agreed that teachers use rubrics to grade
assignments (2013: 67.9%, 2012: 56.2%), showing
that they understand the expected level of
performance on assignments.
● 38.2% of students in the 2014 Student Survey agreed
that teachers write or say the objectives, content
standards and student learning outcomes (PRIDE)
when teaching a lesson (2013: 57.7%, 2012: 75%),
indicating a decrease in student understanding of
expected performance levels based on the standards
or Eagle PRIDE (SLOs).
● 51.7% of students in the 2014 Student Survey agreed
that their teachers are helpful (2013: 60.6%, 2012:
65.5%).
● The following responses reflect student understanding
of performance expectations:
○ 36.8% of students in the 2014 Student
Survey agreed or strongly agreed that
their grades accurately reflect their effort
and understanding in their classes. (2013:
43%, 2012: 64.6%)
○ 42.9% of students in the 2014 Student
Survey agreed or strongly agreed that the
method by which assignments are graded
motivates them to put in more effort to
master the content. (2013: 54%, 2012:
56.3%)
○ 51.6% of students in the 2014 Student
Survey thought that the statement “I can
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do better work than I’m doing now”
sounded a lot like them. (2013: 38.0%,
2012: 39.6%.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● El Segundo High School teachers and staff regularly differentiate instruction to meet
the needs of students from all backgrounds.
● Students and parents agree that teachers provide challenging learning experiences
for students, student interview results show that they would like to see more
emphasis on career and life skill experiences.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● As we shift towards changes related to Common Core, a need exists to review and
revise curriculum and instructional practices to ensure the success of all students
and meet their individual needs. Student interviews indicate the need to connect
career and life skills to our core academic curriculum.
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C2.

Instruction Criterion

All teachers use a variety of strategies and resources, including technology and
experiences beyond the textbook and the classroom that actively engage students,
emphasize higher order thinking skills, and help them succeed at high levels.
Indicators with Prompts
Current Knowledge
Indicator: Teachers are current in the instructional content taught and research-based
instructional methodology, including the integrated use of multimedia and technology.
Prompt: Evaluate the extent to which teachers effectively use multimedia and other
technology in the delivery of the curriculum.
Findings
● Two cohorts of teachers in 2013-14 attended
professional development to learn how to integrate
using one-to-one iPads in their classrooms. Students
in these courses began using various apps to help
them access both the curriculum and resources that
support learning the curriculum. Teachers also
learned the most effective ways to use technology
such as the computer projector to deliver instruction.
●

●

The entire staff was invited to attend iPad training in
August before our first year of school-wide one-toone iPad adoption (2014-15).
A cohort of math and engineering teachers received
class sets of iPads from Chevron in 2012. Using
funding from DirecTV, the teachers developed
systems for both delivery of instruction and student
assessment using one-to-one iPads.

.
●

Supporting Evidence
● Cohort iPad professional
development agendas.
● Teacher-student
discussions about
effectiveness of iPads in
pilot classes.
● Direct TV Cohort
agendas
●

Apple TV

●

Projectors

●

Document Cameras

●

Haiku

●

Quizlet

●

Notability

●

PowerPoint

●

Khan Academy

ESHS teachers use a range of technology-based
strategies to deliver curriculum. These include
Duolingo, PowerPoint, Notability, Keynote, YouTube,
BBCmundo.com, Quizlet, Khan Academy, Desmos,
Studyspanish.com, Google Docs, Haiku, Socrative
and others.
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Teachers as Coaches
Indicator: Teachers work as coaches to facilitate learning for all students.
Prompt: Evaluate and comment on the extent to which teachers work as coaches to
facilitate learning for all students. Provide examples.
Findings
● The faculty of El Segundo High School feels that the
teacher as coach is an integral part of our culture.
●

Supporting Evidence
● Parent, Student and
Faculty Surveys
● Learning Logs and Grasp
In the 2014 Student Survey only 36.6% of students
● English lesson plans
agreed or strongly agreed that their teachers know
● Social Studies lesson
them personally and are interested in their individual
plans and culminating
academic success. (2013: 71.5%, 2012: 72.9%).
project descriptions
This is a sharp decrease from the responses in 2013 ● Spanish lesson plans and
and 2012.
project descriptions

●

As we transition to the CCSS, math and engineering
teachers are working to change the role of a
classroom teacher to a coach. A core part of this
change is the new use of the online system, GRASP,
which gives students a structure to record and
communicate to teachers their level of mastery and
make a plan to “level up” while teacher coaches
provide support for completing the plans. A few math
teachers are currently using GRASP in the
classroom. Training and support is needed so that all
math teachers can be using GRASP with their
students.

●

Currently, some math teachers help students selfanalyze their work and the teacher gives feedback
on the self-analysis. Student can use this information
to focus on their specific area of need in the class.

●

In English, teachers facilitate structured supportive
peer groups. These groups give feedback and
edit/revise student work. Groups also research and
present long-term projects.

●

In Social Studies, teachers facilitate research, followup discussions, culminating projects and evaluation
of aspects of government in which students explore
solutions for many of our nation’s political, social and
economic problems.

●

In AP Spanish, students propose and design their
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own cultural research project in which they explore in
depth any cultural topic that relates to the course
themes and allows them to produce or perform
something creative in the style of any kind of art/artist
from any Spanish-speaking country. After the
teacher approves the proposal, students complete
the research.
●

In Spanish 3 and 4 classes, the teacher provides a
framework in which students frequently engage in
collaborative and impromptu research presentations
to reinforce comprehension, socio-historical context,
and literary analysis; in addition, students design
their own review activities and help each other.

●

In addition to in-class instruction, many teachers
have optional office hours in which they provide
individualized tutoring for students who are
struggling.

Examination of Student Work
Indicator: Representative samples of student work demonstrate: a) structured learning
so that students organize, access, and apply knowledge they already have acquired; b)
that students have the tools to gather, and create knowledge and have opportunities to
use these tools to research, inquire, gather, discover and invent knowledge on their own
and communicate this.
Prompt: Evaluate and comment on the ways in which student work demonstrates a)
structured learning so that students organize, access, and apply knowledge they
already have acquired; b) that students have the tools to gather and create knowledge
and have opportunities to use these tools to research, inquire, gather, discover, and
invent knowledge on their own and communicate this.
Findings
● Some math and physics students solve Non-Routine
(DOK 3 or 4) problems using the ACE’M
checklist/structure to help them approach, create a
plan, and then execute the plan to solve problems
and communicate their solution pathway. Steps in
ACE’M include annotating problem statements,
recalling connected facts or relevant information, and
identifying questions that need to be answered to
clarify points of confusion. The representative
samples show evidence that students are both
completing steps on the checklist and can identify
what they are doing to help them make progress in
completing a Non-Routine problem.

Supporting Evidence
● ACE’M checklist
● Math & physics student
work
● Socratic Seminar
handouts
● Science Inquiry Lab
● English research paper
description & samples
● Roller Coaster photos
and student samples
●

Sample Pathway
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Capstone projects
●

The Social Studies Department has increased the
use of discussion structures such as Socratic
Seminars. To complete a Socratic Seminar, students
are taught to complete a structured series of steps
from pre-reading through creating questions to begin
the conversation. This procedure is also used in
AVID classes.

●

Science Inquiry Labs: Students analyze their lab
results, which prompts further thought about causes,
effects, and patterns in science.

●

English research paper assignments are presented
to College Prep (CP) students with a series of steps,
including intermediate due dates for the completion
of those steps.

●

Calculus and Physics students complete the Roller
Coaster group project. The project is broken into a
series of milestones: students have to apply the
engineering design process to the design on paper of
a coaster that is mathematically and physically
possible, build the coaster, and then justify their
design choices to a panel of engineering
professionals from the community.

●

To complete a Capstone Projects in one of the
Pathways, students must draw on all their learning
from the previous classes to design and create a
new product that showcases how they apply their
knowledge.

Indicator: Representative samples of student work demonstrate that students are able
to think, reason, and problem solve in group and individual activities, project,
discussions and debates, and inquiries related to investigation.
Prompt: Evaluate and comment on how well the representative samples of student
work demonstrate that students are able to think, reason, and problem solve in group
and individual activities, projects, discussions and debates, and inquiries related to
investigation.
Findings
● In most math and physics classes, students practice
problem solving at three levels: recall & reproduction
(DOK 1), routine (DOK 2), and Non-Routine (DOK 3
or 4). The representative samples of student work

Supporting Evidence
● Photos of math and
physics students
engaged in active
practice/sense making.
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show the results of students doing this in both group
and individual activities.

●
●

●

In Social Science DBQs and in Socratic Seminars,
individual students effectively evaluate text and use
those evaluations to ask questions and to have indepth discussion about the topic. This process
demonstrates that students are able to think and
reason in an individual setting and apply that
reasoning to a group discussion. Social Science
students also participate in debates and evaluative
discussions for Mock Congress

●
●
●
●
●

●
●

Some math and engineering classes use a defense
as an assessment tool. In a defense, students
explain what a concept is, give at least one rigorous
example with visuals, and explain why the concept is
important or how it fits in with the story of the class. A
related activity asks students to do a 2-minute verbal
defense with a partner who gives a peer critique of
their work. This demonstrates that students are able
to think, reason and problem-solve both individually
and collaboratively.

●

In Science Inquiry Labs, students design and
conduct independent investigations. Students strive
to connect the questions they pose, the hypothesis
that they generate, and results of their investigation
with biological, chemical or physical concepts.

●

In AP Spanish, students debate topics related to
course themes, Spanish movies, or culture in
Spanish-speaking countries. They also analyze
current news articles pertaining to course themes.

●

In Advanced Art, students critique each other’s work,
identifying both a positive attribute and something
that needs to be improved. This procedure is also
repeated in classes in other disciplines.

Math and physics student
assessments.
Social Science DBQ/SS
debriefs
Debates
Mock Congress
Science inquiry labs
AP Spanish student
samples.
English research paper
description and student
work samples.
Advanced Art (sculpture)
assignment description &
student samples
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Indicator: Representative samples of student work demonstrate that students use
technology to assist them in achieving the academic standards and the schoolwide
learner outcomes.
Prompt: Evaluate the extent to which representative samples of student work
demonstrate that students use technology to assist them in achieving the academic
standards and the schoolwide learner outcomes.
Findings
●

●

●

Students use a range of technology to engage,
challenge, support, and assist in achieving
academic standards and Eagle PRIDE (SLOs).
Most of AP Spanish’s materials are informational
text, news articles, Spanish documentaries, music
and YouTube videos that students use to research
current events and cultural topics. One-to-one iPads
has made accessing these outside resources much
easier.
In some math and physics classes, students
frequently track their mastery of concepts on
GRASP. In GRASP, they record a weekly goal,
their current mastery level, their effort level and
choose an action plan that will help them achieve
their goals of mastering the academic standards.
Students can see the trends of their mastery and
effort levels over time. The effort rubric measures
student’s perseverance, investment in learning, and
effective communication.

●

Students in AP English Language & Composition
(known on campus as “AP Comp”) submit their
essays online and are allowed to revise and
resubmit them three times. Students who do this are
effectively using technology to demonstrate their
PRIDE: Perseverance while also demonstrating
their ability to meet the academic standards.

●

Op-Ed Papers in English 12 (Expository Reading
and Writing Course). Students tackle the close
reading of real world editorial pieces. Reading with
the grain and against the grain, students understand
rhetorical strategies through descriptive outlining
and annotation to discover author’s purpose.

Supporting Evidence
● GRASP
●

AP Spanish lesson
plans/student work
samples

●

AP Comp “Need a
Boost” and student work
sample

●

Sample English 12 OPED papers

●

Podcasts in Social
Science

●

Apps, New York Times
in Social Science

4C.12

El Segundo High School WASC/CDE Self-Study Report

Indicator: Representative samples of student work demonstrate student use of
materials and resources beyond the textbook, such as use and availability of
library/multimedia resources and services; availability of and opportunities to access
data-based, original source documents and computer information networks; and
experiences, activities and resources which link students to the real world.
Prompt: Evaluate the extent to which representative samples of student work
demonstrate student use of materials and resources beyond the textbook; availability of
and opportunities to access data-based, original source documents and computer
information networks; and experiences, activities and resources which link students to
the real world.
Findings
● All students were given an iPad to use at home and
school. Through technology, students are provided
with a multitude of enrichment opportunities to
improve analytical thinking outside the classroom.
Students extend learning to real-world applications in
the local community.
●

Spanish classes require students to periodically
complete independent practice activities, which are
real-world practice of the language. Sometimes
students attend cultural events outside of school.

●

Social Studies students use primary books, radio
broadcasts, podcasts, and YouTube videos. The
psychology classes use supplementary online video
(Yale & Biola). AP students frequently access
primary documents that are not included in the
textbook. Social Science students complete multiple
types of research projects that go beyond the text
including Mock Congress.

●

English classes at all levels require research beyond
the text, utilizing the library and online resources,
and require students to evaluate their sources.

●

In some math and physics classes, students are
sometimes given original problems that often require
research to complete. Students are expected to use
their iPads to find missing information using online
resources.

Supporting Evidence
● Walkthrough
observations
● Spanish lesson
plans/student work
samples
● Psychology, World
History, Economics,
Political Behavior, and AP
World/US lesson plans
● Mock Congress
● English research papers
● Sample of student work in
Math
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Real World Experiences
Indicator: All students have access to career awareness, exploration and preparation
that may include such activities such as job shadowing, internships, apprenticeship
programs, regional occupational programs, on-the-job training programs, community
projects and other real world experiences and applications.
Prompt: Evaluate the degree to which the opportunities for access and involvement in a
variety of real world experiences are available and effective.
Findings
● The number of internships available to students has
grown dramatically from two (Mattel and Northrop
Grumman) a few years ago to 16 in the 2013-14
school year.
●

●

Supporting Evidence
● Student Survey
● Career Readiness
Resource Lab records of
internships
● Career Day
During Career Day, each student is engaged in
● SoCal ROC schedule
workshops with people who represent different
● Club list
careers. Students select their own career choices
● ASB/AVID community
and attend workshops based on their choices. Nearly
service hour tracking form
all of these presentations are interactive, allowing
● ESUSD web site,
students to engage with adults in the chosen career.
Educational Services,
Professional Development
Students can enroll in classes through SoCal ROC
(Southern California Regional Occupation Center)
free of charge. These classes teach students skills
for a variety of careers, from welding to nursing, to
cosmetology.

●

Students participate in the El Segundo Chamber of
Commerce Leadership El Segundo program.

●

All students are allowed to join any club. Many clubs
engage in community projects. ASB students and
AVID students also engage in community projects
through their required volunteer hours.

●

Workability 1 Program

●

The percent of students who self-report that they are
using the Career Readiness Resources (agree or
strongly agree) is also growing. 2014: 38.7%, 2013:
37.2%, 2012: 35.4%.
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●

Student awareness of the Career Readiness
Resources is growing each year. The percent of
students who agreed or strongly agreed that they
were “aware of the ESHS Career Readiness
Resources available to help me prepare and shape
my individual career path” is increasing. 2014:
56.5%, 2013: 53.3%, 2012: 50.1%.

●

Professional Development through the District
Teacher Externship program has increased teacher
awareness of career opportunities and skill-sets their
students will need for career success.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● Teachers frequently use strategies and instructional techniques that create an
environment in which this criterion is addressed.
●

Parents feel that their children are given the opportunity to be challenged in all
classrooms.

●

Student and faculty perceptions of how supportive faculty are of students while
students are completing higher order thinking activities differ, which is a concern for
the faculty.

Starting in the 2014-15 school year, every student has an iPad they use for work
both at home and at school. This has allowed faculty to more easily integrate
outside resources into the classroom for daily learning.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.

●

Findings
● Moving forward, there is a need to provide professional development focus on
developing teaching strategies to meet the ever-changing needs of all students.
These include continued improvement of technological skills to help faculty better
use technology as a tool for effective learning.
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WASC Category C. Standards-based Student Learning: Instruction: Strengths
and Growth Needs
Review all the findings and supporting evidence regarding the extent to which
each criterion is being addressed. Then determine and prioritize the strengths
and areas of growth for the overall category.
Category C. Standards-based Student Learning: Instruction: Areas of Strength
1. ESHS has a dedicated, enthusiastic, and passionate staff, which consistently
maintains an environment for the growth of high expectations and school-wide
success.
2. 98% of courses offered at ESHS are University of California approved. Higher level
Honors, Advanced Placement, and elective courses are accessible to all students.
3. Technology is used to add multiple avenues of learning outside the classroom.
4. Teachers use differentiated instruction to provide support across the curriculum at all
levels.
Category C. Standards-based Student Learning: Instruction: Areas of Growth
1. Teachers need more information, professional development time, trainings, and
workshops to address the strategies necessary for transitioning towards the new
standards.
2. The addition and integration of technology requires added support through the
continuance of on-going staff professional development; additional apps, software,
and hardware for classroom use; and additional technical-support personnel for
more direct teacher assistance.
3. The faculty, staff, and parents need to address the decrease in student perception of
faculty support of students who are working to achieve the academic standards.
4. The faculty must ensure that curriculum designed to meet the new standards is both
challenging and relevant to student interest.
5. As the faculty creates curriculum and assessments aligned to the new standards,
the administration must ensure that there is time available for teachers to meet with
students to identify strengths and weaknesses of new strategies, including the
implementation of instructional technology.
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Category D: Standards-based Student Learning:
Accountability
D1.

Assessment and

Assessment and Accountability Criterion

The school staff uses a professionally acceptable assessment process to collect,
disaggregate, analyze, and report student performance data to the school staff,
students, parents, and other stakeholders.
Indicators with Prompts
Professionally Acceptable Assessment Process
Indicator: The school staff uses effective assessment processes to collect,
disaggregate, analyze, and report student performance data to all stakeholders.
Prompt: Evaluate the effectiveness of the assessment processes.
Findings
● For daily instruction, departments and teachers
use different processes to collect, disaggregate
and analyze student performance data. Most
Math, Spanish, and Science use common
assessments in their classes, while other
departments use common types of assessments,
which may include essays, student portfolios, and
common student projects.
● Teachers of AP courses use the AP test results
to evaluate the effectiveness of their assessment
processes and make changes as necessary.
Similarly, based on the results of the SAT Level
2C Math test, the Precalculus teachers feel their
assessment process is effective.
● The main avenue for reporting student
performance data to parents, students, and
support staff (counselors, administration, Guided
Studies, and AVID teachers) is PowerSchool.
Teachers also use email, telephone calls, and
meetings with stakeholders as appropriate.
● When surveyed, 62% of the faculty feel they are
given sufficient collaboration time to prepare
curriculum to shift to the new CCSS and Smarter
Balanced assessments. 63% of the faculty is very
satisfied with PowerSchool.

Supporting Evidence
● PowerSchool,
progress reports,
report cards, email,
telephone calls,
meetings
● Faculty, Parent, and
Student surveys
● AP and SAT results
● Teacher websites and
Haiku
● Student websites
(e.g., portfolios,
student work such as
essays and projects)
● In-class displays of
student work
● Edusoft group reports
used for September
data analysis
● Sophomore
counseling-reinstated
this year after a
lengthy hiatus
● Common
assessments
continually being
developed
● CST and Smarter
Balanced (pilot
program for math and
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● When surveyed, 97% of parents reported that
they use PowerSchool to “get updates regarding
my student’s performance or attendance.”
● Sophomore counseling was reinstated in the
2013-14 school year after a lengthy hiatus. In this
effective process, counselors meet with every
sophomore and his/her parent/guardian to
discuss the four-year plan, graduation progress,
A-G criteria and to help the student create a plan
to prepare for life after high school. Beginning in
2014-15, we aim to ensure every sophomore has
an individualized strategic plan (ISP) in place.
● When the CST occurred (and we expect to
continue this practice when the Smarter
Balanced results become available), each Fall
ESHS staff dedicated professional development
time to analyze student performance data on the
CST. This data was presented to staff
disaggregated by subgroup, grade level, and
gender. Staff used this data to determine annual
strands of strength and weakness in the
department’s courses. Teachers could also
access this data for their own individual classes,
so they could analyze their students’
performance as measured by the CST; they
could use the results to make changes to their
instruction and assessments for the year. The
strands that showed growth potential were often
addressed in each department’s intervention for
that year’s action plan research project.

●
●

●
●
●
●

English)
IEP Snapshots and
goal update
communications
Sign-up sheets,
appointment logs,
attendance tallies of
particular events
Leadership Team and
Home Group notes
Action Research
Plans (previous and
current cycles)
PSAT Results Night
SAT, ACT, and AP
Data Report

● We have a current need to develop more
department-wide assessments (in non-AP
classes) that address the new CCSS to fill the
void left by the suspension of the CST program.
● We have processes in place to facilitate change
(e.g., the continuous cycle of improvement and
the Action Research plans developed to address
Critical Needs)
● General Education teachers give feedback to
Special Education teachers on how a student is
meeting goals prior to an IEP.
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● ESHS and El Segundo Middle School ELA and
math teachers meet to align curriculum and
assessments.
● ESHS uses Classroom Walk-Throughs (CWTs),
a non-evaluative, structured observation and
analysis process, to gather information on
instructional practice and student learning.
● PSAT, ACT, SAT, and AP results are used by
counselors to monitor the student’s postsecondary plans. This information is reported on
the school profile.

Basis for Determination of Performance Levels
Indicator: The school staff has determined the basis upon which students’ grades and
their growth and performance levels are determined and uses that information to
strengthen high achievement of all students.
Prompt: Evaluate the impact and effectiveness of the basis for which students’ grades,
their growth, and performance levels are determined.
Findings
● Rubrics are used widely to evaluate student work
and determine student grades, growth and
performance levels.
● 73% of students strongly agree or agree that their
teachers use rubrics to evaluate assignments.
● In 2012-13, some Math Department teachers
implemented a common rubric for all student
work. Changes were made based on student,
parent, and teacher feedback. In Spring 2013-14,
the rubric was used department-wide. This rubric
is used to identify student growth from a prior
measure and current performance level; it is then
translated into a grade in PowerSchool. Students
are given multiple opportunities to demonstrate
growth.

Supporting Evidence
● Department
generated rubrics.
● Student survey
● Prerequisites in
Program Planning
Guide
● Teacher emails and
professional
development
agendas.
● Registration forms
● Student lists from
middle-school
w/placement.
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● Each department and academic level decides the
criteria used to determine grades for
advancement. This is communicated to students
so they can use it to choose future classes
appropriately.
● There is frequent collaboration between
CP/Honors courses (e.g., Algebra 2 CP and
Algebra 2 Honors), prerequisite courses (e.g.,
Spanish 1 and Spanish 2), and counselors to
ensure that expected student performance levels
are appropriate to the student’s current class.

Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● We have processes in place that adequately address the assessment and
accountability criterion. The staff uses a wide variety of instruments and
communicates our findings to all stakeholders.
● As we incorporate new state standards, we will use our process to create new
assessments and rubrics as needed.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● The assessment and accountability process directly informs all our identified
critical learner needs: the increase in A - G completion, the increase in the
number of students taking Honors and AP classes, and the closing of the
achievement gap are indicators of our success in this criterion.
● We are currently between statewide, standardized tests, so there is a need to
find replacement accountability measures for non-AP courses.
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D2.

Assessment and Accountability Criterion

Teachers employ a variety of appropriate formative and summative assessment
strategies to evaluate student learning. Students and teachers use these findings to
modify the learning/teaching practices to improve student learning.
Indicators with Prompts
Appropriate Assessment Strategies
Indicator: Teachers use appropriate formative and summative strategies to measure
student progress toward acquiring a specific body of knowledge or skills such as
essays, portfolios, individual or group projects, tests, etc.
Prompt: Evaluate the effectiveness and appropriateness of the assessment strategies
selected based on the programmatic goals and standards to determine student
achievement. Evaluate the selection of and the use of proctors, the security systems for
test documents, and the means to maintain the integrity of the assessments.
Findings
● Teachers are given the independence to select
strategies to measure student achievement, and
they choose the strategies they think are most
effective and appropriate to measure student
achievement. These include:
○ iPad integration (allowing students to
complete assessments on
Notability/Haiku)
○ CST-style standards-based tests
○ Multiple choice tests aligned to NGSS and
CCSS
○ Math task prompts aligned to CCSS
○ Essays and free response
○ Lab Practice
○ Creative Writing
○ Group and individual projects (inquirybased and aligned with CCSS)
○ Individual research
○ Quizlet
○ Powerpoint presentations
○ Models, including physical, electronic or
3D
○ Lab simulations
○ Data collection sheets
○ Journals
○ Learning target logs/GRASP (math)
○ Oral presentations
○ Portfolios
○ Performance assessment

Supporting Evidence
● Sample assessments
and student work
samples
● Proctor training
materials
● Classroom WalkThroughs
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○
○
○
○
○
○
○
○
○
○
○
○
○

Self assessment
Peer critique
Conjuguemos.com (Spanish)
Homework and exam corrections/ selfanalysis
Plays/ skits/ role plays
Formal/ informal quizzes
Standards-aligned texts and assessments
Cross-curricular assignments
Community internships
Socratic seminars
Philosophical Chairs
Listening comprehension
Web-quests and online assessments

● Students identified as having special
needs/disabling conditions (IEP/504) are
provided with accommodations such as extended
time, alternative settings, “formula books,” note
page, calculator, times table chart, etc. during
test taking tasks.
● We do an exceptional job maintaining the
integrity of standardized assessments such as
the CST, AP, PSAT, CAHSEE, and CCSS
Smarter Balanced assessment (pilot test to date).
○ The site has a designated testing
coordinator
○ We have a secure test storage location on
campus
○ Each year every test examiner must
attend an in-service proctor training
○ Standardized procedures for test
distribution and collection from the storage
location, as well as for students who need
extra time, are in place.
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Demonstration of Student Achievement
Indicator: A range of examples of student work and other assessments demonstrate
student achievement of the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes, including those with special needs.
Prompt: Evaluate how student work and other assessments demonstrate student
achievement of the academic standards, the college- and career-readiness standards,
and the schoolwide learner outcomes.
Findings
● Each department’s coursework was aligned to
the California State Standards and is now being
aligned to current, new Common Core State
Standards. So, student work is an accurate
reflection of student achievement of the
academic standards.
● At this time, English and Math have aligned their
curriculum to CCSS. Social Science and Science
are in the process of aligning their curriculum to
the College and Career-Readiness Standards.
Science is also aligning their curriculum to the
Next Generation Science Standards. All
departments will need to create common
assessments to measure student achievement
related to the common core standards.

Supporting Evidence
● High performance on
CST and some AP
Exams
● Common Core
Standards
● State Standards
● Classroom
Walkthroughs
● Student Work
● Student generated
websites
● College applications
(2 and 4-year),
enrollment data,
registration and
acceptance data,
Senior Surveys

● We use Walkthroughs to self-evaluate the
Student Learner Outcomes (Eagle PRIDE).
● Counselors work with every student to create a
post-secondary plan and contingency plans.
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Curriculum-Embedded Assessments
Indicator: The school regularly examines standards-based curriculum-embedded
assessments in English language and math, including performance examination of
students whose primary language is not English, and uses that information to modify the
teaching/learning process.
Prompt: How effective are the standards-based curriculum-embedded assessments in
English language and math and across other curricular areas as students apply their
knowledge?
Findings
● Prior to the 2012-13 school year, we are
confident that our curriculum-embedded
assessments were effective because our
students performed well on the CST.
● The English and Math departments transitioned
fully to the CCSS in the 2013-14 school year.
2013-14 was a year without released results of
state standardized tests. So, we have no
measure of the effectiveness of the curriculumembedded assessments that address the CCSS
other than teacher conversations about student
preparedness for their classes in 2014-15.

Supporting Evidence
● CST results
● New assessments
that promote broader,
more open ended
questions that hinge
on ambiguity and
require justification of
their findings
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Student Feedback
Indicator: Student feedback is an important part of monitoring student progress over
time based on the academic standards, the college- and career-readiness standards,
and the schoolwide learner outcomes.
Prompt: How effective is student feedback in monitoring student progress over time
based on the academic standards, the college- and career-readiness standards, and
the schoolwide learner outcomes?
Findings
● PowerSchool is used by students, parents,
counselors, and teachers to monitor student
progress. This has been an effective way to
communicate student achievement.
● Students complete peer review and peer editing
of work in English classes.
● In most Math classes, students use an error
analysis process to identify areas of strength, find
points of confusion, create questions, and revise
their notes.
● Students give and get feedback in a few math
classes on goal problems and assessments and
track their progress over time in their learning
target logs or GRASP.

Supporting Evidence
● PowerSchool
● Peer edit/review
protocol
● GRASP and next
steps in Math and
Engineering classes
● Post test discussion
among students to
review difficult content
● ASB Eagle PRIDE
conversations and
plans
● Senior Survey
● Attendance records
● Counseling
appointment logs
● Career Day Inventory

● In other content areas, students review
assessment results as a class to determine areas
of academic curriculum that may need to be
reviewed.
● ASB students make and implement plans to
integrate the schoolwide learner outcomes into
the daily culture of the school based on what
parts of Eagle PRIDE they think need to be
addressed with the whole student population.
● Student feedback is used to measure progress
over time based on the College and CareerReadiness standards:
○ Freshman Parent Night
○ Sophomore Counseling
○ Biannual Classroom Presentations by
counselors
○ Presentations by request (e.g., PTA,
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AVID, lunch time workshops)
○ Career Day
● There is a need to develop assessments aligned
to the College and Career-Readiness standards.
Modification of the Learning/Teaching Process
Indicator: Assessment data is collected, analyzed, and used as the basis to make
decisions and changes in the curricular and instructional approaches to ensure students
are prepared for success in college, career, and life.
Prompt: Evaluate the effectiveness of how assessment data is collected, analyzed, and
used as the basis to make decisions and changes in the curricular and instructional
approaches.
Findings
● For many years, ESHS faculty members have
considered themselves as data-driven:
assessment data drives teacher reflection and
decision-making.
● Prior to 2013-14, each year each department
used CST data and classroom achievement data
to pick a strand to focus on as an intervention for
that year. The effectiveness of these
interventions was recorded in each Action
Research Project for the WASC cycle’s critical
needs; the success of this process was reflected
on the CST.

Supporting Evidence
● CST Monday
professional
development data
analysis agendas
● Action Research
Projects for last
WASC cycle’s critical
needs
● Math and English
CCSS training
agendas and minutes

● Beginning in 2013-14, departments made
decisions about needed interventions based on
classroom assessment data. In the math and
English departments, these decisions were
based on areas of need related to the transition
to the CCSS.
● At the end of 2013-14, the Math Department
examined its assessment model, and in 2014-15,
department members are making changes such
as evaluating students on concept categories that
measure achievement at multiple abstraction
levels. These make analysis of assessments less
difficult so teachers can more easily make
changes to curricular and instructional
approaches.
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Monitoring of Student Growth
Indicator: The school has an effective system to monitor all students’ progress toward
meeting the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
Prompt: Evaluate the system used to monitor the progress of all students toward
meeting the academic standards, the college- and career-readiness standards, and the
schoolwide learner outcomes.
Findings
● Beyond the assessment procedures described
above, ESHS has many schoolwide systems that
monitor student progress toward meeting the
academic standards as measured by a student
meeting the graduation requirements or meeting
the A-G requirements. We believe these are very
effective in meeting the needs of all students.
The support systems and interventions (most of
which are systemized in our Support Pyramid For
Success) include:
● Classroom interventions based on in-class
formative and summative assessment results.
● Guided Studies intervention classes for general
education students who either need extra
supports or are not meeting graduation
requirements

Supporting Evidence
● Pyramid of Success
● Classroom
interventions, such as:
teacher office hours,
student tutoring logs,
online notes,
websites/Haiku
● Guided Studies
syllabus
● AVID syllabus
● Collaboration
schedule
● Sophomore
Counseling
● Notes from Transcript
Analysis
● Counseling calendar

● AVID courses for students who would benefit
from extra support to meet the A-G requirements
and/or complete Honors/AP courses.
● Supplemental Academic Instruction (SAI) is
provided via collaboration between general
education and Special Education (SPED)
teachers across all General Education classes.
This is delivered based on individual education
plan service designation including:
○ Push-in behavioral support and
consultation from paraeducators as well as
Designated Instruction Services (DIS)
providers (e.g., Psychology and Language
Assessment Scales)
○ Collaborative instruction during class from
General Education and SPED teachers
○ Co-teaching by General Education and
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SPED teachers
○ Consultation and differentiation of test
design and demonstration of mastery of
essential skills by SPED teachers
○ Consultation with SPED teachers and DIS
providers regarding progress monitoring
● Sophomore counseling to communicate options
and supports to students and parents regarding
the academic standards and the college and
career-readiness standards.
● Bi-annual classroom presentations (transcript
review, career options, college requirements,
etc.)
● Eighth grade presentations (twice a year)
● Freshman Parent Night
● College Night
● Transcript Reviews either with a counselor or
with an AVID teacher.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● Teachers at El Segundo High School use a wide variety of formative and
summative assessment strategies to evaluate student learning of the academic
standards. Since we consider ourselves to be data-driven, we use the results of
these assessments to inform future instruction.
● In the summer of 2014, ESUSD provided paid summer collaboration time for all
faculty members to address the changes that need to be made to curriculum,
assessment and instruction to address the CCSS and NGSS so our students can
continue to experience success.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● Currently, ESHS does not have schoolwide assessment strategies designed to
measure student achievement of the College and Career-Readiness Standards
nor of the Student Learner Outcomes (Eagle PRIDE). We need to develop these
to help measure how we are meeting our new first critical need.
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● Continued focus on collaboration and assessment will allow us to meet our
second and third critical needs while meeting the instructional needs of all
students.

D3.

Assessment and Accountability Criterion

The school with the support of the district and community has an assessment and
monitoring system to determine student progress toward achievement of the academic
standards, the college- and career-readiness standards, and the schoolwide learner
outcomes.
Indicators with Prompts
Assessment and Monitoring Process
Indicator: The following stakeholders are involved in the assessment and monitoring
process of student progress: district, board, staff, students, parents, and the business
and industry community.
Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring
student progress. Include district, board, staff, students, parents, and the business and
industry community.
Findings
● ESUSD has Local Control and Accountability
Plan in place, which involves all stakeholders in
assessing and monitoring student progress in
ESUSD. The District seeks to continually
encourage more parents to regularly access

Supporting Evidence
● ESUSD web site
● PowerSchool
● GRASP
● Collaboration
schedule
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PowerSchool.
● Students and parents utilize PowerSchool to
track and monitor student progress toward the
academic standards by looking at teacher-posted
grades.

● Ed! website (Summer
Academy, AVID,
grants, etc.)

● In some math classes, students use learning
target logs or GRASP to monitor their growth
toward academic standards. There are plans to
train and support all math teachers to use
GRASP.
● Special Education paraeducators help in
delivering assessments to Special Education
students and also assist in monitoring Special
Education student progress in collaboration
classes.
● The funds we receive from the business
community (especially through the Ed!
Foundation) require monitoring and Impact
Reports for the programs they support.
● Parents and students participate in conferences
with counselors and career advisors about topics
including monitoring graduation status, SART,
planning, etc.
Reporting Student Progress
Indicator: There are effective processes to keep district, board, parents, and the
business and industry community informed about student progress toward achieving the
academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes.
Prompt: Evaluate the effectiveness of the processes that inform appropriate
stakeholders (governing board members, teachers, students, parents, business/industry
community) about student achievement of the academic standards, the college- and
career-readiness standards, and the schoolwide learner outcomes.
Findings
● Through our focus groups, El Segundo High
School actively and consistently seeks input from
parents, staff and students. One task of each
focus group is to analyze and monitor student
achievement of the academic standards as
measured by state standardized tests in the Fall

Supporting Evidence
● Focus Group agendas
● PTA agendas
● ESUSD Board
agendas
● Leadership Team
agendas
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data analysis meeting.
● Each month, the principal gives a report to the
PTA.
● Each year, the principal gives a State of the
School presentation to the School Board. This
includes reporting and answering questions
about student progress toward meeting the
academic standards.

● DirecTV board
PowerPoint (Math
Learning by Design
progress)
● Stats on website hits
● Attendance at Parent
Nights
● Subscription to PTA
“Eagle Ears”

● The ESHS Leadership Team includes a PTA
parent member, a board member and a student
member. These members are informed about
schoolwide student progress toward the
academic standards. In addition, they are tasked
with the rest of the Leadership Team with
creating plans for assessing and monitoring
student progress toward the college and careerreadiness standards and the student learner
outcomes (Eagle PRIDE).
● ESHS receives grants from community business
and industry members both independently and
through the ED! Foundation. In return, ESHS
faculty reports how the grants have impacted
students academically.
● Multiple modes of communication are continually
used to inform stakeholders, including school and
counseling websites, various parent nights, email
blasts, PTA, presentations, PTA newsletter
“Eagle Ears”, school and community
newspapers, presentations to community
organizations, etc.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● El Segundo High School teachers effectively
communicate student progress toward mastering
academic standards to parents and students
through PowerSchool.

Supporting Evidence
● PowerSchool
● District Local Control
and Accountability
Plan
● Agendas from PTA
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● El Segundo High School has established
systems for communicating progress toward
mastering academic standards to PTA, the
school board and community partners.

and board meetings

● As ESHS transitions to the CCSS and NGSS,
faculty will need to examine our assessment and
monitoring systems. As we make changes, we
can have conversations about involving the
district and community more in our assessment
and monitoring systems.
● Our new Critical Need #1 does provide an
avenue to begin measuring student progress
toward meeting the college and career-readiness
standards and toward meeting the student
learner outcomes (Eagle PRIDE). District and
community members may be very useful in
developing these relationships
.
D4.

Assessment and Accountability Criterion

The assessment of student achievement in relation to the academic standards, the
college- and career-readiness standards, and the schoolwide learner outcomes drives
the school’s program, its evaluation and improvement, and the allocation and usage of
resources.
Indicators with Prompts
Modifications Based on Assessment Results
Indicator: The school uses assessment results to make changes in the school program,
professional development activities, and resource allocations demonstrating a resultsdriven continuous process.
Prompt: Comment on the overall effectiveness of how assessment results have caused
changes in the school program, professional development activities, and/or resource
allocations, demonstrating a results-driven continuous process. Examine examples and
comment on the overall effectiveness of changes in the online opportunities,
professional development of the staff, and the resource allocations to support student
achievement and their needs.
Findings
● Prior to 2013-14, each year each department
examined CST data and classroom achievement
data. Using this and the critical needs,
interventions were rolled out. The effectiveness

Supporting Evidence
● Action Research
Projects for last
WASC cycle’s critical
needs.
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of these interventions was recorded in each
Action Research Project for last WASC cycle’s
critical needs and is reflected on the CST. Each
intervention and its results were shared out and
discussed during Focus Group meetings.
● Prior to 2013-14, the Leadership Team, which
acts as a PLC, examined CST data during their
summer meeting and used schoolwide trends to
inform choices for the professional development
schedule for the year.

● Leadership Team
summer planning
meeting agenda
● Proposed changes to
math course offerings
● Guided Studies-Math
teacher intervention
communication.
● Student samples of
Smarter Balanced
prompts in math

● Based on assessment results and disaggregated
data about A-G completion, the math home group
proposed dropping the two-year Algebra
sequence. After review by the K-12 Math
Committee (parents, teachers, board members,
community representatives), the administration
presented the plan to the board who approved
the resource reallocation needed to create a new
intervention. In 2014-15 the Guided Studies
course provides math intervention for general
students and AVID 9 and 10 provide intervention
for AVID students. It is too early to judge the
effectiveness of this new intervention, although
analysis of 12-week progress reports implied the
intervention is successful.
● Early administration of sample CCSS-style
assessments lead Math teachers to seek training
and professional development time while
transitioning to the CCSS. A grant from DirecTV
provided effective early training and planning
time. The administration and board then
approved the on-going allocation of resources for
professional development for CCSS and NGSS
training for all math, English and science
teachers. Student samples of Smarter Balanced
prompts in math show growth after this
professional development.
● iPad cohort transfers and enhances curriculum
as well as creates assessments administered on
the iPads. Home groups will continue to monitor
their effectiveness.

4D.17

El Segundo High School WASC/CDE Self-Study Report

● Growing number of teachers provide online
opportunities for students through their websites
and Haiku, including curriculum and assessment.
Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● As a data-driven school, ESHS’s choices for professional development, program
offerings, and resource allocation have been driven by both state and local
assessment results.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● ESUSD continues to provide allocation of resources for professional
development that will help teachers better assess student achievement of the
academic standards. Extra resources have been allocated for professional
development during the CCSS and NGSS transitions.
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WASC Category D. Standards-based Student Learning: Assessment and
Accountability: Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which
each criterion is being addressed. Then determine and prioritize the strengths
and areas of growth for the overall category.
Category D. Standards-based Student Learning: Assessment and
Accountability: Areas of Strength
1. Walkthroughs provide opportunities for qualitative assessment of student progress.
2. Teachers participate in evaluation of strategies and practices to help align curriculum
to the CCSS and NGSS.
3. Math and English curriculum has been aligned to CCSS.
4. Math and English are developing assessments that measure CCSS.
5. Math uses a concept-based grading system to measure the Math Practices included
in the CCSS.
6. Math and English departments at ESHS are having articulation conversations with El
Segundo Middle School to fully articulate grades 6-12 curricula and assessments.
7. Interventions for CCSS assessment processes have been designed for Special
Education and Algebra 1 populations.
8. ESUSD provides paid professional development for Math, English, and Science
departments as they transition to the CCSS and NGSS.
9. ESUSD provided paid summer planning time for all faculty to help align curriculum
and assessments to the CCSS.
10. ESUSD has a committee of elementary, middle, and high school teachers who focus
on the implementation of new standards at all schools.
Category D. Standards-based Student Learning: Assessment and
Accountability: Areas of Growth
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1. All departments need to continue to transition curriculum and assessments to align
to the new standards.
2. With the gap in state tests, departments have not had sufficient data to drive
instructional decisions.
3. In the absence of the CST, we need to implement common formative assessment
techniques in all departments to evaluate the effectiveness of curriculum designed to
meet the new standards.
4. Some teachers attempted to use PowerSchool to track progress of students in stateidentified subgroups on classroom assessments, but it has not been successful
because the teachers do not have access to ethnicity designation on PowerSchool.
Previously, we tracked their achievement of the academic standards using the CST.
5. We need additional articulation between elementary, middle, and high schools to
integrate and develop new curriculum and assessments to address the new
standards.
6. We need to develop systems to help measure student progress toward meeting the
College and Career-readiness Standards and the Student Learner Outcomes (Eagle
PRIDE).
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Category E: School Culture and Support for Student Personal and
Academic Growth
E1. School Culture and Student Support Criterion
The school leadership employs a wide range of strategies to encourage family, business,
industry, and community involvement, especially with the learning/teaching process.
Indicators with Prompts
Regular Parent Involvement

The school implements strategies and processes for the regular involvement of
family, business, industry, and the community, including being active partners in the
learning/teaching process for all programs. The school involves parents of non-English
speaking, special needs and online students.
Indicator:

Evaluate the strategies and processes for the regular involvement of parents and
the community, including being active partners in the teaching/learning process.
Comment on the effectiveness of involving non-English speaking parents and/or online
parents.
Prompt:

Findings

Supporting Evidence

● El Segundo High School engages in a variety of
activities and associations that actively involve
parents and the community in the educational
process. Parents and the community play a vital
role in enhancing the educational process for our
students. The following are examples:
● School Site Council/English Learner
Advisory Committee (ELAC)
● PTA: including special programs and
presentations to PTA by staff and
administration
● The El Segundo Education Foundation:
fully or partially funds many programs on
campus. Ed! provides an avenue for
parents and community members or
corporations to become involved in
supporting programs for the El Segundo
student community. Ed! funds programs
such as AVID, Link Crew, Sophomore

● Sign-in sheets, minutes,
and agendas from
School Site Council
meetings
● Agendas, membership
rosters, volunteer hours,
budget, SAT
● Bootcamp registration,
school website, Eagle
Ears related to the PTA
● Ed! website:
www.esedf.org
● Band website:
www.eshsband.com
● Photos and video of
Career Day, list of
parent/community
participation, Career
Readiness class roster,
Majors 101 and Campus
Steps
● Photos and video of
4E.1

El Segundo High School WASC/CDE Self-Study Report

counseling, Robotics, Bio-Medical
Pathway, band instruments, additional
counselor, etc
● Band parents: in collaboration with the El
Segundo Community Band (part of the
South Bay Music Association) fund the
band program (currently 100 students).
They fund miscellaneous costs such as
transportation to competitions stipends.
Parents and other community members
support them at performances, fundraisers,
competitions, and community service
events, such as participation in the
Chamber’s Holiday Parade.
● Annual Career Day and Career Fair

Health Fair
● R.O.A.D. sponsors the
Every 15 Minutes Event
● PLTW, scholarship
program, list of
internships and
externships, fundraising
participation history
● Shared Facility use:
swimming pool, library,
Performing Arts Center
● Attendance tallies
● ASB lists of clubs and
Community Service logs
● El Segundo High School
Alumni website

● Wellness Committee and Health Fair
● R.O.A.D. (Reach Out Against Drugs)
Community Organization
● Local Business Partners and the El
Segundo Chamber of Commerce
● Kiwanis and Rotary Club: sponsor Key
Club and Interact
● Rotary: sponsors arts competitions, student
Leadership training, and Teacher Minigrants. Local volunteers raise funds for the
programs, judge competitions, and provide
Leadership training.

● Shared Facility Agreement with City of El
Segundo
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● College Night
● Homecoming participation, including float-building
● Choir: includes numerous events (annual Choir
tour (New York in March), and community service
activities such as performing for the local home for
senior citizens). Parents organize fundraisers, act
as chaperones, and volunteer at performances.
● Drama productions and competitions: involve
parent volunteers and draw large community
audiences.
● School sports: provide opportunities for parent
and community involvement through various
volunteer activities and fundraising, as well as
attendance at competitions.
● The El Segundo High School Alumni Association:
regularly solicits nominations for induction into the
ESHS Hall of Fame. Inductions are held at the
high school with students and community
members in attendance.
● Sophomore counseling
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Use of Community Resources

The school uses business, industry, and community resources to support
students, such as professional services, business partnerships, guest speakers, job fairs,
field trips to local employers, and evaluation of student projects and classroom
presentations.
Indicator:

Prompt: How

effective is the school use of community resources to support students?

Findings
Supporting Evidence
● Engineering professionals: act as judges for the
● Roller Coaster judge
physics/calculus roller coaster project. These
roster and evaluation
judges provide feedback to our students beyond
form
what a teacher can provide, simulating a design or
● Career Day speaker
implementation review in industry. In recent years
roster, Career
the number of volunteer engineer judges has
Readiness elective,
grown so much that there are multiple teams of
guest speaker log-in,
judges
AVID student notes
on guest speakers
● Engineering professionals: help advise the
● Robotics Club faculty
Robotics club and judge competitions.
advisor
● Space X, Kinecta
● El Segundo Museum of Art (ESMoA): hosts
Federal Credit Union,
educational programs; hosts the Creative Writing
Republic Services,
Club, which shares their poetry through “The
Career Readiness
Spoken Word”
Resources website.
● Teacher Externship
● Guest speakers: visit campus numerous times
schedule and
during the year, including on Career Day, in the
agendas: Murad,
Career Readiness elective class, or in the AVID
DirecTV, Boeing,
classes. In the AVID and Career Readiness
LAWA, etc.
classes students often select the kinds of
● Northrop Grumman,
speakers they would like to hear and then reach
Mattel, Boeing, El
out to the community to engage these speakers.
Segundo Police
Dept., Los Angeles
● The El Segundo Community Band: collaborates
World Airports, etc.
with Band parents to financially support the high
Power School,
school band program; the bands often play
Career Readiness
together at community events
Resources, website.
● Joint Use Agreement
● Field trips and job shadowing
between City of El
Segundo and ESUSD
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● Teacher externships
● Student internships
● City pool: used for ESHS water sports
● Campus El Segundo: used by boys and girls
soccer and lacrosse teams
● Recreation Park: used by baseball and softball
teams
● Local beaches: (LA County) used by surf team
● El Segundo Library
● Senior scholarships: funded privately and through
local corporations and service clubs
● Leadership El Segundo: local leadership training
program sponsored by El Segundo Chamber of
Commerce; education leaders participate (both
professionals and volunteers)

● Schedule and
locations for Water
Polo and Swimming
● Girls and boys soccer
and lacrosse,
baseball, softball, surf
team schedules and
locations
● Senior Awards Night
list of scholarship
providers
● El Segundo Chamber
of Commerce,
Leadership El
Segundo roster
● Counseling website,
attendance tallies
● ESUSD Board docs
(website): lists of
grants and projects

● Rotary and Kiwanis clubs: members lead Interact
and Key clubs on campus; students regularly
attend their meetings
● El Camino College and Santa Monica College
Outreach Counselors: facilitate application
workshops, placement tests, and course planning
● Loyola Marymount University and El Camino
College Outreach: participate in Financial Aid
Night and College Night
● ALCOA grant: supplies funds for Career
Readiness class and Career Day
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Parent/Community and Student Achievement
Indicator: The school ensures that the parents and school community understand
student achievement of the academic standards/schoolwide learner outcomes through
the curricular/co-curricular program.
Prompt: Determine the adequacy and effectiveness of the school’s strategies to ensure
that parents and school community understand student achievement of the academic
standards/schoolwide learner outcomes through the curricular/co-curricular program.
Findings
● Parents surveys: parents indicate that they
understand student achievement of the academic
standards and schoolwide learner outcomes
● ESHS avenues of communication: aid in the
understanding of student achievement of the
academic standards through the curricular and cocurricular program. The following are examples:
● Freshman Parent Night
● Parent involvement in Professional
Learning Community Meetings
● Back-to-School Night
● Power School
● School, Teacher, and Counselor Websites
● Parent access to schoolwide student
achievement data
● Sophomore Counseling
● College night

● Parent surveys
● Calendars, Power
Point presentations.
Counseling website
● Focus Group minutes
and documents,
including Assignment
Chart for analyzing
student achievement
data and targets
● Presentation and
handouts on Collegeprep requirements,
standards/learning
outcomes
● Parent access to
grades, attendance,
A-G status, etc.
● Lesson plans that
include learning
outcomes
● School Accountability
Report Card (SARC)
● Appointments and
individual student
plans (ISP)
● Parent Home Group

● ESHS Highlights Night
● STEM Committee
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● Common Core Math Committee
● Counselor Scuttlebutt
● AP Prep Night
● State of the School Presentation to the
School Board
● Marquee
● El Segundo Herald
● Principal’s Newsletter and Announcements
● AVID Parent Night
● Bulletin
● School Site Council/ELAC
● Band, choral, and dramatic performances,
art exhibits, and competitions in the arts.
● Identified need for on going open roundtable
discussions that include parents and students:
(suggested at a parent home group meeting) to
facilitate our transition to CCSS. Parents felt there
would be a stronger understanding of the changes
at the school using this process.
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Findings
● Parent, student, and community participation in the school’s decision-making
and program implementation processes indicates the school’s effective
strategies and processes
● Parent survey indicates that we effectively address this criterion
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Findings
● The support of parents and community members: helps us continue to address
our current academic needs
● Input from all stakeholders: imperative in order to effectively implement the new
CCSS and to evaluate the success of that implementation
● Identified need for open roundtable discussions including parents and students to
facilitate our transition to CCSS
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E2. School Culture and Student Support Criterion
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a
culture that is characterized by trust, professionalism, high expectations for all students,
and a focus on continuous school improvement.
Indicators with Prompts
Safe, Clean, and Orderly Environment
Indicator: The school has existing policies, regulations and uses its resources to ensure
a safe, clean, and orderly place that nurtures learning, including internet safety.
Prompt: Comment on the effectiveness of a) the existing policies and use of resources to
ensure a safe, clean, and orderly place that nurtures learning, and b) all aspects of the
school with respect to safety regulations including effective operating procedures for
internet safety.
Findings
El Segundo High School ensures a safe, clean, and
orderly learning environment as a result of policies and
plans in place. The following are examples:
● Technology Acceptable Use Policy
● Disaster Plan
● Parent, student, and community communication
system
● Quick response time for police and fire
● Efficient procedures for maintaining facilities
● Working plumbing, well-maintained restrooms,
clean hallways, etc.
● Safe and secure: students feel safe and secure at
school (75.4% strongly agree or agree that “My
personal safety is secure while I am at school”).
89.9% of parents agreed that “ESHS is a safe
place for my child(ren) to learn.”

Supporting Evidence
● Infosnap registration
materials
● Updated Disaster
Plan notebooks.
Emergency bins in
every classroom,
School
Emergency/Disaster
Plan binder includes
calendar of drills
(e.g., fire,
earthquake,
lockdown)
● School Messenger,
email, and texting.
● Proximity of police
and fire departments
(several blocks)
● District and site
facility requests forms
and custodial work
orders
● District LCAP survey
and report
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● Cooperation between site counselors and the
District Pupil Personnel office: work together to
provide counseling and therapeutic services to
students
● Drug Sniffing Dogs
● Designated campus police officer

● FIT Report in SARC;
full time maintenance
staff
● 2013-14 Student
survey
● 2013-14 Parent
survey
● PowerSchool log
entries documented
by various personnel
and referrals for
behavioral services.
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High Expectations/Concern for Students
Indicator: The school demonstrates caring, concern, and high expectations for students
in an environment that honors individual differences and is conducive to learning.
Prompt: Evaluate the school’s work to ensure the effectiveness of an atmosphere of
caring, concern, and high expectations for students in an environment that honors
individual differences and is conducive to learning.
Findings
● Resource availability: many resources to support
students at all levels (SST, 504, GATE, RSP,
IEPs)
●

●

●

●

Supporting Evidence
● Pyramid for Success,
lesson plans using
differentiated
instruction
Student perception of support: In the most recent
● Student Survey
student survey, 85.3% of students indicated that
● PowerSchool
they felt they could talk to an adult on campus if
● PowerSchool log
they had a problem. In addition, 67% of students
entries documented
indicated that the statement, “The topics I am
by various personnel
studying in school are interesting and
● Club lists, sports lists,
challenging,” describes them. Despite these signs
and activities
that our practices are effective in addressing the
calendar in Activities
indicator for our students, other questions in the
Office
survey show a decline over the past three years in
● Sophomore
the percent of students who feel their teachers or
counseling, College
counselor are interested in their academic
Prep worksheet,
success. These declines may correspond to
historical A-G rates,
budget-related cuts to our services and an
historical H/AP
increase in class sizes.
enrollment data
● AVID student 4-year
Growth in number of AP courses and students
plans
enrolled
● Eagle PRIDE
schoolwide shirts,
Collaboration between site counselors and District
Link Crew,
Pupil Personnel Office: work together to provide
Mike Smith guest
counseling and therapeutic services to students
speaker, Dude Be
Nice Club, Friendship
Wide range of clubs, athletics, and all-inclusive
Circle
extra-curricular opportunities (e.g., Link Crew
● Counseling website
includes Special Ed students with their aides)
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● Course rigor: students are encouraged to take the
most rigorous courses possible by counselors,
who communicate through Sophomore
Counseling, bi-annual 8th grade presentations,
Freshman Parent Night, and bi-annual grade-level
presentations.
● AVID support: students receive extra support and
encouragement from their AVID teachers to
pursue the most rigorous courses in which each
student can experience success
● EAP participation: all juniors take EAP English
(including essay) and Math (Algebra II and above)
● Motivational resources: provide multiple supports
to students (e.g., PRIDE shirts, activities,
speakers)
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Atmosphere of Trust, Respect and Professionalism
Indicator: The school has an atmosphere of trust, respect and professionalism.
Prompt: To what degree is there evidence of an atmosphere of trust, respect and
professionalism?
Findings
● Professional Learning Community (PLC): The use
of the PLC model creates and demonstrates an
atmosphere of trust, respect, and professionalism
among all stakeholders. PLCs facilitate the
sharing of ideas, open communication, and the
development of a unified faculty.
● Collaborative professional development
● Collegiality amongst faculty and staff
● Care shown among colleagues beyond required
work responsibilities.

Supporting Evidence
● PLC meeting
agendas, department
meeting minutes
● Faculty-wide
celebrations,
● Food brought to
homes of faculty in
need; sick day
donations to
colleagues
● Pathways enrollment,
internship enrollment,
funding sources

● Voluntary faculty and staff participation in
Classroom Walkthroughs
● Development of Pathways, increased internships,
and grant-funded programs, which require
interaction with business professionals in an
atmosphere of trust and respect
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Conclusions
● Faculty and staff model professionalism, respect, and trust among all
stakeholders. Collaboration among faculty in the form of professional learning
communities allows the sharing of ideas and instructional strategies.
● The student survey indicates there has been a decline in the student perception
that teachers have concern for their success.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Conclusions
● As we address Critical Need #1, and help students create their own personal
strategic learning plan, we will address the identified student concern that
teachers do not care about their success.
● The safe and orderly environment of the school allows students to focus on
learning.
● Students are encouraged to take risks and challenge themselves.
● As we are shifting to the new state standards and changing our curriculum,
assessments, and classroom expectations, we need to communicate this
information to our students and their parents to build their trust and confidence in
the classroom.
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E3 & E4.

School Culture and Student Support Criteria

All students receive appropriate support along with an individualized learning plan to help
ensure academic success.
Students have access to a system of personal support services, activities, and
opportunities at the school and within the community.
Indicators with Prompts
Adequate Personalized Support
Indicator: The school has available adequate services, including referral services, to
support students in such areas as health, career, and personal counseling and academic
assistance, including an individualized learning plan.
Prompt: Evaluate the availability and the adequacy of services, including referral
services, to support students in such areas as health, career, and personal counseling
and academic assistance, including an individualized learning plan.
Findings
●

●

●
●

●
●
●
●

Supporting Evidence
● PowerSchool log
Individualized Learning Plan (ILP) and numerous
entries
services to support students in such areas as
● Pupil personnel
health, career, and personal counseling and
academic assistance
document of referrals
● Referral forms and
Newly implemented program that provides a
PowerSchool log
connected platform of apps that gives students
entries
and counselors tools they need to be successful
● Counseling website
in post-secondary education (Campus Steps)
● Career Educational
Mike Smith (motivational speaker and The Harbor
Advisor office, sign-in
videos) Dude Be Nice program
sheets and logs; web
site:
Thelma MacMillan Drug, Alcohol, and Tobacco
linalmiller.weebly.com
Counseling referrals
● 4-yr career
worksheets
MediCal referrals
● Appointment logs, 4yr graduation plan
SST and 504 Plan referrals
worksheets
● IEPs and class rosters
Calculus/ Math student-led tutoring group
● Teacher websites
● Referrals and District
Link Crew finals tutoring for freshmen
representation at all
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● Career Educational Advisor and Career
Readiness Resources

bi-monthly SARB
meetings
● Counseling website
● Student and parent
interviews

● So Cal ROC 4-year career planning
● Sophomore Counseling
● Guided studies
● Special Ed and Collaboration model
● Health referrals to District nurse
● Individual teacher tutoring hours
● Student Attendance Review Team (SART)
● Student Attendance Review Board (SARB)
● Availability of Referral and Support Services
● Have a need for additional tutoring
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Direct Connections
Indicator: The school demonstrates direct connections between academic standards
and schoolwide learner outcomes and the allocation of resources to student support
services, such as counseling/ advisory services, articulation services, and psychological
and health services, or referral services.
Prompt: Evaluate the ways that there are direct connections between academic
standards and schoolwide learner outcomes and the allocation of resources to student
support services, such as counseling/advisory services, articulation services, and
psychological and health services, or referral services.
Findings
● IEP, SST, 504 and SART meetings: attended by
teachers, counselors, school psychiatrist and
SPED Case Carriers facilitate direct connections
between academic standards, student learner
outcomes (Eagle PRIDE), and allocation of
services.
●
●

●
●

●

●

●

Supporting Evidence
● Sub coverage
arrangements. PS log
entries
● Sophomore
counseling appt.
schedule, sign-in
sheet.
Sophomore Counseling
● Transition IEP
minutes at the middle
Counselors attend transition IEP meetings for
school.
incoming 8th graders.
● Parent Night flyer,
online posting and eIncoming 9th Grade Parent Night
blast.
● Thelma-McMillen
IMPACT program for chemical dependency
correspondence with
counseling
AP
● E-blasts, flyers, and
Middle School Counseling: high school counselors
letters to 8th grade
go to middle school to plan students’ schedules
parents.
for fall of 9th grade
Correspondence with
Admin and
Career counseling services
counselors, and
students’ schedules
● Career counseling log
Bi-yearly grade-level presentations to students to
entries and referrals
review transcripts, educational plans, career/
made by or to admin.
college options, and criterion, graduation
● Freshmen Orientation
requirements, A-G, etc.
agenda, Final Exam
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● SARB
●
● Link Crew
● Counseling website link
● Dual enrollment at El Camino Jr. College and
ESHS, especially for STEM classes
● STEAM pathways: begin with new elementary
LAUNCH program, preparation for Project Lead
the Way (PLTW) at the middle and high school.

●

●
●

study sessions,
Winter activities
Presentation dates,
calendar, and links:
counseling website
SARB referrals and
bi-monthly District
representation
Curriculum Guide
PE teachers’ unit
plans

● Dedication to physical and mental health (the “D”
in Eagle PRIDE): addressed through embedded
health and nutrition units in PE classes

4E.18

El Segundo High School WASC/CDE Self-Study Report

Strategies Used for Student Growth/Development
Indicator: Strategies are used by the school leadership and staff to develop personalized
approaches to learning and alternative instructional options which allow access to and
progress in the rigorous standards-based curriculum. Examples of strategies include:
level of teacher involvement with all students, a curriculum that promotes inclusion,
processes for regular review of student and schoolwide profiles, and processes and
procedures for interventions that address retention and redirection.
Prompt: Evaluate the effectiveness of the types of strategies used by the school
leadership and staff to develop personalized approaches to learning and alternative
instructional options which allow access to and progress in the rigorous standards-based
curriculum.
Findings
● El Segundo High School continues to apply
strategies that give students a more personalized
educational experience. This is an ongoing
process that includes:
● One to one iPad Initiative
● Use of departmental rubrics
● GRASP app (to analyze level of
understanding of math concepts)

Supporting Evidence
● iPads for every
student and teacher
● Department rubrics
● Math department app
● Student enrollment
● Fine Arts teachers
● Career Pathways
teachers
● Master Schedule
(basic classes,
collaboration classes,
split rosters)

● Career Readiness Hybrid (flexible timing
for instruction)
● Independent Study
● Performing arts alternative assessment
(portfolio, oral, or written exam)
● Career Pathways capstone projects
● Split roster classes (students who cannot
not meet Honors/AP requirements are
allowed to continue as CP
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● Collaboration classes
● Basics classes for students who cannot
meet requirements of CP classes
● IEPs for SPED students
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Support Services and Learning
Indicator: The school leadership and staff ensure that the support services and related
activities have a direct relationship to student involvement in learning, e.g., within and
outside the classroom, for all students, including the EL, GATE, special education, and
other programs.
Prompt: Evaluate the extent to which the school leadership and staff ensure that the
support services and related activities have a direct relationship to student involvement in
learning, e.g., within and outside the classroom. Evaluate the processes that are used to
identify under-performing or struggling students and the interventions to address these
identified student learning needs.
Findings
● ESHS “Support Pyramid for Success”: formalized
in the fall of 2007, after a year of collaborating,
revising, and systematizing, to assure that all
students are supported. This support system,
which requires ongoing counselor and teacher
input and recommendations, is continually
reviewed and updated.

Supporting Evidence
● Success Pyramid:
web site, classrooms
● Guided Studies
faculty training
agendas
● Counseling log
entries and
correspondence with
● Guided Studies: began three years ago as
parents of identified
Freshmen Guided Studies for students identified
students.
by their middle school performance as being at
● Career Readiness
risk for not succeeding in high school. It has
teacher
expanded to become a support class for under● AVID recruitment
performing and struggling students at all grade
plan
levels. With the elimination of the two-year
● AVID Probation
algebra courses in 2014-15, it has been expanded
Contract, log entries,
from one to four sections with students who would
meeting minutes.
have previously been enrolled in the two-year
algebra course being enrolled instead in the oneyear algebra course and Guided Studies.
● Counselor input and recommendations (including
interventions for students with behavioral and/or
academic challenges who were previously
monitored by a designated Intervention
Counselor, a position which was eliminated with
loss of funding)
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● Graduation status meetings
● Hybrid Career Readiness class (2013-14)
● AVID: each year, the AVID Site Team recruits a
new class of students from the eighth grade
students. Ideal applicants meet one or more of the
following criteria: are middle students (have midrange GPA), show potential for 4-year university
success with support, have a recommendation
from a teacher, or have special circumstances.
We also encourage high school students who
show interest in the program to apply in the spring
for admission to the program in the next year. One
measure of the program’s success is that each
year students in AVID meet the A-G requirements
at higher rates than the general ESHS population.
● AVID Probation Contract: when an AVID teacher
identifies that a student is struggling academically,
via either grade analysis worksheets or via
transcript/progress report analysis, the student is
placed on an AVID Probation Contract. This
outlines a plan developed by student and teacher
with concrete actions that are designed to address
the problems that are keeping the student from
experiencing academic success.
● The Leadership Team has begun to look into
developing a centralized tutorial system for
students. This will support low-achieving students
as well as the students who are challenging
themselves with Honors and AP classes.
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Equal Access to Curriculum and Support
Indicator: All students have access to a challenging, relevant, and coherent curriculum
to all students. Schools regularly examine the demographics and distribution of students
throughout the class offerings (e.g., master class schedule and class enrollments) and
the types of alternative schedules available for repeat or accelerated classes (e.g.,
summer, class periods beyond the traditional school day).
Prompt: What have you learned about the accessibility of a challenging, relevant, and
coherent curriculum to all students? What have you learned from examining the
demographics and distribution of students throughout the class offerings (e.g., master
class schedule and class enrollments)? Evaluate the impact of the types of alternative
schedules available for repeat or accelerated classes (e.g., summer, class periods
beyond the traditional school day) on student achievement?
Findings
● Access: providing access for ALL students
(Critical Need # 2 from our previous 6 years).
Focus on this resulted in significant increases in
the number of students in Honors and AP classes
● Pathways: Engineering, Biomed, Visual and
Performing Arts, and Business
● AVID: to support students who wish to attend
college.
● Accelerated courses in Algebra and Geometry:
created for students who wish to advance to
higher levels of mathematics

Supporting Evidence
● Action Plan/ Action
Research
● Summer Academy
website and course
descriptions; end of
course surveys
● Master Schedules
● Enrollment
Summaries
(PowerSchool) and
class rosters
● 4-year student plans

● Loyola Marymount University Calculus II classes:
available for advanced math students
● Remediation and Acceleration courses: created
through the Summer Academy for most Social
Studies, Spanish, English, Math, and Science
classes.
● Alternative schedules (Zero and 7th periods): to
accommodate needs of students
● Hybrid Career Readiness class 2013-14
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● Identified need: to continue to examine
alternative ways to address scheduling of classes
(e.g., online classes, hybrid classes, and block
scheduling)

Co-Curricular Activities
Indicator: School leadership and staff link curricular and co-curricular activities to the
academic standards, the college- and career-readiness standards, and the schoolwide
learner outcomes.
Prompt: Evaluate the extent of the availability and link of curricular and co-curricular
activities for all students to the academic standards, the college- and career-readiness
standards, and the schoolwide learner outcomes. How effective are these efforts?
Findings
● In the most recent student survey, 88.5% of our
students either strongly agreed or agreed that
they respect different cultural, individual, and
ideological views in the classroom and in the
community, demonstrating that students are
linking both curricular and co-curricular activities
with the schoolwide learner outcomes (PRIDE).

Supporting Evidence
● Student Survey
● Yearbooks
● Club Rosters and
Lists
● Club Websites
● Counseling website
and student
attendance logs

● Co-curricular activities support some of our
curricular concerns. Academic clubs such as the
Bay Eagle (journalism), Robotics, Computer
Programming, Gaming, Health, Chess, and Link
Crew support the academic interests of students
(e.g., Link Crew hosts finals tutoring for freshmen
the Saturday prior to finals, and Robotics supports
math and science goals as well as several student
learner outcomes (Eagle PRIDE), including
Perseverance to solve problems and Effective
communication, collaboration, and critical
thinking)
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● Clubs such as Interact, Key Club, the Red Cross,
and Heal the Bay support the character and
service aspects of our student learner outcomes
(Eagle PRIDE).
● To promote these clubs, an annual club fair
features all these co-curricular activities.

● Students must maintain a 2.0 GPA to participate
in many of the co-curricular activities, thus
supporting our academic expectations.
● Presentations by representatives from colleges
and universities throughout the country reinforce
both academic goals and student learner
outcomes (Eagle PRIDE).

Student Involvement in Curricular/Co-Curricular Activities
Indicator: The school has an effective process for regularly evaluating the level of
student involvement in curricular/co-curricular activities and student use of support
services.
Prompt: Evaluate the effectiveness of the school process for regularly evaluating the
level of student involvement in curricular/co-curricular activities and student use of
support services.
Findings
● The school keeps records of student participation
in sports, clubs, special education, and support
programs (e.g., Link Crew, AVID, Guided Studies)

Supporting Evidence
● Sports rosters, club
rosters, and calendar
of events (online and
Activities Office)
● PowerSchool (class
rosters)
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Student Perceptions
Indicator: The school is aware of the student view of student support services through
such approaches as interviewing and dialoguing with student representatives of the
school population.
Prompt: Comment on the student view about the effectiveness of student support
services after interviewing and dialoguing with student representatives of the school
population.
Findings
● 68.9% of students indicate they feel they could
talk to two or more adults on campus if they have
a problem, indicating that students feel there is
access to support services on campus.
● Interviewed students (in various classes, clubs,
and counseling situations) are well-versed on
student support services at El Segundo High
School. They feel that support is offered for all
students at the high school

Supporting Evidence
● 2013-14 Student
Survey
● Resource Lab
● Guided Studies
Classes
● Career Readiness
● Clubs
● Counselors
● Link Crew
● Library services
● Campus Steps
● AVID
● Job lists
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Conclusions
Prompt: Comment on the degree to which this criterion is being addressed.
Conclusions
● All students have an individualized learning plan to help ensure academic
success. These plans are created in Sophomore Counseling and revised each
year. Eighth grade students develop a plan for high school with a counselor to
plan their freshman courses and goals.
● All students are encouraged to participate in co-curricular activities. Students
have access to internships and SCROC. In addition, counselors and other
support services are accessible for students.
Prompt: Comment on the degree to which this criterion impacts the school’s ability to
address one or more of the identified critical learner needs.
Conclusions
● Currently students have opportunities to participate in curricular/co-curricular
activities.
● However, we need to create a systematic program that allows students to make
more informed choices as they create individualized strategic plans that support
their academic and social goals. (Campus Steps is a beginning toward meeting
this need.)
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WASC Category E. School Culture and Support for Student Personal and
Academic Growth: Strengths and Growth Needs
Review all the findings and supporting evidence regarding the extent to which
each criterion is being addressed. Then determine and prioritize the strengths and
areas of growth for the overall category.
Category E. School Culture and Support for Student Personal and Academic
Growth:
Areas of Strength
1. All clubs are available to all students.
2. All programs and services are accessible for qualified students.
3. All students are allowed to take Honors or AP courses.
4. All junior and senior students are eligible to apply for all Internship opportunities.
5. Faculty and staff exhibit a high degree of professionalism.
6. School culture supports engaging families in meetings and events.
7. Parents and students have a high level of understanding about graduation
requirements, UC requirements, and college or career opportunities.
8. Clean and safe campus supports nurturing learning environment.
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Category E. School Culture and Support for Student Personal and Academic
Growth:
Areas of Growth
We need to:
1. Formalize structured tutoring and office hours to support students.
2. Continue to educate parents and students about specific college and career
options and scholarship opportunities.
3. Help families match students with schools or careers that meet their interests,
rather than focusing on a particular category of schools or careers.
4. Establish a systematic method to help students choose curricular/co-curricular
activities that best support their academic and social goals.
5. Create more opportunities to build relationships between teachers and students
through activities outside the classroom (e.g., lunchtime competitions and team
building activities).
6. Research alternative ways to structure class offerings (online, hybrid, block
scheduling).
7. Establish on-going roundtable discussions with students, parents, and teachers
revolving around the shifts in curriculum, assessments, and classroom
expectations.
8. Formalize a more consistent student referral system for health, career, academic
assistance, etc.
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Our Action Plan is
Action Research

Our Action Plan is Action Research

Action Research
Process
1. Introduction to
the Problem

Action research empowers all participants in the community to analyze and
solve the identified problems. Through this process, the entire

2. Literature
Review

community collaborates through active participation in the process. There

3. Baseline Data

analyses. The anticipated results is that all participant changes the social

4. Intervention

and institutional processes of our school.

5. PostIntervention Data
6. Analysis &
Reflection
Action Research
Resources

are no bystanders. Each participant contributes research, data, and

The ESHS Action Plan for the 2015-2021 academic years is set in three
ongoing phases which parallel our three critical needs.
Beginning in the Spring of 2015 -, we will look to Critical Need #1
In order to prepare students for life after high school, ESHS will develop and

Research References

fine-tune interventions and support programs (such as an individual strategic

Timelines for Critical
Needs

plan) that will allow us to maintain or improve the percentage of students who

Sitemap

(including AP, Honors and Pathways) and increase opportunities to develop

complete the A-G curriculum, support students who take advanced courses
career readiness skills.
Also beginning in the Spring of 2015 academic year we begin work on
Critical Need #2

Design curriculum to include assessments aligned to the new
standards for all departments. Use site professional development time
to review the effectiveness of the curriculum and strategies used via
assessment tools and use the results to revise curriculum and
strategies.

Work on Critical Need #3 will begin as data is made available from
standardized tests assessing the Common Core Standards:

Secure a data management system to capture and disaggregate
student assessment data. Develop assessments based on the new
standards. Use student assessment data to improve instruction and
evaluate how effectively all students, including subgroups, are
meeting the standards.
These three critical needs will be reexamined, analyzed, prioritized,
and modified for re-engagement for further the Action Research
model for subsequent years.

Action Research Reports will be linked from here:

https://sites.google.com/site/actionresearch20152021/[1/23/2015 9:06:23 AM]

Action Research 2015-2021

Critical Need 1
Critical Need 2
Critical Need 3
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Our Action Plan is
Action Research
Action Research
Process
1. Introduction to
the Problem
2. Literature
Review
3. Baseline Data
4. Intervention
5. PostIntervention Data
6. Analysis &
Reflection
Action Research
Resources
Research References
Timelines for Critical
Needs
Sitemap

Action Research Process
Timeline for Critical Need 1
Timeline for Critical Need 2
Timeline for Critical Need 3
1. The Introduction - This section states the problem. It elucidates all
the issues involved. It presents the problem posed to our school and
what the consequences are if we solve or do not solve the problem.

The Leadership Team is responsible for the Introduction which will be
vetted by the entire learning community.

2. The Literature Review - All teachers and staff will find a related

journal, magazine and newspaper articles, research studies, books,
and websites that speak to our issue.

All stakeholders are expected to contribute to this collective body of
knowledge. Participants are encouraged to find literature that

examines the critical need through the lens of the discipline or group
to which they belong.

3. Establish Baseline - Focus Groups will determine the data to be
examined to establish a baseline.

All Focus Groups will establish and then examine what they consider to
be essential data. This same data will be examined after the
intervention to determine the efficacy of the intervention.

4. Intervention/Action - Home Groups will implement an Intervention
to determine its impact.

The Intervention may be individually determined by each Home Group
or the Intervention may be determined as a collective with all Home

Groups implementing the same Intervention. This will be determined
by consensus.

5. Analyze Intervention - Focus Groups will examine the data collected
from the Intervention.

The Focus Groups will examine the data collected resulting from the
Intervention. The same data sources that were analyzed in Step 3

Establish Baseline will be examined to determine the impact of the
Intervention.

6. Reflection - The results of the Intervention will be considered by the
Stakeholders.

All Stakeholders will determine the next course of action based upon

https://sites.google.com/site/actionresearch20152021/action-research-process[1/23/2015 9:07:53 AM]
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the results of all the previous steps. Do our results match with current
research and studies? Is there additional information needed? Should
data be examined through a different lens? Should the process be

repeated? Should another Intervention be implemented? Should the
Intervention be codified and implemented into our established
practice? Was the Intervention ineffectual?

Subpages (6): 1. Introduction to the Problem 2. Literature Review
Intervention 5. Post-Intervention Data 6. Analysis & Reflection

3. Baseline Data
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Our Action Plan is
Action Research
Action Research
Process
1. Introduction to
the Problem
2. Literature
Review
3. Baseline Data

Action Research Process  > 

1. Introduction to the Problem
As in all introductions, this section provides the reader and

stakeholders with proper context to understand the problem being

investigated and information regarding our approach to the problem
being addressed. This introduction should include our purpose

4. Intervention

statement which includes a careful elucidation of our Critical

5. PostIntervention Data

research questions.

6. Analysis &
Reflection
Action Research
Resources
Research References
Timelines for Critical
Needs

Academic Need. The section will also also provide the specific

Additionally, this chapter of our action research report will state the
importance of our study as well as the important definitions of
specific terms.

(Johnson, 2005, p. 157)

Sitemap
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Our Action Plan is
Action Research
Action Research
Process
1. Introduction to
the Problem

Action Research Process  > 

2. Literature Review
All stakeholders will participate in the review of relevant literature.

2. Literature
Review

Teachers, staff, administrators, parents, students and all interested

3. Baseline Data

literature they find regarding the critical academic need. Literature will

4. Intervention
5. PostIntervention Data
6. Analysis &
Reflection
Action Research
Resources
Research References
Timelines for Critical
Needs
Sitemap

community members will find, read, reflect and report on relevant

include not only research articles, but also relevant materials from
books, newspapers, magazines, web sites, television, radio, etc.

The purpose of the literature review is to situate our critical academic
need and learn about this particular phenomenon from those who

have also faced similar issues. How did others address this problem?
How pervasive is this problem outside our local context?

The literature review will guide our interventions. What solutions did

others employ? What strategies and interventions did others utilize?
Were they able to solve their issues? Are their situations similar to
ours?

The literature will also provide context and comparison to our own
collected data. Do their findings correspond to our own?

(McMillan & Schumacher, 2006, pp. 74-76; Hubbard & Power, 2003, pp. 134-143)
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Our Action Plan is
Action Research
Action Research
Process
1. Introduction to
the Problem

Action Research Process  > 

3. Baseline Data
Once the critical academic need has been properly set in context, the

2. Literature
Review

first phase is to collect baseline data before the implementation of the

3. Baseline Data

the efficacy of the intervention. It answers the question, "how do we

4. Intervention
5. PostIntervention Data
6. Analysis &
Reflection
Action Research
Resources
Research References
Timelines for Critical
Needs
Sitemap

intervention. This is done to give us a reference point to determine
know our intervention worked?"

The data we must consider include test scores such as the CST scores,
CAHSEE results, GPA, SAT attitudinal surveys for student, parents,

teachers, and staff. Are there correlations between variables? What do
the data tell us?

What do the walk-throughs tell us? What can we learn from the CFGs?

"Practioner action research translates this type of informal questioning
of practice to one or more intentional and systematic inquiry that

lends itself to problem solving..." (Anderson, Herr, & Nihlen, 2007,
p.60).

Much guidance and assistance will be provided by the site-based data
guru and the Assessment and Accountability Focus Group. An

assessment plan has been developed for a consistent collection of
relevant data.

(Sagor, 2000, pp. 109-119)
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Our Action Plan is
Action Research
Action Research
Process
1. Introduction to
the Problem

Action Research Process  > 

4. Intervention
Our home groups are responsible for the planning and implementation

2. Literature
Review

of the action interventions. By allowing each home group to formulate

3. Baseline Data

the manner best suited for and by that interest group. Parents,

4. Intervention

its own intervention, the critical academic need will be addressed in
students, counselors, administrators will work along side of the

5. PostIntervention Data

academic departments in implementing strategies that make the most

6. Analysis &
Reflection

group will determine the most effect strategy to use to address its

Action Research
Resources
Research References
Timelines for Critical
Needs
Sitemap

sense for them. Instead of a one-size-fits-all intervention, each home
particular needs.

Interventions could include a plethora of teaching strategies, special
parent meetings to address the critical academic need, student-led
study sessions, etc.

Action research is a qualitative approach which promotes a trial-anderror approach to problem solving. One ponders, "What impact will
Socratic Circles have on this critical academic need?" The teacher

implements this into her classroom and measures the results for her
classroom and the school measures the entire population's results.
Results are able to be disaggregated to the individual variables
through our Edusoft program.
(Johnson, 2005, pp. 93-101)
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1. Introduction to
the Problem
2. Literature
Review
3. Baseline Data
4. Intervention
5. PostIntervention Data
6. Analysis &
Reflection
Action Research
Resources
Research References

Action Research Process  > 

5. Post-Intervention Data
Like the previous data analysis, phase two is led by our focus groups.
The same data set will be analyzed to determine the impact of the

interventions that were implemented by the home groups. The home
groups will determine individual department results and the focus

groups will gather all the disparate results to determine any trends.
The focus groups will once again consider the data sets they examined
in phase one to determine the impact of the interventions.

Again, the analysis effort will be led by the data guru and the
Assessment and Accountability Focus Group.

(Sagor, 2000, pp. 109-119; Hubbard & Power, 2003, pp. 88ff; )

Timelines for Critical
Needs
Sitemap
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Our Action Plan is
Action Research
Action Research
Process
1. Introduction to
the Problem

Action Research Process  > 

6. Analysis & Reflection
All stakeholders will consider the "so what?" After a year of self-study

2. Literature
Review

which included the presentation of the problem, reading about the

3. Baseline Data

analyzing data before and after the intervention, the planning and

4. Intervention
5. PostIntervention Data
6. Analysis &
Reflection
Action Research
Resources
Research References
Timelines for Critical
Needs

issues and about how others of approached it, collecting and

implementation of the interventions, the stakeholders must reflect

and assess the efficacy of the entire process. What worked? What did
not? Should we do it again? Should we add it to our regular practice?
Did we solve the issue?

The leadership team will write the final report with collaborations and
input from various stakeholders. Reports from each home group and
focus groups will be collected and added to the final report.
(Johnson, 2005, pp. 169ff.)
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Related Expenditures
Time

The time necessary to implement the Action Research plan is built into
our district and site staff development calendars.

Estimated Costs

The Action Research interventions are determined by the home groups.
The anticipated interventions will be actions and modifications to
existing programs which are already funded through the general

operating expenses. For example, should a curricular department

determine that an appropriate intervention is to provide additional

scaffolding for current assignments, this should incur no additional
costs. These modifications would be already budgeted.
Funding Source

The existing sources of funding include the school's standard

apportionment from the school district which includes the general

fund, the categorical funds and some grants. The school is fortunate
to be able to generate funds through filming. These funds are

controlled by the site council. Unanticipated need for resources will be
presented to the site council for funding considerations.
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Anderson, G; Herr, K & Nilhen A. (2007). Studying your own school: An educator's guide to

practitioner action research.
        2nd ed. Thousand Oaks, California: Corwin Press.

Herr, K & Anderson G. L. (2005). The action research dissertation: A guide for students and

faculty. Thousand
  
Oaks, CA: Sage Publications.
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        Publications.
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